Best practices in addressing diversity in clinical supervision: a survey of experienced supervisors by Chan, Yeung
Pepperdine University 
Pepperdine Digital Commons 
Theses and Dissertations 
2019 
Best practices in addressing diversity in clinical supervision: a 
survey of experienced supervisors 
Yeung Chan 
Follow this and additional works at: https://digitalcommons.pepperdine.edu/etd 
Recommended Citation 
Chan, Yeung, "Best practices in addressing diversity in clinical supervision: a survey of experienced 
supervisors" (2019). Theses and Dissertations. 1102. 
https://digitalcommons.pepperdine.edu/etd/1102 
This Dissertation is brought to you for free and open access by Pepperdine Digital Commons. It has been accepted 
for inclusion in Theses and Dissertations by an authorized administrator of Pepperdine Digital Commons. For more 
information, please contact josias.bartram@pepperdine.edu , anna.speth@pepperdine.edu. 
 
 
 
 
Pepperdine University 
Graduate School of Education and Psychology 
 
 
 
 
 
BEST PRACTICES IN ADDRESSING DIVERSITY IN CLINICAL SUPERVISION: A 
SURVEY OF EXPERIENCED SUPERVISORS 
 
 
 
 
 
 
 
 
 
 
 
A clinical dissertation submitted in partial satisfaction  
of the requirements for the degree of  
Doctor of Psychology 
 
by 
Yeung Chan 
September, 2019 
Edward Shafranske, PhD - Dissertation Chairperson 
  
 
 
This clinical dissertation, written by  
 
Yeung Chan  
 
 
under the guidance of a Faculty Committee and approved by its members, has been submitted to 
and accepted by the Graduate Faculty in partial fulfillment of the requirements for the degree of  
 
 
DOCTOR OF PSYCHOLOGY 
 
 
 
Doctoral Committee:  
 
 
Edward Shafranske, PhD, Chairperson  
 
Carol Falender, PhD 
 
Shelly Harrell, PhD 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
© Copyright by Yeung Chan (2019) 
All Rights Reserved  
  
TABLE OF CONTENTS 
Page 
LIST OF TABLES ......................................................................................................................... vi 
DEDICATION .............................................................................................................................. vii 
ACKNOWLEDGEMENTS ......................................................................................................... viii 
VITA .............................................................................................................................................. ix 
ABSTRACT .................................................................................................................................... x 
INTRODUCTION .......................................................................................................................... 1 
BACKGROUND ............................................................................................................................ 3 
Clinical Supervision ............................................................................................................ 3 
Diversity and Multiculturalism in Clinical Supervision ..................................................... 5 
Multicultural Supervisory Framework and Processes ........................................................ 8 
Multicultural Competence in Clinical Supervisors ........................................................... 11 
Limitations and Gaps in Multicultural Supervision Literature ......................................... 13 
Purpose of Study and Research Question ......................................................................... 15 
METHOD ..................................................................................................................................... 17 
Research Approach and Design ........................................................................................ 17 
Participants ........................................................................................................................ 17 
General characteristics of participants ........................................................................ 18 
Supervision and supervision training experience characteristics of participants........ 19 
Instrumentation ................................................................................................................. 20 
Demographic questionnaire ........................................................................................ 20 
Multicultural supervisory behaviors and practices form ............................................ 20 
Procedures ......................................................................................................................... 22 
Recruitment ................................................................................................................. 23 
Protection of human subjects ...................................................................................... 23 
Consent for participation............................................................................................. 24 
Potential risks and benefits ......................................................................................... 24 
Data collection ............................................................................................................ 25 
Data analysis ............................................................................................................... 26 
RESULTS ..................................................................................................................................... 27 
DISCUSSION ............................................................................................................................... 29 
Study Results and Multicultural Supervision Competency Framework ........................... 29 
Clinical Supervision and Multicultural Supervision Training .......................................... 34 
Limitations ........................................................................................................................ 35 
  v 
Directions for Future Research ......................................................................................... 36 
Conclusions ....................................................................................................................... 37 
REFERENCES ............................................................................................................................. 38 
TABLES ....................................................................................................................................... 50 
 Literature Review Tables .................................................................................... 58 
 Multicultural Supervisory Behaviors and Practices .......................................... 146 
 Demographic Questionnaire .............................................................................. 150 
 Recruitment Letter to ListServ Managers ......................................................... 155 
 Follow-up Letter to ListServ Managers ............................................................ 158 
 Recruitment Letter to Participants ..................................................................... 161 
 Follow-up Letter to Participants ........................................................................ 163 
 Introduction to Survey and Consent to Participate ............................................ 165 
 IRB Approval Notice ......................................................................................... 168 
 
  
  vi 
LIST OF TABLES 
Table 1. Participant Demographics (N = 44) ............................................................................... 50 
Table 2. Participant Supervision and Supervision Training Experience (N = 44) ....................... 52 
Table 3. Frequencies of Multicultural Supervisory Behaviors Rated as Most Important............ 56 
Table 4. Top Five Supervisory Behaviors Compared to Bottom Five Supervisory Behaviors ... 57 
 
  
  vii 
DEDICATION 
To my family, who inspired me to never stop learning and supported me unconditionally.  
  
  viii 
ACKNOWLEDGEMENTS  
First and foremost, I would like to acknowledge my committee members. I am deeply 
grateful for the wisdom and guidance of Dr. Edward Shafranske, Dr. Shelly Harrell, and Dr. 
Carol Falender.  
I am also grateful to the Pepperdine GSEP community who made my graduate school 
journey an invaluable experience. A big thank you to Dr. Aaron Aviera, Dr. Daryl Rowe, Dr. 
Susan Himelstein, Dr. Natasha Thapar-Olmos, and Dr. Harold Burke who served as incredible 
teachers, supervisors, and mentors.  
Finally, I want to thank my family members; none of this would have been possible 
without their love and support. They have been my biggest believers and have provided the 
encouragement and support I needed throughout my educational career as well as reminding me 
that there is life outside of graduate school. 
  
  ix 
VITA 
EDUCATION  
_____________________________________________________________________________________ 
Pepperdine University, Graduate School of Education & Psychology, Los Angeles, CA  
Doctorate in Clinical Psychology                                                                                                          June 2019  
 
Pepperdine University, Graduate School of Education & Psychology, Los Angeles, CA 
Masters of Arts in Clinical Psychology w/ an emphasis in Marriage and Family Therapy            June 2011 
 
University of Southern California, Los Angeles, CA 
Bachelor of Arts, double major in Psychology, Sociology, minor in Business Administration     May 2008 
 
CLINICAL EXPERIENCE 
_____________________________________________________________________________________ 
Rutgers University Student Health Center, Camden, NJ                                                July 2018 – June 2019 
Student Health Services, ADHD & Learning Disabilities Diagnostic Assessment, Pre-Doctoral Intern  
 
Kaiser Permanente Los Angeles Medical Center, Los Angeles, CA                              July 2017 – June 2018  
Department of Pediatrics, Pediatric Neuropsychology, Extern  
 
Southern California Neuropsychological Group, Woodland Hills, CA                          July 2016 – June 2018 
Adult & Pediatric Neuropsychology & Therapy, Extern  
 
Center for Autism and Related Disorders, Woodland Hills, CA                                August 2016 – July 2017 
Autism, ADHD, & Learning Disabilities Diagnostic Assessment, Extern    
 
Insight Collective, Pasadena, CA                                                                           August 2015 – August 2016    
Pediatric Neuropsychology & Evidence-Based Interventions, Extern  
 
Union Rescue Mission, Los Angeles, CA                                                            September 2014 – July 2016 
Practicum, Conrad N. Hilton Foundation Fellow  
 
Asian Pacific Counseling and Treatment Center, Los Angeles, CA                    September 2011 – June 2014 
Marriage and Family Therapist Intern                                                                          
 
Exodus Recovery Inc., Culver City, CA                                                     September 2010 – September 2011 
Practicum, MFT Trainee                                                                                       
 
RESEARCH EXPERIENCE 
_____________________________________________________________________________________ 
Southern California Neuropsychological Group, Woodland Hills, CA                    August 2016 – June 2018      
Research Assistant 
Insight Collective, Pasadena, CA                                                                       March 2016 – December 2017 
Research Assistant  
 
Pepperdine University, Los Angeles, CA                                                                     April 2016 – June 2019 
Doctoral Dissertation  
 
  x 
ABSTRACT 
The focus in this exploratory study was to investigate the opinions of licensed psychologists, 
who were experienced in clinical supervision, to obtain a list of specific supervisor behaviors and 
practices considered to be most important to address diversity in clinical supervision. Forty-four 
licensed psychologists completed the web-based questionnaire assessing opinions regarding the 
most important multicultural supervisory behaviors and practices. Results of the chi-square 
goodness-of-fit test indicated the frequencies of ratings were not equally distributed within this 
sample, indicating a level of consensus among survey participants. The results showed that when 
addressing multicultural and diversity issues in supervision, supervisors tend to take a more 
passive stance, which is contrary to recommended best practices in the multicultural supervision 
literature. Furthermore, results showed that supervisors’ participation in continuing education 
regarding supervision and multicultural supervision was very limited. Implications for 
multicultural supervision practice and directions for future research are explored.  
  
Introduction 
Clinical supervision is the foundational method used in mental health education and 
training programs to prepare students to provide effective psychological and counseling services. 
It encapsulates the essential and contractual relationship between a supervisor and a supervisee, 
as well as aids in students’ own professional development and competent delivery of treatments 
to their clients (Falender & Shafranske, 2007). Clinical supervision is a continuous process that 
provides less skilled clinicians with ways to navigate new and challenging experiences based on 
others’ knowledge, guidance, and expertise (Atkinson & Woods, 2007). Successful clinical 
supervision can facilitate supervisory alliance, enhance supervisee growth and independence, 
safeguard client welfare, and enhance both client and supervisee therapeutic outcomes (Falender, 
Shafranske, & Ofek 2014; Ladany, Mori, & Mehr, 2013).  
The importance of incorporating diversity variables in clinical training and practice has 
led more recently to the development of culture-specific guidelines and standards (Dressel, 
Consoli, Kim, & Atkinson, 2007). Multiple studies have shown that when multicultural and 
diversity variables are addressed and attended to during supervision, supervisees report feeling 
considerably more satisfied with supervision, view supervisors as more sincere, experience a 
deeper working alliance with supervisors, and report their supervisors as more competent (Ancis 
& Marshall, 2010; Falender & Shafranske, 2014; Inman, 2006; Mori, Inman, & Caskie, 2009). 
According to Inman (2006), supervisors are ultimately responsible for promoting supervisees’ 
multicultural competence by initiating and facilitating multicultural discussions in supervision. 
When supervisors fail to address and integrate cultural and diversity variables in the supervision 
process, supervisees may experience frustration and resistance and view their supervisors as 
culturally insensitive and incompetent (Hird, Cavalieri, Dulko, Felice, & Ho, 2001). 
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Over the last 30 years, authors and researchers have proposed many models of 
multicultural supervision that contributed to the conceptualization and understanding of this 
important field. However, very few existing models offer clear instructions for the application of 
the concepts through specific multicultural supervisory behaviors in supervision beyond simply 
introducing multiculturalism as a topic in supervision (Ober, Granello, & Henfield, 2009). 
The purpose of this study was to obtain the opinions of licensed psychologists, who were 
experienced in clinical supervision, and to identify supervisor behaviors and practices considered 
to be most important to address diversity in clinical supervision. This list of behaviors could then 
be used to assess current multicultural supervisory practices, in multicultural supervision 
guidelines for supervisors, and in future studies to explore supervisory multicultural competence. 
The following presents a review of the major areas under investigation in this study. 
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Background 
 This section provides an overview of the literature for the following topics: clinical 
supervision, diversity and multiculturalism in clinical supervision, multicultural competency in 
supervisors, multicultural clinical supervisory processes and framework, and limitations in the 
current multicultural supervision literature base. 
Clinical Supervision  
Clinical supervision provides the foundation of training in health service psychology. It 
offers pre-degree students as well as postdegree/pre-licensed supervisees a learning experience to 
effectively integrate and apply knowledge, skills, and values in clinical practice (Bernard & 
Goodyear, 2014; Falender & Shafranske, 2004). Supervisors also are charged with the 
responsibility of monitoring the quality of professional service supervisees provide to clients. In 
other words, supervisors have an overall responsibility for the type and quality of treatment their 
supervisees are providing (Bernard & Goodyear, 2014; Watkins, 2012). In addition, supervisors 
serve as gatekeepers and ensure that only qualified trainees progress to licensing (Falender & 
Shafranske, 2004, 2017).  
Clinical supervision is considered to be a crucial requirement for clinical training and 
program accreditation and has been recognized as a distinct professional specialty and practice 
(American Psychological Association [APA], 2010). Falender and Shafranske (2004) described 
clinical supervision as an exclusive interpersonal process that developed from science-informed 
practices. In addition, they noted that clinical supervision entails the facilitation of supervisees in 
their pursuit of knowledge and skills through instruction, demonstration, and mutual problem-
solving.  
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Over the years, a considerable number of studies have been published regarding clinical 
supervision and its approaches, stages, components, and ethics (Barnett & Molzon, 2014; 
Goodyear, Lichtenberg, Bang, & Gragg, 2014); its value and merits (Falender & Shafranske, 
2014); the nature of the supervisory relationship (Inman, 2006); the unavoidable conflicts and 
dilemmas (Safran, Muran, Stevens, & Rothman, 2007); its effectiveness in enhancing clinical 
work (Falender & Shafranske, 2014); and fostering attention to difference and diversity (Ancis & 
Ladany, 2010; Tsui, O’Donoghue, & Ng, 2014; Watkins, 2014).  
Supervision is a continuous process that provides less skilled clinicians with ways to 
navigate new and challenging experiences based on others’ knowledge, guidance, and expertise 
(Atkinson & Woods, 2007). Successful clinical supervision can facilitate the supervisory 
alliance, enhance supervisee growth and independence, safeguard client welfare, and enhance 
both client and supervisee therapeutic outcomes (Falender, Shafranske, & Ofek, 2014; Ladany et 
al., 2013).  
The importance of the supervisory relationship is well-established in the empirical 
literature (Borders, 2014). According to Quek and Storm (2012), the supervisory relationship can 
facilitate the passing of knowledge, wisdom, insight, and experience from one professional 
generation to the next. Martínez and Holloway (1997) also noted that a positive supervisory 
relationship will provide the necessary environment to foster multicultural competence and help 
translate the supervisee’s acquired theoretical knowledge into clinical practice.  
In addition, the supervisory relationship can be viewed as a reciprocal educational 
process in which supervisors and supervisees learn about themselves and from each other 
(Ladany, Friedlander, & Nelson, 2005). Supervision can affect supervisees as well as clients. 
Bhat and Davis (2007) stated that supervision is a parallel process, as interactions from the 
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supervisory relationship can be repeated in the supervisee–client therapeutic relationship. Many 
researchers have suggested that when the supervisory relationship is based on safety, trust, 
understanding, support, and collaboration, the relationship will also be positively replicated in 
the supervisee–client relationship (Atkinson & Woods, 2007; Murphy & Wright, 2005). When 
attending to the supervisory relationship, experts and researchers have also recognized the need 
to address cultural variables in the supervisory process. Lassiter, Napolitano, Culbreth, and Ng 
(2008) recommended that existing supervision models be adapted to include a multicultural 
focus in supervision. Given the importance of clinical supervision, it is essential for supervisors 
to initiate discussions and practices that address multicultural variables in supervision (Soheilian, 
Inman, Klinger, Isenberg, & Kulp, 2014). Inman and DeBoer Kreider (2013) opined that one of 
the initial supervisory responsibilities is to help supervisees identify, understand, and clarify their 
own and their clients’ values and beliefs as well as how these beliefs are reflected across multiple 
social identities. Ancis and Marshall (2010) also noted that when supervisors encourage 
discussions of cultural issues in supervision, they enhance the supervisory relationship. In a 
related study, Toporek, Ortega-Villalobos, and Pope-Davis (2004) found that supervisees 
perceived an enhanced multicultural awareness after experiencing positive multicultural 
interactions with their supervisors.  
Diversity and Multiculturalism in Clinical Supervision 
In the last 2 decades, the multicultural supervision literature not only has grown 
considerably, but also has contributed to an enhanced understanding about its practices (Ancis & 
Marshall, 2010; Falender, Shafranske, & Falicov, 2014; Soheilian et al., 2014; Watkins, 2014). 
However, multicultural supervision is still “one of the newest kids on the multicultural block and 
many of the emerging models and research findings are not yet clearly programmatic and 
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interrelated” (Inman & Ladany, 2014, p. 654). For some supervisors, there may be confusion 
about the meaning of multiculturalism or multicultural competence. 
Multiculturalism is defined by the American Psychological Association as aspects of 
identity stemming from race, ethnicity, language, education, gender, religion and spiritual 
orientation, sexual orientation, disability, socioeconomic status, age, and any other cultural 
dimensions (APA, 2010). Integrating multicultural and attention to diversity is not optional in 
professional practice; rather, being able to address various diversity factors and provide feedback 
and training are considered to be important legal and ethical supervisor responsibilities (APA, 
2014).  
Multicultural supervision is defined as supervisory incidents where supervisors and 
supervisees consider and discuss a variety of cultural issues in their clinical understanding and 
practice with diverse clients (Ancis & Marshall, 2010). The ability to understand and address the 
influences of cultural as well as other aspects of identity in supervision have been regarded as 
essential components for supervisees to conduct ethical and effective practice with their clients 
(Ancis & Ladany, 2010). Diversity and multicultural practice in supervision includes paying 
attention to values and attitudes as well as an appreciation of many strands of identities of 
trainees and clients, involving race and ethnicity, gender and sex, social class and socioeconomic 
status, ability, religion and spirituality, immigration status, as well as age and generational 
experiences (Falender, Shafranske, & Falicov, 2014).  
Many researchers have identified the following three widely accepted viewpoints as 
having high practical importance (Ancis & Ladany, 2010; Bernard & Goodyear, 2014). Effective 
multicultural supervision includes (a) establishing and maintaining a safe supervisory 
environment and a strong working alliance that functions as the foundational core of the 
  7 
supervisor–supervisee relationship; (b) acknowledging that multiculturalism and diversity in 
supervision is an ongoing commitment to continually working toward awareness and knowledge 
enhancement; and (c) introducing and addressing multicultural issues throughout the entire 
supervisory process, making them consistent elements of the ongoing supervisory dialogue 
(Atkinson & Woods, 2007; Falender, Burnes, & Ellis, 2013; Wong, Wong, & Ishiyama, 2013).  
According to Inman (2006), supervisors are ultimately responsible for promoting 
supervisees’ multicultural competence by initiating and facilitating multicultural discussions in 
supervision. Many researchers believe it is impossible to conduct multicultural supervision if the 
supervisor does not have the ability to attend to issues of diversity and cultural identities in both 
the supervisory relationship as well as the supervisee’s relationship with clients (Bernard & 
Goodyear, 2014; Falender et al., 2013). This means supervisors have to be willing to be 
proactive, to be willing to do some self-exploration, and to have courage to talk openly with 
supervisees about potentially uncomfortable issues (Garrett et al., 2001). “Supervisors should not 
wait for racial and cultural issues to come up during supervision, but rather supervisors should 
take initiative and raise these issues” (Gatmon et al., 2001, p. 109).  
Numerous studies have been published on the components of successful versus 
unsuccessful, supportive versus unsupportive, and competent versus incompetent multicultural 
supervision (Falender et al., 2013; Falender, Shafranske, & Falicov, 2014; Inman et al., 2014). 
These studies all showed that culturally responsive supervisors demonstrate and appreciate the 
multicultural aspects of clients during case presentations and continually encourage supervisees’ 
recognition and interest regarding the diversity variables of their clients. This appreciation, in 
turn, can create a stronger therapeutic alliance between the supervisee and the client (Burkard et 
al., 2006).  
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Multicultural Supervisory Framework and Processes  
The competency-based approach to clinical supervision provides a framework with which 
to understand complex issues of diversity variables and their interactions among supervisor, 
supervisee, and clients (Falender, Shafranske, & Falicov, 2014). Addressing diversity issues and 
challenges should always be acknowledged and be part of the ongoing conversations in clinical 
supervision. 
A supervisor using a multicultural framework models openness, self-awareness, and the 
integration of values, beliefs, and biases in relation to culturally diverse clients and their social 
contexts (Falender, Shafranske, & Falicov, 2014). It can be said that all supervision is 
multicultural because culture incorporates the influences of issues such as gender, race, ethnicity, 
sexual orientation, religion and spirituality, and socioeconomic status on our assumptions, 
thoughts, and behaviors (Killian, 2001).  
Ancis and Ladany (2001) proposed a framework for multicultural supervision 
competencies influenced by the APA guidelines for clinical training and codes of ethics. Ancis 
and Ladany’s multicultural supervision guidelines were divided into five areas: (a) personal 
development, (b) conceptualization, (c) interventions, (d) process, and (e) evaluation. In the 
supervision literature, these domains have all been recognized as important for the personal and 
professional development of supervisors and supervisees as well as clinical techniques and 
interventions (Ancis & Marshall, 2010). The personal development domain consists of 
supervisor-focused personal development and supervisee-focused personal development. 
Supervisor-focused personal development refers to the process of self-awareness and knowledge 
of multicultural beliefs, biases, strengths, and limitations. This domain also involves supervisors’ 
participation in related training, educational, and consultative multicultural experiences. 
  9 
Supervisee-focused personal development refers to facilitating discussions and encouraging 
supervisee self-exploration, awareness, and understanding of one’s cultural knowledge (Ancis & 
Ladany, 2001).  
The conceptualization domain encourages consideration of the impact of personal and 
contextual factors on clients’ lives and the examination of the impact of stereotyping and 
oppression on clients’ perspectives and concerns. The interventions domain refers to supervisors 
encouraging consideration and flexibility regarding the use of interventions and alternative 
approaches that are culturally appropriate and relevant with diverse clients. The process domain 
encourages a supervisory alliance that conveys acceptance, respect, and support. This domain 
also refers to discussions of power dynamics in supervision and facilitating a climate in which 
diversity variables can be openly and safely discussed. Finally, the evaluation domain refers to 
the ethical responsibility of supervisors to identify and provide feedback regarding supervisees’ 
multicultural strengths and weaknesses. Considering the various and interrelated demands of the 
supervisor’s responsibilities, Ancis and Ladany (2001) mentioned the possibility of some overlap 
among the competencies identified across these five dimensions.  
To summarize, a multicultural framework in supervision provides guidelines for 
supervisors to consciously integrate diversity variables and global perspectives in the supervisory 
process (Falender, Shafranske, & Falicov, 2014). The goal is to enhance the success of the 
working relationship between the supervisor and the supervisee as well as the therapeutic 
alliance between the supervisee and the client.  
One of the most fundamental notions of effective clinical supervision is creating a 
collaborative supervisory interaction grounded in honest and constructive conversations. The 
responsibility of creating an environment where trainees can discover and share their values and 
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beliefs lies with the supervisor (Falender & Shafranske, 2014; Yabusaki, 2010). In this 
collaborative and supportive environment, trainees can feel safe to be vulnerable, reveal 
uncertainties, and to accept suggestions and feedback (Ancis & Marshall, 2010). It is worth 
noting that this type of relational safety does not refer to blind validation and emotional support, 
but to the development of critical thinking in a caring relational environment (Hernández & 
McDowell, 2010).  
The current supervision literature shows that when supervisors attended to diversity and 
power issues in supervision, supervisees reported increased satisfaction with supervision 
(Gatmon et al., 2001; Inman, 2006; Murphy & Wright, 2005). Furthermore, supervisees reported 
a higher level of satisfaction with the supervision experiences when they viewed their 
supervisors to be competent in addressing and discussing diversity variables (Inman, 2006).  
In a qualitative study of the experiences of supervisees in multicultural supervision, Hird 
et al. (2001) stated that supervisees reported that having discussions of cultural interactions in 
supervision had a great positive impact on supervisory alliance. Most importantly, racial identity 
interactions between the supervisors and supervisees not only influenced the supervisory 
alliance, but also the development of the supervisees’ multicultural competence. The authors also 
stated that “multicultural supervision consists of the process of modeling, supporting, teaching, 
coaching and evaluating a supervisee’s development” (p. 118). A multiculturally competent 
supervisor attempts to recognize the supervisee’s understanding of “self in the world” and how 
the self can be validated, sustained, and used to conceptualize the supervisee’s growth.  
When supervisors fail to integrate cultural and diversity variables in the supervision 
process, supervisees may experience frustration and resistance and view their supervisors as 
culturally insensitive and incompetent (Burkard, Knox, Clarke, Phelps, & Inman, 2014; Hird et 
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al., 2001). In addition, not addressing multicultural issues in supervision can lead supervisees to 
feel misunderstood, miscommunicated, disconnected, dismissed, and ignored by their 
supervisors, which, in turn, makes the supervision process unsatisfying and negative (Burkard et 
al., 2006).  
Multicultural Competence in Clinical Supervisors  
The APA’s recent Clinical Supervision Guidelines (APA, 2015) and Multicultural 
Guidelines (APA, 2017) as well as current leading models of supervision all identified the 
importance of attending to diversity issues in the supervision process (Falender, 2018; Falender, 
Shafranske, & Falicov, 2014; Falender, Shafranske, & Ofek, 2014; Inman & Ladany, 2014; 
Tohidian & Quek, 2017; Westefeld, 2009). Domain B, Diversity, of the Clinical Supervision 
Guidelines (APA, 2015) highlighted many supervisory behaviors that are associated with 
multicultural competence in supervision. Supervisors should explore multicultural issues during 
supervision with supervisees, such as by placing focus on the diverse identities in the supervisory 
dyad in order to benefit supervisees and clients.  
In recent years, there has been an increased number of articles and studies focused on 
conducting culturally competent and effective supervision (Borders, 2014; Falender et al., 2013; 
Falender, Shafranske, & Falicov, 2014; Falender, Shafranske, & Ofek, 2014; Hernández & 
McDowell, 2010; Tohidian & Quek, 2017; Watkins, 2014). Over the past few decades, 
multicultural competence in therapy also received heightened attention in the mental health 
literature (Ancis & Marshall, 2010; Clauss-Ehlers, Chiriboga, Hunter, Roysurcar, & Tummala-
Narra, 2019; Inman & DeBoer Kreider, 2013; Watkins, 2014).  
Ancis and Marshall (2010) defined cultural competence as having an awareness of one’s 
own cultural beliefs and biases, understanding the personal and cultural worldviews of diverse 
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clients, and being committed to developing ways to appropriately work with client of diverse 
cultural background. Researchers have also suggested that supervisor self-disclosure, self-
awareness, genuine attention, and support and non-defensive feedback can contribute to a 
culturally responsive supervisory relationship (Bernard & Goodyear, 2014; Christiansen et al., 
2011; Falender & Shafranske, 2017; Inman & Ladany, 2014; Tohidian & Quek, 2017).  
Through the examination of the literature available on various dimensions of providing 
multiculturally competent supervision, common themes can be identified. Overall, the literature 
supports the supervisor as the key to inviting multiculturalism into the supervisory discussion 
and instigating active dialogues regarding diversity and differences (Falender, 2018; Falender, 
Shafranske, & Ofek, 2014; Fouad & Chavez-Korell, 2014; Furr & Brown-Rice, 2016; Phillips, 
Parent, Dozier & Jackson, 2017; Trimble & King, 2014). In order to accomplish this, the 
supervisor need to embody a certain degree of openness, self-disclosure, and self-awareness 
regarding his or her own identity development related to multicultural factors as well as foster an 
environment of safety and self-exploration within the supervisory relationship (Bernard & 
Goodyear, 2014; Clauss-Ehlers et al., 2019; Falender & Shafranske, 2017; Tohidian & Quek, 
2017). This can be done via the creation of clear goals and expectations of supervision (Falender, 
Shafranske, & Falicov, 2014). 
Furthermore, the creation of clear boundaries and expectations of supervision may also 
counteract the fear of repudiation can prevent supervisees from bringing issues of 
multiculturalism into the supervision (Sue, Rivera, Capodilupo, Lin, & Torino, 2010). The client 
will be better served and all aspects of the client’s identity will be considered when supervisory 
issues related to diversity and culture are further addressed. Increased self-awareness and self-
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exploration will not only be beneficial to the treatment of clients, but also to supervisors and 
supervisees both personally and professionally.  
Limitations and Gaps in Multicultural Supervision Literature 
Through the process of examining the current literature regarding multicultural 
competence in clinical supervision, it is evident that the existing knowledge and literature must 
be further expanded to fully address all aspects of multiculturalism within clinical practice and 
supervision. Although there is readily available literature on conceptual theories and models of 
multicultural supervision, there is a relative lack of literature that addressed the various aspects 
of the actual implementation of multicultural supervision through the use of specific practices 
and techniques.  
Literature on multicultural psychotherapy and competence has flourished since the 1990s 
but is still in its early stages (Ladany, 2014). The literature on multicultural supervision has also 
flourished but few authors reviewed and discussed best practices in teaching about the 
supervision process (Bernard & Luke, 2015; Ladany, 2014). In fact, a content analysis of the last 
10 years of published supervision articles in counseling revealed that even articles that were 
identified as training articles only contained descriptions of supervision processes and not the 
teaching and actual practice of these processes (Bernard & Luke, 2015). This is an indication that 
currently there is an imbalance in the focus of literature where scholarly opinions regarding 
multicultural supervision are outpacing studies that focus on the actual implementation and 
practices of clinical multicultural supervision (Falender & Shafranske, 2017). Leaders in the field 
of multicultural supervision continue to call for the studies of supervision techniques of initiating 
and maintaining discussion of multicultural issues in supervision (Falender et al., 2013; Falender, 
Shafranske, & Ofek, 2014; Gatmon et al., 2001; Inman & Ladany, 2014).  
  14 
Supervisors continue to face the challenges of addressing, facilitating, and integrating 
multicultural issues in supervision. These challenges encountered by supervisors can be the 
result of multiculturally incorrect perceptions of supervision and psychotherapy by minimizing 
or ignoring multicultural issues (Ancis & Ladany, 2010; Inman, 2006; Ladany, 2014). 
Furthermore, researchers and theorists speculate that difficulties in supervision related to 
multicultural issues often occur because many experienced supervisors may have entered the 
mental health field before the emergence of the multicultural movement in psychology and 
therefore do not know how to address issues of race and culture in the therapy or supervision 
process (Jernigan, Green, Helms, Perez-Gualdron, & Henze, 2010). As a result, there is a 
significant need for multicultural supervision training among supervisors in order to promote 
effective supervision and help ensure supervisees’ competency in providing services to clients. 
Over the last 30 years, authors and researchers have proposed many models of 
multicultural supervision that contributed to the conceptualization and understanding of this 
important field. However, very few existing models offer clear instructions for the application of 
the concepts through specific multicultural supervisory behaviors in supervision beyond simply 
introducing multiculturalism as a topic in supervision (Bernard & Luke, 2015; Ober et al., 2009). 
In addition, the current existing research is limited in terms of the qualities and sources through 
which supervisors gain multicultural competencies and researchers have noted the importance 
for supervisors to obtain training and education on multicultural supervision as studies have 
shown there is a low frequency of discussions related to cultural variables during supervision that 
are initiated by supervisors (Falender, 2018; Falender & Shafranske, 2017; Fukuyama, 1994; 
Gatmon et al., 2001; Phillips et al., 2017; Priest, 1994).  
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As such, there is a need to explore and identify whether there are any specific 
multicultural supervisory practices and behaviors in clinical supervision that are commonly 
considered to be most important by experienced supervisors. Furthermore, multicultural 
supervisory behaviors that are identified by experienced supervisors can be compared to those 
recommended as best practices based on the current literature to examine the differences 
between the current recommended standards in multicultural supervision and the actual 
implementation of these standards in actual practice at active training sites.  
Purpose of Study and Research Question  
The purpose of this exploratory study was to invite experienced supervisors at active 
training sites to rate and categorize a list of specific supervisor behaviors that best demonstrate 
multicultural supervision competence and address diversity in clinical supervision as well as to 
determine whether there was consensus among the participants. This categorized list of 
behaviors can then be used to assess current multicultural supervisory practices at training sites 
compared to the recommendations of current literature, as possible multicultural supervision 
guidelines for supervisors, and in future studies to explore supervisory multicultural competence 
and actual implementations of multicultural supervisory practices at active training sites.  
Using quantitative data and descriptive and frequency analyses, this study was designed 
to investigate the most important multicultural supervisory practices as recommended by 
experienced supervisors in multicultural psychology through the use of a survey. The research 
questions for this study were:  
1. What are the best practices in addressing diversity in clinical supervision as 
recommended by experienced supervisors? 
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2. Are there any discrepancies between the best practices recommended by experienced 
supervisors and suggested by current literature publications?  
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Method 
Research Approach and Design 
This study involved the use of a survey approach to assess participants’ opinions 
regarding effective multicultural supervision practices. Specifically, the use of an Internet-based 
instrument provided for relatively expedited, straightforward, and cost-effective recruitment and 
survey administration (Hoonakker & Carayon, 2009). In addition, the study procedures reflected 
several recommendations for enhancing recruitment and participation in web-based survey 
studies (Hoonakker & Carayon, 2009). Descriptive and frequency distribution approaches to data 
analysis were used to investigate the best practices to address diversity issues in clinical 
supervision as recommended by survey participants.  
Participants 
Participants recruited for this study were licensed psychologists who were currently 
supervising trainees or interns or had provided supervision previously. They were required to 
have at least 5 years of supervision experience and to have supervised at least 10 supervisees. 
Participants were recruited from several sources: (a) members of the APA Division 45, (b) 
members of the Association of Black Psychologists, (c) members of the Asian APA, (d) 
members of the National Latina/o Psychological Association, and (e) university and college 
counseling center directors. Participants were also asked to forward recruitment announcement 
email to other licensed psychologists who would be interested in participating in the study.  
For the purpose of this study, “experienced supervisors” were defined as licensed 
psychologists who were highly experienced in multicultural psychology and supervision based 
on years of experience working in settings that served a diverse population (at least 5 years of 
post-doctoral supervision experience) and the number of supervisees supervised (at least 10 
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supervisees). Those who met the selection criteria were selected based on the information 
included in the demographic questionnaire given at the beginning of the survey.  
A total of 122 licensed psychologists responded to the recruitment announcement and 
email by completing the consent for this study; however, 60 individuals consented but did not 
complete the survey and were therefore excluded from data analysis. Overall, 62 licensed 
psychologists participated and completed the survey study. Of the 62 participants, 18 participants 
were excluded as a result of not meeting the selection criteria of having at least 5 years of 
postdoctoral supervision experience and having supervised at least 10 supervisees, resulting in a 
final sample of 44. 
General characteristics of participants. Detailed demographic characteristics of the 44 
participants are displayed in Table 1. Participants ranged in age from 34 to 66 years (M = 49.2, 
SD = 8.11). The range of years of licensure was from 5 to 36 years (M = 15.16, SD = 7.26). Of 
the 44 participants, 30 (68.18%) were female and 14 (31.82%) were male. With regard to 
racial/ethnic identification, 68.18% of the participants identified as Caucasian/White, 9.09% as 
African American/Black, 9.09% as Latinx, 6.82% as bi-racial or multiracial, 4.54% as Asian, and 
2.27% as Iranian. With regard to sexual orientation, 84.09% identified as heterosexual, 4.54% as 
lesbian, 4.54% as pansexual, 2.27% as gay, 2.27% as gay or queer, and 2.27% did not report 
their sexual orientation. In terms of primary theoretical orientation, 25% described their 
orientation as integrative or eclectic, 20.45% as cognitive, 15.91% as psychodynamic or 
relational, 9.09% as humanistic, 4.54% as cognitive-behavioral, 4.54% as feminist, 4.54% as 
multicultural, 2.27% as behavioral, 2.27% as existential, 2.27% as interpersonal (IPT), 2.27% as 
neuropsychotherapy, 2.27% as postmodern constructive, 2.27% as relational or cultural, and 
2.27% as systems or family systems. With regard to most recent work, training, or teaching site, 
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52.27% were in a university counseling center, 18.18% were in a veteran affairs medical center, 
9.09% were in multiple sites, 6.82% were in private practice, 4.54% were in medical school, 
2.27% were in an armed forces medical center, 2.27% were in child or adolescent psychiatric or 
pediatrics, 2.27% were in community mental health, and 2.27% were in a state funded non-profit 
agency or regional center. Finally, 86.36% of the participants reported not being an APA 
Division 45 member, 11.36% reported being a member of APA Division 45, and 2.27% did not 
respond.  
Supervision and supervision training experience characteristics of participants. 
Detailed supervision and supervision training experience characteristics of the 44 participants are 
displayed in Table 2. A total of 90.91% of the participants were currently providing supervision 
and 9.09% were not currently supervising. Years of supervision experience ranged from 5 to 36 
years (M = 14.11, SD = 6.43). The number of supervisees they supervised in the last 10 years 
ranged from 10 to 200 (M = 36.5, SD = 31.96). The current weekly number of supervisees they 
supervised was reported to be from 0 to 13 (M = 3.98, SD = 3.25). The number of weekly hours 
that participants spent on direct supervision ranged from 0 to 10 hours (M = 3.77, SD = 2.01). 
The number of weekly hours spent on indirect supervision ranged from 0 to 20 hours (M = 4, SD 
= 4.39). With regard to number of supervision workshops or trainings attended during the last 2 
licensure cycles, the range was from 0 to 10 (M = 3.09, SD = 2.48). The number of multicultural 
supervision workshops or trainings attended during the last two licensure cycles ranged from 0 to 
5 (M = 1.32, SD = 1.33). In terms of the number of supervision books or articles read during the 
last two licensure cycles, participants’ reports ranged from 0 to 50 (M = 5.75, SD = 8.6) and the 
number of multicultural supervision books or articles read during the last two licensure cycles 
ranged from 0 to 15 (M = 3.43, SD = 4.14). A total of 54.55% of the participants did not take a 
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graduate course in clinical supervision and 45.45% did. Of the participants, 88.65% took a 
graduate course in culture or diversity and 11.36% did not. Finally, 72.73% of the participants 
received supervision of supervision and 27.27% did not.  
Instrumentation 
 The web-based survey instrument included a Demographic Questionnaire and the 
Multicultural Supervisory Behaviors and Practices form (see Appendices B-C).  
Demographic questionnaire. The Demographic Questionnaire was developed for the 
purpose of collecting information regarding demographics of study participants (e.g., age, 
gender, ethnicity, supervision setting, supervision experience, theoretical orientation) by 
participant self-report. This measure consisted of free response and force-choice items. The 
Demographic Questionnaire can be found in Appendix C.  
Multicultural supervisory behaviors and practices form. The Multicultural 
Supervisory Behaviors and Practices (MSBP) form was developed for the purpose of this 
investigation to assess the best supervisory behaviors and practices in addressing diversity issues 
in clinical supervision. The MSBP consists of 20 specific supervisory behaviors and practices 
that facilitate discussions of diversity issues and cultivate multicultural competence in clinical 
supervision (e.g., “articulating a commitment to develop multicultural competence by discussing 
expectations within the first two supervision sessions” and “addressing feelings of discomfort 
experienced by trainees concerning multicultural issue”). During the first part of the survey, 
participants were asked to rate each behavior into one of two categories based on its importance 
on addressing diversity issues in clinical supervision (1 was more important and 2 was less 
important). The participants were also instructed to only include 10 specific behaviors in each 
category. During the second part of the survey, participants were asked again to rate the 10 
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behaviors they rated as more important in the first part into one of two categories based on their 
importance on addressing diversity issues in clinical supervision (1 was most important and 2 
was moderately important). The participants were also instructed to only include five specific 
behaviors in each category. Items on the MSBP form were specifically selected and developed 
based on successful multicultural supervisory behaviors identified in current literature. Each 
behavior or practice was carefully worded to be action-focused as well as to be 
observable/measurable. The MSBP can be found in Appendix B. 
Respondents were provided the following instructions in Part I:  
On the following page, there are 20 specific multicultural supervisory behaviors. 
As you read through the behaviors, please rate the behaviors into one of two 
categories (1 more important and 2 less important) based on its importance on 
addressing diversity issues in clinical supervision. Please ONLY include 10 
behaviors in EACH category. 
 
Respondents were provided the following instructions in Part II:  
On the following page, there are 10 specific multicultural supervisory behaviors that you 
have just rated as more important. As you read through the behaviors again, please rate 
the behaviors into one of two categories (1 most important and 2 moderately important) 
based on its importance on addressing diversity issues in clinical supervision. Please 
ONLY include 5 behaviors in EACH category. 
 
The MSBP form was developed based on an extensive review of the literature on 
competency-based supervision practices, effective and ineffective supervisory behaviors, 
supervision processes and outcomes, cross-cultural and multicultural supervision, power and 
diversity in supervision, and cultural responsiveness in clinical supervision. Based on the 
literature review (see Ancis & Marshall, 2010; Burkard et al., 2006; Dressel et al., 2007; Duan & 
Roehlke, 2001; Estrada, Frame, & Williams, 2004; Foo & Rodolfa, 2013; Fukuyama, 1994; 
Garrett et al., 2001; Gatmon et al., 2001; Green & Dekkers, 2010; Hernández, Taylor, & 
McDowell, 2009; Hird, Tao, & Gloria, 2005; Jernigan et al., 2010; Kaduvettoor et al., 2009; 
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Ladany et al., 2013; Magnuson, Wilcoxon, & Norem, 2000; Murphy-Shigematsu, 2010; Ryde, 
2000; Taylor, Hernández, Deri, Rankin, & Siegel, 2007; Toporek et al., 2004; Wong et al., 
2013), the researcher initially compiled an inventory of 82 behaviors or practices but later 
narrowed the list down for redundancies and identified 20 supervisor-specific behaviors or 
practices that have the most importance in addressing diversity issues in clinical supervision. 
Each behavior or practice was carefully worded to be action-focused as well as observable or 
measurable for the purpose of this study.  
A majority of the items in the MSBP form are similar to the top 20 elements of successful 
multicultural supervision developed based on a 2007 study published by Dressel et al.. In their 
study, university counseling center supervisors with significant experience in multicultural 
supervision generated and ranked elements of successful and unsuccessful multicultural 
supervision using the Delphi method. The Delphi method is widely used in the counseling field 
as a relevant process to achieve consensus among knowledgeable respondents (e.g., Dimmitt, 
Carey, & McGannon, 2005; Doerries & Foster, 2005; Norcross, Hedges, & Prochaska, 2002). In 
the Delphi method, researchers gather a panel of knowledgeable participants, typically through a 
nomination process that identifies individuals considered experienced in the area being surveyed. 
The panel is surveyed repeatedly (in several rounds) to arrive at a consensus opinion on a topic 
of interest (Dalkey, Rourke, Lewis, & Snyder, 1972). 
Procedures 
 Data collection occurred through the use of a web-based survey instrument designed 
specifically for this study that contained two primary components of (a) participant 
demographics and (b) multicultural supervisory behaviors and practices.  
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 Recruitment. Recruitment of study participants occurred following study approval by 
Pepperdine University’s Institutional Review Board (IRB). Following final IRB approval, 
recruitment opened for a period of 2 months. Initial invitations were sent via email with one 
follow-up reminder after approximately 3 weeks. In order to make the study available to as many 
potential participants identified above, recruitment occurred via three main approaches. First, the  
managers of the listservs of the specific psychological associations identified were contacted via 
email and asked to post a recruitment announcement containing invitation for study participation 
on the listserv websites. Second, invitations for study participation were sent via emails acquired 
through an online search of individuals who self-identified as members of the specific 
psychological associations. Third, these announcements invited recipients to forward the survey 
to any individuals who were eligible for study participation. This type of snowball sampling 
method allowed participants who may not have received the invitation from the first two 
recruitment methods to access the survey and participate in the study. One drawback of using 
this recruitment method is that participants may receive an invitation to participate more than 
once and will have the opportunity to participate more than once. However, the web-based 
program housing the survey only allowed each computer IP address to access the survey once, 
although the IP addresses were not recorded or stored to protect participant anonymity. 
Recruitment materials are included in Appendices D through G.  
 Protection of human subjects. The study proposal was submitted to Pepperdine 
University’s Graduate and Professional Schools IRB to ensure the protection of participants. The 
investigator sought expedited IRB review and approval as the study posed no greater than 
minimal risk to participants. Risk was reduced by not collecting identifying information from 
participants and through the use of hypothetical supervision experiences as opposed to asking 
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about participants’ personal experiences. In addition, the hypothetical supervision experiences 
comprised multicultural supervisory behaviors of which the participants were aware because 
these behaviors are required competencies in multicultural supervision (Borders, 2104; Soheilian 
et al., 2014; Watkins, 2014). Potential participants were informed of the purpose of the study, 
study procedures, estimated participation time, protection of confidentiality, and potential risks 
and benefits associated with participation. They were advised that participation was strictly 
voluntary and that they may refuse to answer questions or discontinue the study at any time.  
 Consent for participation. Because risk to participants was minimized in this study by 
not collecting identifying information, the investigator applied for a Waiver of Documentation of 
Informed Consent from the IRB. Instead, the invitation for research participation and survey 
included a statement of informed consent and stated that the participants were confirming their 
consent by completing the survey and were asked to check the confirmation box prior to 
beginning the survey. The informed consent statement included the aforementioned information 
related to the study, including the purpose, procedures, the rights of human research subjects, and 
the potential risks and benefits associated with study participation.  
 Potential risks and benefits. This study was thought to pose no more than minimal risk 
to participants. Risks included inconvenience as a result of time spent participating in the study 
(approximately 15 minutes), fatigue, and the potential for distressing reactions in response to 
survey items. The risk of distressing emotional reactions was minimized in this study through the 
use of hypothetical supervision experiences. Risk for this study was also minimized by 
attempting to make the administration as convenient as possible, through not collecting any 
identifying information regarding participants, and through suggesting that participants seek 
assistance to deal with any distress related to participation. Participants were provided the name 
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and contact information of the researcher and the project advisor, and advised to seek help in the 
event the study procedure results in distress. No participants contacted the researcher reporting 
adverse events over the course of this study.  
 Participants might not have directly benefited from study participation. However, it was 
believed that this study would provide information related to effective multicultural supervision 
that may help future psychology trainees and supervisors. Potential benefits included the 
opportunity to reflect on their multicultural supervisory behaviors and practices with their 
supervisees.  
Data collection. Data were collected via a web-based survey to recruit participants 
nationwide, eliminating geographic restrictions and reducing costs. The data collection window 
for the current study was January 16, 2019 through March 21, 2019. Surveys administered 
through email and the Internet generally have a shorter response time and better response quality 
compared to postal mail surveys and also show similar response rates (52% versus 51%) to 
postal mail surveys (Hoonakker & Carayon, 2009). The use of the Internet to recruit and 
administer the study survey presented advantages for potential participants, as it was relatively 
quicker to participate, convenient to access the survey at anytime and from any location for the 
duration of data collection, and protected the confidentiality of participants. These factors 
potentially contributed to higher response rate and presumably honest reporting by participants 
(Hoonakker & Carayon, 2009).  
In addition, collecting raw data online reduced the time and cost associated with manual 
data entry as well as prevented human error associated with manual data entry. An online 
service, Qualtrics, was used for housing the study questionnaires and protecting participant 
anonymity by not obtaining information about IP addresses accessing the website. The use of an 
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online survey service also enabled the data to be converted to a digital database that facilitated 
data analyses. The data will be stored on a password-protected external computer drive for 5 
years and will then be destroyed by the investigator.  
Data analysis. Prior to analyzing the data collected, the raw data were examined for 
missing information and errors and a determination was made regarding final data inclusion in 
the analysis. The final dataset was converted from the web-based survey to data analysis 
software and analyzed through a combination of descriptive statistics and frequency analyses. 
Descriptive statistics were used to report the categorical and continuous variables of participant 
demographics as well as supervision and supervision training experience (See Tables 1 & 2). 
Chi-Square goodness of fit test was used to compare and report the observed sample distribution 
with the expected probability distribution of the multicultural supervisory behaviors that were 
rated by study participants as most important (See Table 3). 
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Results  
The purpose of this exploratory study was to invite licensed psychologists who were 
experienced in the field of multicultural psychology and supervision to rate and categorize a list 
of specific supervisor behaviors and practices that are most important in demonstrating 
multicultural supervision competence and addressing diversity in clinical supervision. A total of 
44 completed surveys were used in data analyses. A chi-square goodness-of-fit test was used to 
compare the observed sample frequency distribution with the expected probability distribution of 
the multicultural supervisory behaviors and practices that were rated by study participants as 
most important. Results of the goodness-of-fit test indicated the frequencies of multicultural 
supervisory behaviors and practices that were rated as most important were not equally 
distributed within this sample; these frequencies were statistically different from what would be 
expected by chance (See Table 3).  
It appears the following multicultural supervisory behaviors and practices were regarded 
as having the highest level of importance (See Table 3):  
• Creating a safe (nonjudgmental, supportive) environment for the discussion of 
multicultural issues, values, and ideas through the use of verbal and nonverbal 
communication 
• Addressing feelings of discomfort experienced by trainees concerning multicultural 
issues 
• Inviting supervisee to explore and discuss the possible existence of personal cultural 
biases and prejudices in the conceptualization and practice with clients 
• Acknowledging and discussing realities of racism and oppression during supervision 
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• Providing supervisees with a multiculturally diverse caseload to ensure breadth of 
clinical experience 
• Acknowledging and discussing power issues in supervision that may be related to 
racial or ethnic multicultural differences 
• Modeling for supervisees by initiating, attending to, and demonstrating interest and 
respect for clients’ intersecting identities and culture during case conceptualization 
and discussion 
It appears the following multicultural supervisory behaviors and practices were regarded 
as having the lowest level of importance (See Table 4):  
• Encouraging supervisees to share, within supervision, their personal and professional 
cultural backgrounds and experiences 
• Consulting colleagues willingly about one’s own reactions to racial or ethnic 
concerns as a result of any supervision experience 
• Acknowledging, discussing, and providing affirming statements that demonstrate 
respect for racial or ethnic multicultural similarities and differences between the self 
and supervisee, and discussing feelings concerning these similarities or differences 
• Self-disclosing own development of self-awareness about cultural and ethnic identity, 
biases, and limitations 
• Providing recommended multicultural readings and related training experiences to 
supervisee 
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Discussion 
 The focus in this study was to explore whether certain multicultural supervisor behaviors 
and practices in demonstrating multicultural supervision competence and addressing diversity in 
clinical supervision are commonly considered to be the most important by licensed psychologists 
who are experienced in the field of multicultural psychology and supervision. Results showed a 
number of multicultural supervisory behaviors and practices were commonly regarded as having 
the highest level of importance by study participants. The major finding of this study indicated 
that participants rated practices that focused on the supervisee and on process importance more 
highly and practices that focused on the supervisor less highly. This is further discussed in detail 
in the following section.  
Study Results and Multicultural Supervision Competency Framework  
Multicultural supervision has been defined as a “supervisor’s ability to address and 
facilitate cultural discussions in supervision; incorporate culturally sensitive interventions, 
assessments, client conceptualizations; and evaluate the multicultural competence of her or his 
supervisee” (Soheilian et al., 2014, p. 380). Multicultural supervision considers and integrates 
“multiple cultural interactions as they occur within the triadic process of the supervisor, 
supervisee, and client;” it also represents the multiple cultural interactions and contexts that 
occur within counseling and supervision dyads (Hird et al., 2001, p. 118).  
As suggested by the Competency Benchmarks published by Falender et al. in 2013, 
supervisors are responsible for attending to and initiating discussions of multicultural issues and 
identities and for preparing psychology trainees to address these issues in their own respective 
advocacy, practice, and research settings. Much of the existing literature also supports that 
supervisors bear the responsibility to initiate discussions of multicultural issues with supervisees, 
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especially during the initial phase of supervision. Supervision that consciously encourages 
explorations of multicultural issues has been shown to promote growth in supervisees’ cultural 
competencies (Killian, 2001; Ladany, Inman, Constantine, & Hofheinz, 1997). This means 
supervisors have to be willing to be proactive, to be willing to do some self-exploration, and to 
have courage to talk openly with supervisees about potentially uncomfortable issues (Garrett et 
al., 2001). According to Gatmon et al. (2001), “Supervisors should not wait for racial and 
cultural issues to come up during supervision, but rather supervisors should take initiative and 
raise these issues” (p. 109).  
Ancis and Marshall (2010) delineated six domains under which multicultural supervision 
practices fall: (a) supervisor-focused personal development, (b) supervisee-focused personal 
development, (c) conceptualization, (d) interventions, (e) process, and (f) evaluation. Based on 
the current survey results, multicultural supervisory behaviors and practices that are more 
frequently regarded as having the highest level of importance can be categorized into one of the 
six domains listed above (See Table 4):  
• Process – Creating a safe (nonjudgmental, supportive) environment for the discussion 
of multicultural issues, values, and ideas through the use of verbal and nonverbal 
communication 
• Supervisee-focused personal development – Addressing feelings of discomfort 
experienced by trainees concerning multicultural issues 
• Supervisee-focused personal development – Inviting supervisees to explore and 
discuss the possible existence of personal cultural biases and prejudices in the 
conceptualization and practice with clients 
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• Supervisee-focused personal development – Acknowledging and discussing realities 
of racism and oppression during supervision 
• Process – Providing supervisees with a multiculturally diverse caseload to ensure 
breadth of clinical experience 
• Process – Acknowledging and discussing power issues in supervision that may be 
related to racial or ethnic multicultural differences 
• Conceptualization – Modeling for supervisees by initiating, attending to, and 
demonstrating interest and respect for clients’ intersecting identities and culture 
during case conceptualization and discussion 
In addition, the multicultural supervisory behaviors and practices that are regarded as 
having less degree of importance can also be categorized into one of the six domains as specified 
above (See Table 4):  
• Supervisee-focused personal development – Encouraging supervisees to share, within 
supervision, their personal and professional cultural backgrounds and experiences 
• Supervisor-focused personal development – Consulting colleagues willingly about 
one’s own reactions to racial or ethnic concerns as a result of any supervision 
experience 
• Supervisor-focused personal development – Acknowledging, discussing, and 
providing affirming statements that demonstrate respect for racial or ethnic 
multicultural similarities and differences between the self and supervisee, and 
discussing feelings concerning these similarities or differences 
• Supervisor-focused personal development – Self-disclosing own development of self-
awareness about cultural or ethnic identity, biases, and limitations 
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• Supervisee-focused personal development – Providing recommended multicultural 
readings and related training experiences to supervisees 
A closer examination of the seven multicultural supervisory behaviors and practices 
regarded as the most important by the participants of this study revealed that three behaviors and 
practices belong to the process domain: creating a safe (nonjudgmental, supportive) environment 
for discussion of multicultural issues, values, and ideas through the use of verbal and nonverbal 
communication; providing supervisee with a multiculturally diverse caseload to ensure breadth 
of clinical experience; acknowledging and discussing power issues in supervision that may be 
related to racial/ethnic multicultural differences. Three behaviors and practices belong to the 
supervisee-focused personal development domain: addressing feelings of discomfort experienced 
by trainees concerning multicultural issue; inviting supervisee to explore and discuss possible 
existence of personal cultural biases and prejudices on the conceptualization and practice with 
clients; and acknowledging and discussing realities of racism/oppression during supervision. One 
behavior belongs to the conceptualization domain: modeling for supervisee by initiating, 
attending to, and demonstrating interest and respect for client’s intersecting identities and culture 
during case conceptualization and discussion. It is worth noting that the most important 
supervisory behavior identified in this study was “Creating a safe (nonjudgmental, supportive) 
environment for discussion of multicultural issues, values, and ideas through the use of verbal 
and nonverbal communication,” which is consistent with the supervisory behavior identified by 
Dressel and colleagues in a 2007 study (Dressel et al., 2007) as the most important behavioral 
element involved in successful multicultural supervision.  
A closer examination of the five multicultural supervisory behaviors and practices that 
participants regarded as having less degree of importance revealed that three behaviors and 
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practices belong to the supervisor-focused personal development domain: consulting colleagues 
willingly about my own reactions to racial/ethnic concerns as a result of any supervision 
experience; acknowledging, discussing, and providing affirming statements that demonstrate 
respect for racial/ethnic multicultural similarities and differences between myself and supervisee, 
and discussing feelings concerning these similarities and/or differences; and self-disclosing own 
development of self-awareness about cultural/ethnic identity, biases, and limitations. Two 
behaviors and practices belong to the supervisee-focused personal development domain: 
encouraging supervisee to share, within supervision, their personal and professional cultural 
background and experiences; and providing recommended multicultural readings and related 
training experiences to supervisee.  
Based on the results of this exploratory study, this author hypothesizes that the extent to 
which a supervisory behavior is believed to be important by supervisors will affect the frequency 
of their performance of that behavior when they are conducting supervision. In other words, this 
study results support that the current multicultural supervisory behaviors and practices viewed as 
most important and perhaps practiced more frequently by supervisors have a greater emphasis on 
the domains of process and supervisee-focused self development and less emphasis on the 
domain of supervisor-focused self development. Though supervisors may put more of their focus 
on creating a safe space and tending to supervisees’ thoughts and feelings regarding culture and 
diversity issues, supervisors are less likely to actively bring up these issues in supervision. In 
addition, there seemed to be a greater emphasis on managing multicultural issues through the 
supervisee–client dyad and less focus on self-reflection and self-disclosure at the supervisee–
supervisor dyad level.  
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The study finding that supervisor-focused supervisory behaviors were rated as having 
lower importance also supported findings in other research studies that showed supervisors are 
taking a more passive stance toward initiating diversity conversation during supervision 
(Fukuyama, 1994; Gatmon et al., 2001; Phillips et al., 2017; Priest, 1994). This passive approach 
is contrary to the recommendations given in the existing multicultural supervision literature and 
indicates that supervisors are more reliant on implicit communication and wait for supervisees to 
initiate discussions of multicultural and diversity issues in supervision. This approach can 
potentially lead to many missed opportunities for multicultural and diversity discussions by 
placing the responsibility on supervisees to bring these issues into supervision––ultimately, 
supervisees do not know what they do not know.  
 In order to foster and instill multicultural competency in supervisees, supervisors should 
focus on communicating culture and diversity issues explicitly during supervision and pay 
attention by proactively raising culture and diversity issues, exploring any discomfort that arises 
from culture and diversity discussions, and modeling self-reflection as well as encouraging 
supervisee self-reflection during supervision instead of passively waiting for these issues to be 
brought up by supervisees.  
Clinical Supervision and Multicultural Supervision Training  
 A closer look at survey participants’ responses on questions regarding continuing 
education on clinical supervision and multicultural supervision revealed relatively low numbers 
of workshops or trainings attended and books or articles read during the last two licensure cycles, 
especially with regard to multicultural supervision. With regard to the number of supervision 
workshops or trainings attended, the range was from 0 to 10 (M = 3.09, SD = 2.48) and five out 
of the 44 participants (11.36%) stated they did not attend any supervision workshops or trainings. 
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The number of multicultural supervision workshops or trainings attended ranged from 0 to 5 (M 
= 1.32, SD = 1.33) and 14 out of the 44 participants (31.82%) indicated they did not attend any 
multicultural supervision workshops or trainings. In terms of the number of supervision books or 
articles read during the last two licensure cycles, participants’ reports ranged from 0 to 50 (M = 
5.75, SD = 8.6) and seven out of the 44 participants (15.91%) stated they did not read any 
supervision books or articles. Finally, in terms of the number of multicultural supervision books 
or articles read during the last two licensure cycles, the range was from 0 to 15 (M = 3.43, SD = 
4.14) and nine out of the 44 participants (20.45%) indicated they did not read any multicultural 
supervision books or articles. This indicates supervisors do not engage in adequate continuing 
education regarding the topic of supervision and multicultural supervision. In addition, there is a 
need for clinical supervisors to be exposed to and trained more in multicultural supervision 
theories as well as learn strategies to effectively facilitate skills to initiate discussions about 
culture and diversity issues in supervision.  
Limitations  
Several methodological limitations were identified in the study. First, this study relied 
exclusively on self-report, which may result in self-report bias as it assumes participants are 
being honest about their experiences, are not engaging in social desirability, and are able to 
accurately recall their experiences. Another possible limitation is self-selection bias, with those 
who were more interested in supervision and multicultural supervision being more likely to 
participate in this study. Along these lines, there was a relatively low response rate given how 
many venues for recruitment were used to reach out to elicit participation. This study also 
included the assumptions that the results can be generalized to different clinical settings and the 
sample surveyed in this study had expert knowledge in multicultural supervision based on work 
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settings and years of supervision experience. Furthermore, it was assumed that the 20 
multicultural supervisory behaviors identified based on literature review were representative of 
the best multicultural supervision practices. Finally, based on the small sample size, the results 
may not be representative of the entire population of experienced clinical supervisors. Despite 
these limitations, the present study did demonstrate the frequencies of multicultural supervisory 
behaviors and practices viewed as most important were not equally distributed within this 
sample, indicating some level of consensus on the most important behaviors among survey 
participants. This study also offered some insight into the current practices of multicultural 
supervision at training sites as well as the levels of multicultural supervision training received by 
licensed psychologists who are providing supervision. 
Directions for Future Research  
 Because this was an exploratory study with a relatively small sample size that was 
designed to examine whether there was consensus among more experienced supervisors 
regarding the most important multicultural supervisory behaviors, future research should be 
conducted to explore whether there is a similar consensus with a larger sample size. Future 
studies should also be conducted to explore whether there are any differences between the 
opinions of experienced supervisors and the opinions of early career supervisors. It would also 
be helpful to explore whether differences in opinion exist among supervisors who have 
participated in more extensive continuing education regarding multicultural supervision 
compared to those who have less extensive continuing education regarding multicultural 
supervision. In addition, investigations should be conducted examining opinions and attitudes 
regarding supervisory behaviors and the actual performance of these supervisory behaviors.  
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Conclusions 
The purpose of this exploratory study was to invite licensed psychologists who were 
experienced in the field of multicultural psychology and supervision to rate and categorize a list 
of specific supervisor behaviors and practices that they considered to be most important in 
demonstrating multicultural supervision competence and addressing diversity in clinical 
supervision. A total of 44 completed surveys were used in data analyses. Results of the chi-
square goodness-of-fit test indicated the frequencies of multicultural supervisory behaviors and 
practices rated as most important were not equally distributed within this sample and these 
frequencies were statistically different from what would be expected by chance, indicating a 
level of consensus among survey participants. This study provided a snapshot of what type of 
multicultural supervisory behaviors and practices were viewed as most important by survey 
participants and perhaps also currently practiced more frequently by supervisors at training sites. 
Results support that when it comes to multicultural and diversity issues, supervisors tend to use a 
more passive approach, which is contrary to what the present multicultural supervision literature 
and research recommend as best practices. Furthermore, supervisors’ engagement in continuing 
education regarding supervision and multicultural supervision is very limited. This indicates 
there is a need for clinical supervisors to be exposed to and trained more in multicultural 
supervision theories as well as to learn effective facilitative skills to initiate discussions about 
culture and diversity issues in supervision.  
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TABLES 
Table 1 
Participant Demographics (N = 44) 
Characteristic Range M SD 
    
Age 34 – 66 49.20 8.11 
Years Licensed  5 – 36 15.16 7.26 
 
 n % 
Gender   
Female 30 68.18 
Male 14 31.82 
   
Race/Ethnicity    
African American/Black  4 9.09 
Asian 2 4.54 
Vietnamese American 1  
Japanese American 1  
Bi-racial/Multiracial 3 6.82 
Caucasian/Middle Eastern 1  
White/German/English/French/Cherokee 1  
White/Latino 1  
Caucasian/White 30 68.18 
Irish/Scottish 1  
Italian American 1  
Romanian 1  
Did not specify 27  
Iranian 1 2.27 
Latinx 4 9.09 
Cuban American 1  
Puerto Rican 1  
Salvadoran American 1  
Did not specify  1  
   
Sexual Orientation   
Gay 1 2.27 
Gay/Queer 1 2.27 
Heterosexual 37 84.09 
Lesbian 2 4.54 
Pansexual 2 4.54 
Not reported  1 2.27 
   
Primary Theoretical Orientation   
Behavioral  1 2.27 
(continued) 
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Table 1 (continued) 
Participant Demographics (N = 44)  
Characteristics  n % 
Cognitive 9 20.45 
Cognitive-Behavioral  2 4.54 
Existential  1 2.27 
Feminist 2 4.54 
Humanistic 4 9.09 
Integrative/Eclectic 11 25.00 
Interpersonal (IPT) 1 2.27 
Multicultural 2 4.54 
Neuropsychotherapy 1 2.27 
Postmodern Constructive  1 2.27 
Psychodynamic/Relational 7 15.91 
Relational/Cultural 1 2.27 
Systems/Family Systems 1 2.27 
   
Most Recent Work/Training/Teaching Site(s)   
Armed Forces Medical Center 1 2.27 
Child/Adolescent Psychiatric/Pediatrics  1 2.27 
Community Mental Health  1 2.27 
Medical School 2 4.54 
Multiple Sites  4 9.09 
Consortium & Private Practice  1  
Community Mental Health & School District 1  
Private Practice & University Counseling Center 1  
Private Practice & School District & University 
Counseling Center  
1  
Private Practice  3 6.82 
State Funded Non-Profit Agency/Regional Center 1 2.27 
University Counseling Center 23 52.27 
Veteran Affairs Medical Center 8 18.18 
   
APA Division 45 Member    
Yes 5 11.36 
No 38 86.36 
Not reported  1 2.27 
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Table 2 
Participant Supervision and Supervision Training Experience (N = 44) 
Characteristic Range M SD 
    
Years provided/providing supervision  5 - 36 14.11 6.43 
Number of supervisees in the last 10 years 10 - 200 36.5 31.96 
Number of supervisees in the last 3 years 1 - 60 13.16 10.72 
Current weekly number of supervisees 0 - 13 3.98 3.25 
Current weekly direct supervision hours 0 - 10 3.77 2.01 
Current weekly indirect supervision hours 0 - 20 4 4.39 
Number of supervision workshops/trainings attended during 
last 2 licensure cycles 
0 - 10 3.09 2.48 
Number of multicultural supervision workshops/trainings 
attended during last 2 licensure cycles 
0 - 5 1.32 1.33 
Number of supervision books/articles read during last 2 
licensure cycles 
0 – 50 5.75 8.6 
Number of multicultural supervision books/articles read during 
last 2 licensure cycles 
0 - 15 3.43 4.14 
 
 n % 
Currently Supervising Trainees/Interns    
Yes 40 90.91 
No 4 9.09 
   
Current supervisees bring up culture/diversity issues during supervision   
Always 1 2.27 
Very Often 9 20.45 
Often 17 38.64 
Sometimes 13 29.54 
Rarely 3 6.82 
Very Rarely 0 0.00 
Never 1 2.27 
   
Supervisor brings up culture/diversity issues during supervision   
Always 3 6.82 
Very Often 12 27.27 
Often 18 40.91 
Sometimes 11 25.00 
Rarely 0 0.00 
Very Rarely 0 0.00 
Never   
   
Supervisor taken graduate course in clinical supervision   
Yes 20 45.45 
No 24 54.55 
(continued) 
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Table 2 (continued) 
Participant Supervision and Supervision Training Experience (N = 44) 
Characteristics  n % 
Supervisor taken graduate course in culture/diversity   
Yes 39 88.64 
No 5 11.36 
   
Supervisor received supervision of supervision   
Yes 32 72.73 
No 12 27.27 
   
Supervisor brought up culture/diversity issues during supervision as a trainee   
Always 1 2.27 
Very Often 8 18.18 
Often 10 22.73 
Sometimes 22 50 
Rarely 3 6.82 
Very Rarely 0 0.00 
Never 0 0.00 
   
When supervisor was a trainee, their supervisors brought up culture/diversity 
issues during supervision 
  
Always 0 0.00 
Very Often 6 13.64 
Often 5 11.36 
Sometimes 26 59.09 
Rarely 6 13.64 
Very Rarely 0 0.00 
Never 1 2.27 
   
Years provided/providing supervision   
5-9 years  13 29.55 
10-14 years 11 25.00 
15-19 years 11 25.00 
> 20 years  9 20.45 
   
Number of supervisees in the last 10 years   
10-19 11 25.00 
20-29 11 25.00 
30-39 8 18.18 
40-49 4 9.09 
50-99 8 18.18 
> 100 2 4.55 
(continued) 
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Table 2 (continued) 
Participant Supervision and Supervision Training Experience (N = 44) 
Characteristics  n % 
Number of supervisees in the last 3 years   
1-4 4 9.09 
5-9 14 31.82 
10-14 13 29.55 
15-19 5 11.36 
20-24 3 6.82 
>25 5 11.36 
   
Current weekly number of supervisees   
0 3 6.82 
1-4 25 56.82 
5-9 10 22.73 
>10 6 13.64 
   
Current weekly direct supervision hours   
0  1 2.27 
1-4 28 63.64 
5-9 14 31.82 
> 10  1 2.27 
   
Current weekly indirect supervision hours   
0 4 9.09 
1-4 27 61.36 
5-9 8 18.18 
10-20 3 6.82 
> 20 2 4.55 
   
Number of supervision workshops/trainings attended during last 2 licensure 
cycles 
  
0 5 11.36 
1-2 18 40.91 
3-4 11 25.00 
5-6 5 11.36 
> 7 5 11.36 
   
Number of multicultural supervision workshops/trainings attended during 
last 2 licensure cycles 
  
0  14 31.82 
1-2 22 50.00 
3-4 7 15.91 
> 5 1 2.27 
   
(continued) 
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Table 2 (continued) 
Participant Supervision and Supervision Training Experience (N = 44) 
Characteristics  n % 
Number of supervision books/articles read during last 2 licensure cycles   
0  7 15.91 
1-3 16 36.36 
4-6 11 25.00 
7-9 1 2.27 
10-14 3 6.82 
15-19 3 6.82 
> 20 3 6.82 
   
Number of multicultural supervision books/articles read during last 2 
licensure cycles 
  
0  9 20.45 
1-3 21 47.73 
4-6 6 13.64 
7-9 2 4.55 
10-14 4 9.09 
> 15 2 4.55 
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Table 3 
Frequencies of Multicultural Supervisory Behaviors Rated as Most Important 
Behavioral statement  Observed 
frequency 
Expected 
frequency 
(proportion) 
Creating a safe (nonjudgmental, supportive) environment for discussion of 
multicultural issues, values, and ideas through the use of verbal and nonverbal 
communication 
31 11 (0.05) 
Addressing feelings of discomfort experienced by trainees concerning multicultural 
issue 
23 11 (0.05) 
Inviting supervisee to explore and discuss possible existence of personal cultural 
biases and prejudices on the conceptualization and practice with clients 
20 11 (0.05) 
Acknowledging and discussing realities of racism/oppression during supervision 17 11 (0.05) 
Providing supervisee with a multiculturally diverse caseload to ensure breadth of 
clinical experience 
14 11 (0.05) 
Acknowledging and discussing power issues in supervision that may be related to 
racial/ethnic multicultural differences 
14 11 (0.05) 
Modeling for supervisee by initiating, attending to, and demonstrating interest and 
respect for client’s intersecting identities and culture during case conceptualization 
and discussion 
14 11 (0.05) 
Communicating acceptance of and respect for supervisee’s own culture and 
perspectives through verbal phrases 
11 11 (0.05) 
Initiating respectful and explicit discussions about the importance of 
culture/multicultural issues during supervision 
11 11 (0.05) 
Articulating a commitment to develop multicultural competence by discussing 
expectations within the first two supervision sessions 
10 11 (0.05) 
Listening [to] and providing affirming statements to demonstrate genuine respect 
[for] supervisee’s ideas about how culture influences the clinical interaction 
10 11 (0.05) 
Engaging supervisee actively in discussions to explore clients’ cultural perspectives 9 11 (0.05) 
Initiating dialogue during supervision about supervisees’ own racial/ethnic identity 
development 
8 11 (0.05) 
Encouraging discussion regarding multicultural issues by presenting myself non-
defensively such as maintaining an open posture and calming tone of voice when 
supervisee shows feelings of anger, rage, and/or fear when these issues are raised 
during supervision 
7 11 (0.05) 
Identifying and discussing racial/ethnic cultural differences reflected in parallel 
process issues (supervisor/supervisee and supervisee/client) 
6 11 (0.05) 
Encouraging supervisee to share, within supervision, their personal and professional 
cultural background and experiences 
5 11 (0.05) 
Consulting colleagues willingly about my own reactions to racial/ethnic concerns as a 
result of any supervision experience 
4 11 (0.05) 
Acknowledging, discussing, and providing affirming statements that demonstrate 
respect for racial/ethnic multicultural similarities and differences between myself and 
supervisee, and discussing feelings concerning these similarities and/or differences 
4 11 (0.05) 
Self-disclosing own development of self-awareness about cultural/ethnic identity, 
biases, and limitations 
2 11 (0.05) 
Providing recommended multicultural readings and related training experiences to 
supervisee 
0 11 (0.05) 
Note. χ2 = 98.15*, df = 19. Numbers in parentheses, (), are expected proportions.  
*p < 0.001. 
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Table 4 
Top Five Supervisory Behaviors Compared to Bottom Five Supervisory Behaviors 
Behavioral statement Type of focus Frequency 
rank 
Creating a safe (nonjudgmental, supportive) environment for 
discussion of multicultural issues, values, and ideas through the use of 
verbal and nonverbal communication 
Process 1 
Addressing feelings of discomfort experienced by trainees concerning 
multicultural issue 
Supervisee Focused 
Personal Development  
2 
Inviting supervisee to explore and discuss possible existence of 
personal cultural biases and prejudices on the conceptualization and 
practice with clients 
Supervisee Focused 
Personal Development 
3 
Acknowledging and discussing realities of racism/oppression during 
supervision 
Supervisee Focused 
Personal Development 
4 
Providing supervisee with a multiculturally diverse caseload to ensure 
breadth of clinical experience 
Process 5 
Acknowledging and discussing power issues in supervision that may 
be related to racial/ethnic multicultural differences 
Process 5 
Modeling for supervisee by initiating, attending to, and demonstrating 
interest and respect for client’s intersecting identities and culture 
during case conceptualization and discussion 
Conceptualization  5 
Encouraging supervisee to share, within supervision, their personal 
and professional cultural background and experiences 
Supervisee Focused 
Personal Development 
16 
Consulting colleagues willingly about my own reactions to 
racial/ethnic concerns as a result of any supervision experience 
Supervisor Focused 
Personal Development 
17 
Acknowledging, discussing, and providing affirming statements that 
demonstrate respect for racial/ethnic multicultural similarities and 
differences between myself and supervisee, and discussing feelings 
concerning these similarities and/or differences 
Supervisor Focused 
Personal Development 
17 
Self-disclosing own development of self-awareness about 
cultural/ethnic identity, biases, and limitations 
Supervisor Focused 
Personal Development 
19 
Providing recommended multicultural readings and related training 
experiences to supervisee 
Supervisee Focused 
Personal Development 
20 
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ct
 
• T
o 
de
fin
e 
co
m
pe
te
nc
y-
ba
se
d 
cl
in
ic
al
 su
pe
rv
is
io
n,
 
w
ith
 p
ar
tic
ul
ar
 
at
te
nt
io
n 
to
 th
e 
na
tu
re
 o
f e
th
ic
al
, 
le
ga
l, 
co
nt
ex
tu
al
, 
an
d 
pr
ac
tic
e 
is
su
es
 
th
at
 a
ris
e 
• T
o 
di
sc
us
s 
ch
al
le
ng
es
 fa
ce
d 
in
 
cl
in
ic
al
 su
pe
rv
is
io
n 
• T
o 
m
ak
e 
re
co
m
m
en
da
tio
ns
 
fo
r b
es
t p
ra
ct
ic
es
 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
 
N
/A
 
N
/A
 
• 
C
om
pe
te
nc
e,
 a
n 
et
hi
ca
l p
rin
ci
pl
e 
th
at
 in
fo
rm
s 
th
e 
pr
ac
tic
e 
of
 p
sy
ch
ol
og
y,
 re
fe
rs
 to
 re
qu
is
ite
 
kn
ow
le
dg
e,
 sk
ill
s, 
an
d 
va
lu
es
 fo
r e
ff
ec
tiv
e 
pe
rf
or
m
an
ce
 
• 
A
 p
re
su
m
pt
io
n 
of
 c
lin
ic
al
 c
om
pe
te
nc
e 
is
 
im
pl
ic
it 
in
 su
pe
rv
is
io
n 
• 
Th
e 
su
pe
rv
is
or
 is
 p
re
su
m
ed
 to
 b
e 
m
or
e 
co
m
pe
te
nt
 th
an
 th
e 
su
pe
rv
is
ee
 in
 m
os
t a
re
as
, 
in
cl
ud
in
g 
th
e 
pr
ac
tic
e 
of
 su
pe
rv
is
io
n 
an
d 
th
e 
co
nt
en
t a
re
as
 su
pe
rv
is
ed
 
• 
A
 c
om
pe
te
nc
y-
ba
se
d 
ap
pr
oa
ch
 c
an
 b
e 
us
ed
 to
 
en
ha
nc
e 
su
pe
rv
is
or
 a
nd
 p
ra
ct
iti
on
er
 
co
m
pe
te
nc
e 
si
m
ila
r t
o 
its
 a
pp
lic
at
io
n 
in
 c
lin
ic
al
 
tra
in
in
g 
• 
C
lin
ic
al
 su
pe
rv
is
io
n 
id
ea
lly
 re
qu
ire
s a
 
fo
un
da
tio
n 
of
 e
du
ca
tio
n 
an
d 
tra
in
in
g,
 
co
nt
in
uo
us
 se
lf-
as
se
ss
m
en
t (
le
ad
in
g 
to
 se
lf-
di
re
ct
ed
 le
ar
ni
ng
), 
an
d 
pa
rti
ci
pa
tio
n 
in
 
pr
of
es
si
on
al
 d
ev
el
op
m
en
t 
• 
A
m
on
g 
th
e 
et
hi
ca
l s
ta
nd
ar
ds
, m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
is
 a
n 
ar
ea
 th
at
 re
qu
ire
s p
ar
tic
ul
ar
 
at
te
nt
io
n 
in
 o
ur
 se
lf-
as
se
ss
m
en
t p
ra
ct
ic
e 
an
d 
co
m
m
itm
en
ts
 to
 d
ev
el
op
m
en
t a
nd
 tr
ai
ni
ng
 in
 
lig
ht
 o
f t
he
 e
xi
st
in
g 
lit
er
at
ur
e 
 
Fo
r s
up
er
vi
so
rs
, r
es
ea
rc
h 
ha
s r
ep
or
te
d:
 
• 
In
at
te
nt
io
n 
to
 c
ul
tu
re
 a
nd
 d
iv
er
si
ty
 in
 c
ro
ss
-
cu
ltu
ra
l s
up
er
vi
so
ry
 d
ya
ds
 (B
ur
ka
rd
 e
t a
l.,
 
20
06
) 
• 
Su
pe
rv
is
or
s n
ot
 a
s c
ul
tu
ra
lly
 c
om
pe
te
nt
 a
s t
he
ir 
su
pe
rv
is
ee
s (
C
on
st
an
tin
e,
 2
00
1)
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
Fa
ilu
re
 to
 a
ck
no
w
le
dg
e 
la
ck
 o
f c
ro
ss
-r
ac
ia
l 
su
pe
rv
is
io
n 
ex
pe
rie
nc
e 
(D
ua
n 
&
 R
oe
hl
ke
, 
20
01
) 
• 
Fa
ilu
re
 to
 in
iti
at
e 
di
sc
us
si
on
 o
f c
ul
tu
ra
l 
di
ff
er
en
ce
s b
et
w
ee
n 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
 
(G
at
m
on
 e
t a
l.,
 2
00
1)
 
• 
Fa
ilu
re
 to
 in
iti
at
e 
di
ve
rs
ity
 d
is
cu
ss
io
ns
 in
 
ge
ne
ra
l e
ve
n 
th
ou
gh
 th
is
 h
as
 b
ee
n 
de
m
on
st
ra
te
d 
to
 e
nh
an
ce
 a
lli
an
ce
 (G
at
m
on
 e
t 
al
., 
20
01
) 
Fa
le
nd
er
 
an
d 
Sh
af
ra
ns
ke
 
(2
01
4)
 
• T
o 
hi
gh
lig
ht
 re
ce
nt
 
de
ve
lo
pm
en
ts
 a
nd
 
th
e 
st
at
e 
of
 th
e 
ar
t 
in
 su
pe
rv
is
io
n,
 w
ith
 
pa
rti
cu
la
r e
m
ph
as
is
 
on
 th
e 
co
m
pe
te
nc
y-
ba
se
d 
ap
pr
oa
ch
 
• T
o 
pr
es
en
ts
 
ef
fe
ct
iv
e 
cl
in
ic
al
 
su
pe
rv
is
io
n 
st
ra
te
gi
es
, 
pr
ov
id
in
g 
an
 
in
te
gr
at
ed
 sn
ap
sh
ot
 
of
 th
e 
cu
rr
en
t s
ta
tu
s 
• T
o 
ex
am
in
e 
cu
rr
en
t 
tra
in
in
g 
pr
ac
tic
es
 in
 
su
pe
rv
is
io
n 
an
d 
ch
al
le
ng
es
 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
 
N
/A
 
N
/A
 
• 
G
re
at
er
 a
tte
nt
io
n 
ha
s b
ee
n 
pl
ac
ed
 o
n 
di
ve
rs
ity
 
fa
ct
or
s, 
em
ph
as
iz
in
g 
m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 
pr
ac
tic
e 
 
• 
Ef
fe
ct
iv
e 
su
pe
rv
is
io
n 
is
 d
ef
in
ed
 a
s p
ra
ct
ic
e 
th
at
 
en
co
ur
ag
es
 su
pe
rv
is
ee
 d
ev
el
op
m
en
t a
nd
 
au
to
no
m
y,
 fa
ci
lit
at
es
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p,
 p
ro
te
ct
s t
he
 c
lie
nt
, a
nd
 e
nh
an
ce
s 
bo
th
 c
lie
nt
 a
nd
 su
pe
rv
is
ee
 o
ut
co
m
es
.  
• 
A
n 
et
hi
ca
l i
m
pe
ra
tiv
e 
un
de
rly
in
g 
al
l c
lin
ic
al
 
pr
ac
tic
e 
an
d 
su
pe
rv
is
io
n 
is
 d
iv
er
si
ty
 
co
m
pe
te
nc
e 
• 
A
lth
ou
gh
 g
re
at
er
 a
tte
nt
io
n 
is
 b
ei
ng
 d
ire
ct
ed
 to
 
di
ve
rs
ity
, s
til
l d
at
a 
ar
e 
em
er
gi
ng
 th
at
 
su
pe
rv
is
or
s o
fte
n 
ar
e 
no
t i
ni
tia
tin
g 
co
ns
id
er
at
io
n 
of
 m
ul
tip
le
 d
iv
er
si
ty
 fa
ct
or
s i
n 
su
pe
rv
is
io
n,
 n
or
 a
re
 fa
ct
or
s o
f p
riv
ile
ge
, 
hi
st
or
ic
al
 tr
au
m
a,
 a
nd
 o
pp
re
ss
io
n 
be
in
g 
ad
dr
es
se
d 
(F
al
en
de
r, 
Sh
af
ra
ns
ke
, &
 F
al
ic
ov
, 
20
14
; H
er
ná
nd
ez
 &
 M
cD
ow
el
l, 
20
10
)  
• 
Sp
ec
ifi
c 
co
m
pe
te
nc
e 
is
 n
ee
de
d 
to
 a
dd
re
ss
 th
e 
m
ul
tip
le
 id
en
tit
ie
s (
e.
g.
, r
ac
e,
 so
ci
oe
co
no
m
ic
 
st
at
us
, s
ex
ua
l o
rie
nt
at
io
n,
 g
en
de
r i
de
nt
ity
, 
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D
es
ig
n 
In
st
ru
m
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tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
et
hn
ic
ity
, r
el
ig
io
n,
 d
is
ab
ili
ty
, a
ge
) a
m
on
g 
cl
ie
nt
, s
up
er
vi
se
e/
ps
yc
ho
th
er
ap
is
t, 
an
d 
su
pe
rv
is
or
 to
 c
on
si
de
r t
he
 m
ul
tip
le
 w
or
ld
vi
ew
s 
an
d 
th
e 
ef
fe
ct
s o
f t
he
se
 u
po
n 
th
e 
as
se
ss
m
en
t 
an
d 
tre
at
m
en
t o
f t
he
 c
lie
nt
 
• 
A
dd
re
ss
in
g 
th
es
e 
di
ve
rs
ity
 c
om
pe
te
nc
e 
fa
ct
or
s 
an
d 
pr
ov
id
in
g 
fe
ed
ba
ck
 a
nd
 tr
ai
ni
ng
 w
he
n 
su
pe
rv
is
ee
s d
o 
no
t d
em
on
st
ra
te
 a
de
qu
at
e 
co
m
pe
te
nc
e 
ar
e 
im
po
rta
nt
 su
pe
rv
is
or
 
re
sp
on
si
bi
lit
ie
s 
• 
In
 th
e 
co
lla
bo
ra
tiv
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p,
 
th
e 
su
pe
rv
is
ee
 is
 e
m
po
w
er
ed
 to
 a
dd
re
ss
 
di
ve
rs
ity
 is
su
es
 su
ch
 a
s g
en
er
at
io
n 
(a
ge
) a
nd
 
cu
ltu
re
 to
 re
fle
ct
 o
n 
di
ff
er
en
t p
er
sp
ec
tiv
es
 
• 
O
th
er
 fa
ct
or
s a
ff
ec
tin
g 
ef
fe
ct
iv
e 
cl
in
ic
al
 
su
pe
rv
is
io
n 
in
cl
ud
e 
su
pe
rv
is
or
y 
al
lia
nc
e,
 
ad
dr
es
si
ng
 p
er
so
na
l f
ac
to
rs
 a
nd
 
co
un
te
rtr
an
sf
er
en
ce
 in
 su
pe
rv
is
io
n,
 
co
m
pe
te
nc
es
, s
el
f-
as
se
ss
m
en
t, 
fe
ed
ba
ck
, 
ev
al
ua
tio
n,
 a
nd
 e
th
ic
al
 a
nd
 le
ga
l c
om
pe
te
nc
ie
s 
Fa
le
nd
er
, 
Sh
af
ra
ns
ke
, 
an
d 
O
fe
k 
(2
01
4)
  
• T
o 
ex
pl
or
e 
th
e 
st
re
ng
th
s a
nd
 
em
er
gi
ng
 
co
m
pe
te
nc
ie
s o
f t
he
 
su
pe
rv
is
ee
 a
nd
 th
e 
cl
in
ic
al
 a
nd
 
su
pe
rv
is
io
n 
co
m
pe
te
nc
ie
s o
f t
he
 
su
pe
rv
is
or
. 
• T
o 
ad
dr
es
se
s t
he
 
st
at
e 
of
 th
e 
lit
er
at
ur
e 
on
 
M
et
a-
th
eo
re
tic
al
 
fr
am
ew
or
k 
w
ith
 c
as
e 
ex
am
pl
e 
N
/A
 
N
/A
 
• 
In
 d
ev
el
op
in
g 
a 
st
ro
ng
 su
pe
rv
is
or
y 
al
lia
nc
e,
 th
e 
pe
rs
on
al
 c
ha
ra
ct
er
is
tic
s a
nd
 b
eh
av
io
rs
 o
f t
he
 
su
pe
rv
is
or
 su
ch
 a
s w
ar
m
th
, e
m
pa
th
y,
 
ge
nu
in
en
es
s, 
re
sp
ec
t, 
fle
xi
bi
lit
y,
 a
 
no
nj
ud
gm
en
ta
l s
ta
nc
e,
 a
nd
 tr
an
sp
ar
en
cy
 a
re
 
im
po
rta
nt
 fa
ct
or
s 
• 
Su
pe
rv
is
or
s a
re
 m
or
e 
lik
el
y 
to
 b
ui
ld
 a
nd
 
m
ai
nt
ai
n 
ef
fe
ct
iv
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
 
an
d 
to
 p
ro
m
ot
e 
tra
in
ee
 se
lf-
ef
fic
ac
y 
by
 u
si
ng
 
su
pe
rv
is
or
y 
sk
ill
s s
uc
h 
as
 e
nc
ou
ra
gi
ng
 
de
ve
lo
pm
en
ta
lly
 a
pp
ro
pr
ia
te
 a
ut
on
om
y,
 
ex
pr
es
si
ng
 c
on
fid
en
ce
 a
nd
 tr
us
t i
n 
tra
in
ee
s’
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M
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 F
in
di
ng
s 
ef
fe
ct
iv
e 
cl
in
ic
al
 
su
pe
rv
is
io
n 
an
d 
th
e 
sp
ec
ifi
c 
kn
ow
le
dg
e,
 
sk
ill
s, 
an
d 
at
tit
ud
es
 
th
at
 c
om
pr
is
e 
co
m
pe
te
nt
 
su
pe
rv
is
io
n 
• T
o 
pr
ov
id
e 
a 
br
ie
f 
su
m
m
ar
y 
of
 
re
se
ar
ch
 o
n 
se
ve
ra
l 
pa
rti
cu
la
r p
iv
ot
al
 
ar
ea
s, 
i.e
. a
lli
an
ce
, 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e,
 le
ga
l 
an
d 
et
hi
ca
l i
ss
ue
s 
• T
o 
pr
ov
id
e 
a 
se
lf-
 
as
se
ss
m
en
t d
ev
ic
e 
fo
r b
ot
h 
cu
rr
en
t 
su
pe
rv
is
or
s a
nd
 
su
pe
rv
is
or
s-
in
- 
pr
ep
ar
at
io
n 
to
 
as
se
ss
 re
ad
in
es
s, 
co
m
pe
te
nc
e,
 a
nd
 
ar
ea
s i
n 
w
hi
ch
 
ad
di
tio
na
l t
ra
in
in
g 
an
d 
ex
pe
rie
nc
e 
ar
e 
de
si
ra
bl
e 
• T
o 
pr
ov
id
e 
a 
vi
gn
et
te
 il
lu
st
ra
tin
g 
th
e 
im
pl
em
en
ta
tio
n 
of
 e
ff
ec
tiv
e 
ab
ili
tie
s, 
pr
ov
id
in
g 
po
si
tiv
e 
as
 w
el
l a
s 
co
ns
tru
ct
iv
e 
fe
ed
ba
ck
, d
em
on
st
ra
tin
g 
th
ei
r o
w
n 
cl
in
ic
al
 e
xp
er
tis
e 
in
 th
e 
se
rv
ic
e 
of
 tr
ai
ne
e 
gr
ow
th
, a
nd
 b
ei
ng
 re
sp
on
si
ve
 to
 su
pe
rv
is
ee
’s
 
in
di
vi
du
al
 le
ar
ni
ng
 st
yl
es
 
• 
B
es
t p
ra
ct
ic
es
 a
ro
un
d 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
in
cl
ud
e 
se
lf-
aw
ar
en
es
s o
f o
ne
’s
 o
w
n 
m
ul
tip
le
 
cu
ltu
ra
l i
de
nt
iti
es
 a
nd
 th
e 
im
pa
ct
 o
f s
up
er
vi
so
r 
w
or
ld
vi
ew
 o
n 
su
pe
rv
is
io
n 
an
d 
th
e 
cl
in
ic
al
 
w
or
k,
 a
do
pt
in
g 
a 
po
si
tio
n 
of
 c
ul
tu
ra
l h
um
ili
ty
, 
ex
er
ci
si
ng
 m
et
a-
co
m
pe
te
nc
e,
 a
nd
 n
ot
 
er
ro
ne
ou
sl
y 
as
su
m
in
g 
on
e 
is
 c
om
pe
te
nt
 in
 
fa
ci
lit
at
in
g 
cu
ltu
ra
lly
 re
sp
on
si
ve
 su
pe
rv
is
io
n 
• 
En
ga
gi
ng
 in
 re
fle
ct
iv
e 
pr
ac
tic
e 
an
d 
id
en
tif
yi
ng
 
ar
ea
s f
or
 fu
rth
er
 g
ro
w
th
 in
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
is
 p
ar
t o
f a
 c
om
m
itm
en
t t
o 
a 
lif
et
im
e 
of
 le
ar
ni
ng
 –
 a
 c
or
e 
va
lu
e 
in
 
pr
of
es
si
on
al
 p
sy
ch
ol
og
y 
– 
an
d 
pe
rti
ne
nt
 
es
pe
ci
al
ly
 to
 is
su
es
 o
f m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
• 
A
 su
pe
rv
is
or
’s
 tr
an
sp
ar
en
cy
 in
 a
ck
no
w
le
dg
in
g 
ga
ps
 o
r l
im
ita
tio
ns
 in
 k
no
w
le
dg
e 
or
 th
e 
ch
al
le
ng
es
 in
 im
pl
em
en
tin
g 
cu
ltu
re
-s
en
si
tiv
e 
ap
pr
oa
ch
es
 to
 tr
ea
tm
en
t p
ro
vi
de
s a
n 
op
en
in
g 
fo
r m
ut
ua
l d
is
cu
ss
io
n 
an
d 
m
od
el
s m
et
a-
co
m
pe
te
nc
e 
an
d 
co
m
m
itm
en
t t
o 
en
ha
nc
in
g 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
• 
Tr
ai
ne
e 
di
sc
lo
su
re
 is
 a
 n
ec
es
sa
ry
 c
om
po
ne
nt
 
fo
r e
ff
ec
tiv
e 
su
pe
rv
is
io
n.
 W
ith
ou
t s
uc
h 
di
sc
lo
su
re
, a
 su
pe
rv
is
or
 c
an
no
t c
on
fid
en
tly
 
ca
rr
y 
ou
t t
he
 su
pe
rv
is
or
y 
ta
sk
s o
f p
ro
te
ct
in
g 
th
e 
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Sa
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M
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 F
in
di
ng
s 
su
pe
rv
is
io
n 
pr
ac
tic
es
 
tra
in
ee
’s
 c
lie
nt
s a
nd
 h
el
pi
ng
 to
 p
ro
m
ot
e 
to
 
tra
in
ee
’s
 c
om
pe
te
nc
e 
H
er
be
rt 
an
d 
C
al
dw
el
l 
(2
01
5)
 
• T
o 
de
fin
e 
cl
in
ic
al
 
su
pe
rv
is
io
n 
an
d 
ba
rr
ie
rs
 to
 
su
pe
rv
is
io
n 
• T
o 
ex
am
in
e 
th
e 
de
ve
lo
pm
en
ta
l 
pr
oc
es
s i
n 
pr
og
re
ss
in
g 
fr
om
 
co
un
se
lo
r t
o 
su
pe
rv
is
or
 ro
le
s 
• T
o 
re
vi
ew
 e
ff
ec
tiv
e 
pr
ac
tic
es
 in
 g
ro
up
 
su
pe
rv
is
io
n 
• T
o 
di
sc
us
s 
m
ul
tic
ul
tu
ra
l 
pe
rs
pe
ct
iv
es
 o
n 
su
pe
rv
is
io
n 
• T
o 
id
en
tif
y 
cl
in
ic
al
 
su
pe
rv
is
io
n 
st
ra
te
gi
es
 c
on
si
st
en
t 
w
ith
 g
oo
d 
et
hi
ca
l 
pr
ac
tic
e 
C
on
ce
pt
ua
l/ 
th
eo
re
tic
al
 
fr
am
ew
or
k 
 
 
N
/A
 
N
/A
 
• 
Is
su
es
 o
f d
iv
er
si
ty
 in
 a
ge
, d
is
ab
ili
ty
, e
th
ni
ci
ty
, 
ge
nd
er
, r
el
ig
io
us
 a
ff
ili
at
io
n 
an
d 
sp
iri
tu
al
ity
, 
se
xu
al
 o
rie
nt
at
io
n,
 a
nd
/o
r s
oc
io
ec
on
om
ic
 st
at
us
 
ar
e 
em
be
dd
ed
 in
 e
ve
ry
 p
ro
fe
ss
io
na
l a
nd
 so
ci
al
 
re
la
tio
ns
hi
p 
an
d,
 a
s a
 re
su
lt,
 h
ow
 w
e 
pe
rc
ei
ve
 
on
e 
an
ot
he
r w
ill
 b
e 
m
an
ife
st
ed
 w
ith
in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
  
• 
It 
is
 a
lw
ay
s t
he
 su
pe
rv
is
or
’s
 re
sp
on
si
bi
lit
y 
to
 
in
iti
at
e 
an
d 
ad
dr
es
s m
ul
tic
ul
tu
ra
l a
sp
ec
ts
 
• 
Su
pe
rv
is
or
s, 
w
ho
 a
re
 sk
ill
ed
 in
 se
lf-
di
sc
lo
si
ng
 
th
ei
r c
ul
tu
ra
l h
er
ita
ge
, b
ia
se
s, 
va
lu
es
, a
nd
 
w
or
ld
vi
ew
s c
on
si
st
en
t w
ith
 th
ei
r s
up
er
vi
so
ry
 
st
yl
e,
 c
an
 o
ff
er
 a
 sa
fe
 e
nv
iro
nm
en
t f
or
 th
e 
co
un
se
lo
r w
ith
 a
 m
or
e 
re
gr
es
se
d 
ra
ci
al
 id
en
tit
y,
 
so
 th
at
 g
re
at
er
 se
lf-
aw
ar
en
es
s o
cc
ur
s t
o 
pr
om
ot
e 
ch
an
ge
 
La
da
ny
 
(2
01
4)
  
• T
o 
pr
es
en
t a
 
co
nc
ep
tu
al
iz
at
io
n 
of
 th
e 
th
eo
re
tic
al
, 
em
pi
ric
al
, a
nd
 
pr
ac
tic
al
 e
le
m
en
ts
 
C
on
ce
pt
ua
l/ 
th
eo
re
tic
al
 
fr
am
ew
or
k 
 
 
N
/A
 
N
/A
 
• 
Su
pe
rv
is
or
s c
on
tin
ue
 to
 p
os
e 
ch
al
le
ng
es
 d
ue
 to
 
m
ul
tic
ul
tu
ra
lly
 m
is
gu
id
ed
 n
ot
io
ns
 a
bo
ut
 
su
pe
rv
is
io
n 
an
d 
ps
yc
ho
th
er
ap
y,
 o
r b
y 
m
in
im
iz
in
g 
or
 a
lto
ge
th
er
 ig
no
rin
g 
m
ul
tic
ul
tu
ra
l 
is
su
es
, p
ar
tic
ul
ar
ly
 in
 re
la
tio
n 
to
 g
en
de
r, 
ra
ce
, 
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Sa
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M
aj
or
 F
in
di
ng
s 
of
 su
pe
rv
is
or
 
fa
ilu
re
s 
• T
o 
pr
ov
id
e 
re
co
m
m
en
da
tio
ns
 
fo
r i
nc
re
as
in
g 
su
pe
rv
is
or
 su
cc
es
s 
an
d 
lim
iti
ng
 
su
pe
rv
is
or
 fa
ilu
re
 
se
xu
al
 o
rie
nt
at
io
n,
 a
nd
 o
th
er
 v
ar
ia
bl
es
 su
ch
 a
s 
di
sa
bi
lit
y,
 so
ci
al
 c
la
ss
, a
nd
 re
lig
io
n 
• 
R
ac
ia
l m
ic
ro
ag
gr
es
si
on
s h
av
e 
be
en
 h
ig
hl
ig
ht
ed
 
as
 p
ro
bl
em
at
ic
 in
 su
pe
rv
is
or
y 
dy
ad
s (
D
re
ss
el
, 
C
on
so
li,
 K
im
, &
 A
tk
in
so
n,
 2
00
7)
, a
nd
 tr
ai
ne
es
 
of
 c
ol
or
 h
av
e 
be
en
 fo
un
d 
to
 e
xp
er
ie
nc
e 
su
pe
rv
is
or
s a
s c
ul
tu
ra
lly
 u
nr
es
po
ns
iv
e 
in
 
co
m
pa
ris
on
 to
 W
hi
te
 tr
ai
ne
es
 (B
ur
ka
rd
 e
t a
l.,
 
20
06
)  
• 
W
ith
 a
dv
an
ce
s i
n 
m
ul
tic
ul
tu
ra
l t
ra
in
in
g 
at
 th
e 
gr
ad
ua
te
 le
ve
l, 
su
pe
rv
is
or
s a
re
 n
ow
 o
fte
n 
th
e 
le
as
t m
ul
tic
ul
tu
ra
lly
 a
de
pt
 m
em
be
r o
f t
he
 
su
pe
rv
is
or
y 
dy
ad
, f
or
m
in
g 
w
ha
t h
as
 b
ee
n 
re
fe
rr
ed
 to
 a
s r
eg
re
ss
iv
e 
re
la
tio
ns
hi
ps
 
(C
on
st
an
tin
e,
 2
00
1)
 
• 
W
ith
ou
t t
he
 d
es
ire
 fo
r, 
or
 e
ng
ag
em
en
t i
n,
 
su
pe
rv
is
or
 tr
ai
ni
ng
, s
up
er
vi
so
rs
 w
ill
 li
ke
ly
 
co
nt
in
ue
 to
 d
em
on
st
ra
te
 m
ul
tic
ul
tu
ra
l 
in
co
m
pe
te
nc
e 
an
d 
no
t p
ro
vi
de
 e
ff
ec
tiv
e 
su
pe
rv
is
io
n 
• 
W
ith
ou
t s
uc
h 
tra
in
in
g,
 su
pe
rv
is
or
s a
re
 n
ot
 
lik
el
y 
to
 fa
ci
lit
at
e 
m
ul
tic
ul
tu
ra
l g
ro
w
th
 in
 
tra
in
ee
s, 
su
ch
 a
s e
nh
an
ci
ng
 th
ei
r g
en
de
r o
r 
ra
ci
al
 id
en
tit
y 
or
 in
cr
ea
si
ng
 th
ei
r m
ul
tic
ul
tu
ra
l 
kn
ow
le
dg
e 
or
 sk
ill
s i
n 
ps
yc
ho
th
er
ap
y 
 
3 
ov
er
ar
ch
in
g 
re
co
m
m
en
da
tio
ns
 fo
r s
up
er
vi
so
rs
 
w
ho
 a
sp
ire
 to
 b
ec
om
e 
ex
ce
lle
nt
 in
 th
e 
ﬁe
ld
: 
• 
Tr
ai
ni
ng
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D
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st
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
A
ss
es
sm
en
t 
• 
A
cc
ou
nt
ab
ili
ty
 
W
at
ki
ns
 
(2
01
2)
 
• T
o 
ex
am
in
e 
th
e 
la
st
 
30
-y
ea
r p
er
io
d 
of
 
su
pe
rv
is
or
 
de
ve
lo
pm
en
t 
th
eo
ry
, 
m
ea
su
re
m
en
t, 
an
d 
qu
an
tit
at
iv
e 
an
d 
qu
al
ita
tiv
e 
st
ud
y 
• T
o 
pr
ov
id
e 
a 
co
nt
em
po
ra
ry
 st
at
us
 
re
po
rt 
on
 th
is
 
su
bj
ec
t 
• T
o 
id
en
tif
y 
so
m
e 
im
po
rta
nt
 m
at
te
rs
 
fo
r r
es
ea
rc
h 
an
d 
pr
ac
tic
al
 
co
ns
id
er
at
io
n 
Li
te
ra
tu
re
 
re
vi
ew
; 
th
eo
re
tic
al
 
fr
am
ew
or
k 
 
 
N
/A
 
N
/A
 
• 
A
s o
f t
he
 m
id
-1
99
0s
, p
sy
ch
ot
he
ra
py
 su
pe
rv
is
or
 
de
ve
lo
pm
en
t h
ad
 b
ee
n 
de
cl
ar
ed
 "t
he
 ri
ch
es
t y
et
 
m
os
t u
nt
ap
pe
d 
fa
ce
t o
f t
he
 c
lin
ic
al
 su
pe
rv
is
io
n 
en
de
av
or
" 
• 
Fi
ve
 su
pe
rv
is
or
 d
ev
el
op
m
en
t m
od
el
s h
ad
 b
ee
n 
pr
op
os
ed
 
• 
A
ll 
th
e 
m
od
el
s w
er
e 
ju
dg
ed
 to
 b
e 
qu
ite
 si
m
ila
r 
in
 st
ru
ct
ur
e,
 se
em
ed
 c
lin
ic
al
ly
 v
al
id
, y
et
 
re
m
ai
ne
d 
in
co
m
pl
et
e 
in
 so
m
e 
re
sp
ec
ts
 (e
.g
., 
la
ck
in
g 
a 
tra
ns
iti
on
 th
eo
ry
) b
ec
au
se
 o
f t
he
ir 
ne
w
ne
ss
 
• 
A
tte
nt
io
n 
to
 a
nd
 in
te
re
st
 in
 p
sy
ch
ot
he
ra
py
 
su
pe
rv
is
or
 d
ev
el
op
m
en
t a
pp
ea
re
d 
to
 b
e 
hi
gh
, 
an
d 
al
l i
nd
ic
at
io
ns
 su
gg
es
te
d 
th
at
 th
is
 a
re
a 
w
as
 
po
is
ed
 a
nd
 p
rim
ed
 to
 b
e 
ta
ke
n 
to
 it
s n
ex
t l
ev
el
 
of
 c
on
ce
pt
ua
l, 
ex
pe
rim
en
ta
l, 
an
d 
pr
ac
tic
al
 
sc
ru
tin
y 
an
d 
so
ph
is
tic
at
io
n 
• 
Fo
ur
 p
ar
tic
ul
ar
 m
ec
ha
ni
sm
s t
ha
t e
m
er
ge
d 
as
 
cr
iti
ca
l a
nd
 p
iv
ot
al
 fo
r c
ha
ng
e 
an
d 
gr
ow
th
 
ac
ro
ss
 m
od
el
s:
 (1
) s
uf
fic
ie
nt
 in
te
re
st
 in
 b
ei
ng
 
an
d 
de
si
re
 to
 im
pr
ov
e 
as
 a
 su
pe
rv
is
or
; (
2)
 
op
en
ne
ss
 to
 o
ne
’s
 su
pe
rv
iso
ry
 se
lf-
ex
pe
rie
nc
in
g;
 (3
) c
ap
ac
ity
 fo
r a
nd
 w
ill
in
g 
em
br
ac
e 
of
 su
pe
rv
is
or
y 
se
lf-
ex
am
in
at
io
n 
an
d 
se
lf-
re
fle
ct
io
n;
 a
nd
 (4
) a
ct
io
n,
 p
ra
ct
ic
e,
 a
nd
 
ex
pe
rim
en
ta
tio
n 
(e
.g
., 
w
ith
 re
ga
rd
 to
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n 
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e 
M
aj
or
 F
in
di
ng
s 
su
pe
rv
is
io
n 
sk
ill
s, 
st
ra
te
gy
 d
ep
lo
ym
en
t, 
an
d 
al
lia
nc
e 
fo
rm
at
io
n)
 
• 
Tr
ai
ni
ng
 in
 su
pe
rv
is
io
n 
m
at
te
rs
  
• 
Th
e 
re
ac
h 
of
 th
e 
ps
yc
ho
th
er
ap
y 
su
pe
rv
is
or
 is
 
br
oa
d,
 fa
r, 
an
d 
af
fe
ct
in
g 
• 
In
 th
e 
su
pe
rv
is
io
n 
tra
in
in
g 
ex
pe
rie
nc
e,
 
su
pe
rv
is
or
s s
tri
ve
 to
 e
nh
an
ce
 th
e 
le
ar
ni
ng
 a
nd
 
de
ve
lo
pm
en
t o
f t
he
ir 
su
pe
rv
is
ee
s a
nd
, 
ac
co
rd
in
gl
y,
 th
ei
r s
up
er
vi
se
es
’ p
at
ie
nt
s 
• 
U
nf
or
tu
na
te
ly
, t
he
 d
ev
el
op
m
en
ta
l p
ro
ce
ss
, 
tra
je
ct
or
y,
 a
nd
 e
xp
er
ie
nc
es
 o
f t
he
 su
pe
rv
is
or
 
ha
ve
 re
m
ai
ne
d 
m
or
e 
m
ys
te
ry
 th
an
 m
an
ife
st
 fo
r 
fa
r t
oo
 lo
ng
 
W
at
ki
ns
 
(2
01
4)
 
• T
o 
di
sc
us
se
s t
he
 
m
os
t p
re
ss
in
g 
ne
ed
s 
cu
rr
en
tly
 
co
nf
ro
nt
in
g 
cl
in
ic
al
 
su
pe
rv
is
io
n 
• T
o 
ex
am
in
e 
w
he
re
 
su
pe
rv
is
io
n 
is
 n
ow
 
re
la
tiv
e 
to
 fo
ur
 
ar
ea
s:
 (a
) 
su
pe
rv
is
io
n 
tra
in
in
g 
an
d 
pr
ac
tic
e;
 (b
) 
m
ea
su
re
m
en
t; 
(c
) 
di
ff
er
en
ce
 a
nd
 
di
ve
rs
ity
; a
nd
 (d
) 
re
se
ar
ch
 
C
om
pa
ra
tiv
e 
lit
er
at
ur
e 
re
vi
ew
 
 
N
/A
 
N
/A
 
D
iff
er
en
ce
 a
nd
 D
iv
er
si
ty
: 
• 
D
iff
er
en
ce
 a
nd
 d
iv
er
si
ty
 a
re
 n
ow
 p
ro
m
in
en
tly
 
fe
at
ur
ed
 in
 c
ur
re
nt
 su
pe
rv
isi
on
 c
om
pe
te
nc
y 
fr
am
ew
or
ks
 
• 
W
ha
te
ve
r t
he
 c
ou
nt
ry
 o
f o
rig
in
, a
cq
ui
rin
g 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
ap
pe
ar
s t
o 
no
w
 b
e 
in
te
rn
at
io
na
lly
 c
on
si
de
re
d 
to
 b
e 
a 
su
pr
em
el
y 
si
gn
ifi
ca
nt
, i
nt
eg
ra
l a
sp
ec
t o
f s
up
er
vi
si
on
 
pr
ac
tic
e 
• 
Th
e 
lit
er
at
ur
e 
on
 su
pe
rv
is
io
n 
m
ul
tic
ul
tu
ra
l 
is
su
es
 h
as
 g
ro
w
n 
co
ns
id
er
ab
ly
 o
ve
r t
he
 la
st
 2
0 
ye
ar
s a
nd
 c
on
tri
bu
te
d 
to
 a
 b
et
te
r u
nd
er
st
an
di
ng
 
ab
ou
t i
ts
 p
ra
ct
ic
e 
an
d 
lim
ita
tio
ns
 
• 
Pa
rti
cu
la
r e
ff
or
ts
 to
 c
re
at
e 
m
od
el
s o
r t
he
or
et
ic
al
 
vi
si
on
s a
bo
ut
 m
ul
tic
ul
tu
ra
l f
ac
to
rs
 a
nd
 th
ei
r 
im
po
rt 
an
d 
im
pa
ct
 o
n 
su
pe
rv
is
io
n 
ha
ve
 a
ls
o 
be
en
 e
vi
de
nt
 a
cr
os
s t
he
 la
st
 tw
o 
de
ca
de
s 
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• 
Th
e 
re
al
ity
 re
m
ai
ns
 th
at
 m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
is
 s
til
l “
on
e 
of
 th
e 
ne
w
es
t k
id
s 
on
 
th
e 
m
ul
tic
ul
tu
ra
l b
lo
ck
, a
nd
 a
s s
uc
h,
 m
an
y 
of
 
th
e 
em
er
gi
ng
 m
od
el
s a
nd
 re
se
ar
ch
 a
re
 y
et
 to
 b
e 
cl
ea
rly
 p
ro
gr
am
m
at
ic
 a
nd
 in
te
rr
el
at
ed
” 
 
R
es
ea
rc
h:
 
• 
Th
e 
nu
m
be
r o
f s
up
er
vi
si
on
 st
ud
ie
s p
ro
du
ce
d 
ea
ch
 y
ea
r s
til
l t
en
ds
 to
 b
e 
so
m
ew
ha
t l
im
ite
d 
• 
Es
tim
at
es
 h
av
e 
in
di
ca
te
d 
th
at
 a
pp
ro
xi
m
at
el
y 
10
 
su
pe
rv
is
io
n 
in
ve
st
ig
at
io
ns
 a
pp
ea
r a
nn
ua
lly
 
• 
Th
at
 li
m
ite
d 
ou
tp
ut
 c
an
 b
e 
se
en
 a
s p
ot
en
tia
lly
 
co
ns
tra
in
in
g 
re
se
ar
ch
 a
dv
an
ce
m
en
t 
W
es
te
fe
ld
 
(2
00
9)
  
• T
o 
ex
am
in
e 
cu
rr
en
t 
m
od
el
s a
nd
 is
su
es
 
re
la
te
d 
to
 
ps
yc
ho
th
er
ap
y 
su
pe
rv
is
io
n 
Li
te
ra
tu
re
 
re
vi
ew
 
 
N
/A
 
N
/A
 
3 
su
pe
rv
is
io
n 
m
od
el
s a
re
 im
po
rta
nt
 m
od
el
s t
ha
t 
ha
ve
 m
ad
e 
m
aj
or
 a
 m
aj
or
 c
on
tri
bu
tio
n 
to
 th
e 
fie
ld
 
of
 c
ou
ns
el
in
g 
ps
yc
ho
lo
gy
: 
• 
D
ev
el
op
m
en
ta
l a
pp
ro
ac
h 
• 
Sy
st
em
s a
pp
ro
ac
h 
• 
In
te
rp
er
so
na
l a
pp
ro
ac
he
s 
• 
D
iv
er
si
ty
 is
 o
ne
 o
f t
he
 m
os
t n
eg
le
ct
ed
 a
re
as
 in
 
su
pe
rv
is
io
n 
tr
ai
ni
ng
 a
nd
 r
es
ea
rc
h 
(“
Fa
le
nd
er
 &
 
Sh
af
ra
ns
ke
, 2
00
4,
 p
.1
15
)  
• 
D
iv
er
si
ty
 e
xp
er
ie
nc
es
 in
 tr
ai
ni
ng
 c
om
bi
ne
d 
w
ith
 p
er
so
na
l e
xp
er
ie
nc
es
 in
vo
lv
in
g 
di
ve
rs
ity
 
re
su
lte
d 
in
 h
ig
he
r s
co
re
s r
el
at
ed
 to
 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
• 
H
ig
he
r a
m
ou
nt
s o
f c
ou
rs
ew
or
k 
in
 
m
ul
tic
ul
tu
ra
lis
m
, a
tte
nd
in
g 
w
or
ks
ho
ps
 o
n 
m
ul
tic
ul
tu
ra
lis
m
, a
nd
 h
av
in
g 
ha
d 
su
pe
rv
is
io
n 
in
 
a 
m
ul
tic
ul
tu
ra
l s
itu
at
io
n 
al
l c
on
tri
bu
te
d 
to
 a
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D
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ig
n 
In
st
ru
m
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Sa
m
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e 
M
aj
or
 F
in
di
ng
s 
A
tk
in
so
n 
an
d 
W
oo
ds
 
(2
00
7)
 
• T
o 
pr
ov
id
e 
cu
rr
en
t s
ur
ve
y 
da
ta
 fr
om
 
qu
al
ifi
ed
 
ps
yc
ho
lo
gi
st
s 
ab
ou
t e
ff
ec
tiv
e 
su
pe
rv
is
io
n 
 
Q
ua
lit
at
iv
e 
st
ud
y 
us
in
g 
fo
cu
s g
ro
up
s 
 
• P
ro
pr
ie
ta
ry
 
qu
es
tio
nn
ai
re
 
• N
=9
3 
ed
uc
at
io
na
l 
ps
yc
ho
lo
gi
st
s 
• 7
1 
of
 th
e 
re
sp
on
de
nt
s h
ad
 
ex
pe
rie
nc
e 
of
 
su
pe
rv
is
in
g 
a 
tra
in
ee
 
ps
yc
ho
lo
gi
st 
• 2
2 
di
d 
no
t h
av
e 
su
pe
rv
is
in
g 
ex
pe
rie
nc
e 
 
• 4
9 
re
sp
on
de
nt
s 
id
en
tif
ie
d 
th
at
 th
ey
 
ha
d 
be
en
 
su
pe
rv
is
ed
 a
s a
 
tra
in
ee
 w
ith
in
 th
e 
la
st
 fi
ve
 y
ea
rs
 
• 4
3 
re
sp
on
de
nt
s 
ha
d 
no
t  
• 
E
Ps
 r
at
ed
 th
e 
st
at
em
en
t “
su
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 m
as
te
r’
s l
ev
el
 
• 8
0%
 d
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ra
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l p
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 d
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ro
pe
an
 
A
m
er
ic
an
/W
hi
te
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 c
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s b
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ra
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R
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at
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l d
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 c
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 d
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l d
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l l
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os
ur
e 
In
de
x 
(S
SD
I)
 
• T
ra
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D
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at
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• 1
00
 fe
m
al
e,
 2
7 
m
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ra
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H
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ic
an
 
A
m
er
ic
an
; 3
%
 
A
si
an
 A
m
er
ic
an
; 
2%
 O
th
er
 
• 5
6%
 fe
m
al
e,
 4
1%
 
m
al
e 
• 8
7%
 h
ad
 d
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at
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re
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 b
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r c
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 c
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s p
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 p
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• C
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 m
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re
pr
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at
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ra
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at
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is
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f d
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at
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er
s 
• 
W
ith
ho
ld
in
g 
in
fo
rm
at
io
n 
R
ec
om
m
en
da
tio
ns
: 
• 
B
ec
au
se
 sa
fe
ty
 is
 c
le
ar
ly
 id
en
tif
ie
d 
as
 
be
in
g 
ve
ry
 im
po
rta
nt
 in
 su
pe
rv
is
io
n,
 
su
pe
rv
is
or
s s
ho
ul
d 
th
in
k 
ab
ou
t w
ha
t 
th
ey
 c
an
 d
o 
to
 fa
ci
lit
at
e 
a 
sa
fe
 
en
vi
ro
nm
en
t i
n 
su
pe
rv
is
io
n 
• 
Su
pe
rv
is
or
s c
an
 a
ct
iv
el
y 
co
lla
bo
ra
te
 
w
ith
 a
nd
 e
m
po
w
er
 th
ei
r s
up
er
vi
se
es
 
• 
Su
pe
rv
is
or
s c
an
 b
e 
cl
ea
r a
bo
ut
 th
ei
r 
ex
pe
ct
at
io
ns
, i
n 
pa
rt 
by
 p
ro
vi
di
ng
 
ex
pl
ic
it 
ex
pe
ct
at
io
ns
 th
at
 a
re
 li
nk
ed
 to
 
su
m
m
at
iv
e 
an
d 
fo
rm
at
iv
e 
ev
al
ua
tio
ns
 
of
 su
pe
rv
is
ee
s 
R
us
se
ll 
an
d 
Y
ar
ho
us
e 
(2
00
6)
 
• T
o 
as
se
ss
 h
ow
 
sy
st
em
at
ic
al
ly
 
re
lig
io
n 
/ 
sp
iri
tu
al
ity
 is
 
in
co
rp
or
at
ed
 
in
to
 
Su
rv
ey
 
• W
eb
-b
as
ed
 
su
rv
ey
 (1
8-
ite
m
s)
 
• N
=1
39
 A
PA
-
ac
cr
ed
ite
d 
pr
e-
do
ct
or
al
 in
te
rn
sh
ip
 
si
te
s 
• R
el
ig
io
n/
sp
iri
tu
al
ity
 is
 m
os
t o
fte
n 
ad
dr
es
se
d 
in
 in
te
rn
sh
ip
 tr
ai
ni
ng
 w
he
n 
cl
ie
nt
s b
rin
g 
it 
up
 
• R
el
ig
io
n/
sp
iri
tu
al
ity
 is
 p
ro
ce
ss
ed
 
fu
rth
er
 in
 th
e 
co
nt
ex
t o
f s
up
er
vi
si
on
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D
es
ig
n 
In
st
ru
m
en
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
ps
yc
ho
lo
gy
 
pr
og
ra
m
s 
• R
el
at
iv
el
y 
fe
w
 in
te
rn
sh
ip
 si
te
s p
ro
vi
de
 
m
or
e 
fo
rm
al
 tr
ai
ni
ng
 in
 
re
lig
io
n/
sp
iri
tu
al
ity
 
  
 
 
79 
L
ite
ra
tu
re
 R
ev
ie
w
 T
ab
le
: M
ul
tic
ul
tu
ra
l S
up
er
vi
si
on
 
 M
ul
tic
ul
tu
ra
l S
up
er
vi
sio
n 
– 
T
he
or
et
ic
al
 P
ub
lic
at
io
ns
 
 
A
ut
ho
r(
s)
/ 
Y
ea
r 
R
es
ea
rc
h 
Q
ue
st
io
ns
/ 
O
bj
ec
tiv
es
 
R
es
ea
rc
h 
A
pp
ro
ac
h/
 
D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
C
ha
ng
, 
H
ay
s, 
an
d 
Sh
of
fn
er
 
(2
00
3)
  
• T
o 
ex
am
in
e 
th
e 
be
ne
fit
s a
nd
 
ch
al
le
ng
es
 re
la
te
d 
to
 c
ro
ss
-ra
ci
al
 
su
pe
rv
is
io
n 
• T
o 
di
sc
us
s t
he
 
si
gn
ifi
ca
nc
e 
of
 
in
te
gr
at
in
g 
ra
ci
al
 
id
en
tit
y 
de
ve
lo
pm
en
t i
n 
th
e 
su
pe
rv
is
io
n 
pr
oc
es
s 
Li
te
ra
tu
re
 
R
ev
ie
w
 
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
  
 
N
/A
 
N
/A
 
• 
C
ro
ss
-r
ac
ia
l s
up
er
vi
si
on
 se
rv
es
 a
s a
 ri
ch
 le
ar
ni
ng
 
op
po
rtu
ni
ty
 a
nd
 a
 so
ur
ce
 fo
r p
er
so
na
l a
nd
 
pr
of
es
si
on
al
 g
ro
w
th
. I
t a
ls
o 
pr
ov
id
es
 a
n 
op
po
rtu
ni
ty
 to
 in
cr
ea
se
 su
pe
rv
is
or
 a
nd
 
su
pe
rv
is
ee
’s
 le
ve
ls
 o
f m
ul
tic
ul
tu
ra
l a
w
ar
en
es
s, 
kn
ow
le
dg
e,
 a
nd
 sk
ill
s a
s t
he
y 
ex
am
in
e 
ho
w
 
cu
ltu
ra
l v
ar
ia
bl
es
 im
pa
ct
 c
ou
ns
el
in
g 
an
d 
su
pe
rv
is
io
n 
• 
A
 re
vi
ew
 o
f t
he
 li
te
ra
tu
re
 su
gg
es
ts
 th
at
 it
 is
 th
e 
su
pe
rv
is
or
s’
 re
sp
on
si
bi
lit
y 
to
 a
dd
re
ss
 ra
ci
al
 a
nd
 
cu
ltu
ra
l i
ss
ue
s w
ith
 th
ei
r s
up
er
vi
se
es
, y
et
 
su
pe
rv
is
or
s o
fte
n 
ig
no
re
 o
r a
vo
id
 c
ul
tu
ra
l i
ss
ue
s 
• 
A
 la
ck
 o
f a
w
ar
en
es
s o
f r
ac
ia
l a
nd
 c
ul
tu
ra
l 
si
m
ila
rit
ie
s a
nd
 d
iff
er
en
ce
s b
et
w
ee
n 
th
e 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
, o
r a
 la
ck
 o
f a
tte
nt
io
n 
to
 c
ul
tu
ra
lly
 re
le
va
nt
 is
su
es
, w
ill
 n
eg
at
iv
el
y 
im
pa
ct
 th
e 
re
la
tio
ns
hi
p 
an
d 
m
ay
 h
in
de
r t
he
 
su
pe
rv
is
ee
’s
 fu
tu
re
 su
cc
es
s i
n 
m
ul
tic
ul
tu
ra
l 
co
un
se
lin
g 
 
• 
C
ro
ss
-r
ac
ia
l c
om
pe
te
nc
e 
ca
n 
be
 e
nh
an
ce
d 
by
 
fo
st
er
in
g 
m
ul
tic
ul
tu
ra
l t
ra
in
in
g 
in
 g
en
er
al
. W
he
n 
ad
dr
es
si
ng
 ra
ci
al
 id
en
tit
y 
is
su
es
 in
 su
pe
rv
is
io
n,
 it
 
is
 e
ff
ec
tiv
e 
to
 fo
cu
s i
ni
tia
lly
 o
n 
se
lf-
aw
ar
en
es
s 
• 
St
ra
te
gi
es
 th
at
 e
nc
ou
ra
ge
 b
ot
h 
th
e 
su
pe
rv
is
or
 a
nd
 
th
e 
su
pe
rv
is
ee
 to
 a
dd
re
ss
 ra
ci
al
 id
en
tit
y 
is
su
es
 
in
cl
ud
e 
jo
ur
na
lin
g 
an
d 
th
e 
us
e 
of
 c
rit
ic
al
 
in
ci
de
nt
s 
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R
es
ea
rc
h 
A
pp
ro
ac
h/
 
D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
A
no
th
er
 st
ra
te
gy
 in
vo
lv
es
 th
e 
us
e 
of
 d
ya
ds
 a
nd
 
sh
ar
in
g 
of
 st
or
ie
s i
n 
gr
ou
p 
su
pe
rv
is
io
n 
to
 
ac
kn
ow
le
dg
e 
di
ff
er
en
ce
s a
nd
 si
m
ila
rit
ie
s o
f r
ac
ia
l 
gr
ou
ps
 a
nd
 d
is
cu
ss
 th
ei
r s
ou
rc
es
 
• 
A
dd
iti
on
al
 st
ra
te
gi
es
 in
cl
ud
e 
re
ad
in
g 
an
d 
w
rit
in
g 
as
si
gn
m
en
ts
 a
dd
re
ss
in
g 
is
su
es
 re
la
te
d 
to
 ra
ci
al
 
id
en
tit
y,
 st
ru
ct
ur
ed
 im
m
er
si
on
 a
nd
 e
xp
er
ie
nt
ia
l 
ex
pe
rie
nc
es
 (e
.g
., 
vi
si
tin
g 
cu
ltu
ra
l c
en
te
rs
 a
nd
 
at
te
nd
in
g 
cu
ltu
ra
l a
ct
iv
iti
es
), 
an
d 
th
e 
us
e 
of
 ro
le
 
pl
ay
s i
n 
in
di
vi
du
al
 su
pe
rv
is
io
n 
C
hr
is
tia
ns
en
 
et
 a
l. 
(2
01
1)
 
• T
o 
ex
am
in
e 
th
e 
ex
pe
rie
nc
es
 o
f 7
 
di
ve
rs
e 
th
er
ap
is
ts
 
in
 a
 su
pe
rv
is
io
n 
co
ur
se
 a
s t
he
y 
w
re
st
le
d 
w
ith
 th
e 
re
al
-w
or
ld
 
ap
pl
ic
at
io
n 
of
 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
C
as
e 
ex
am
pl
es
 
N
/A
 
N
/A
 
• 
R
ac
e 
ve
ry
 m
uc
h 
st
ill
 m
at
te
rs
, n
ot
 o
nl
y 
in
 th
e 
liv
es
 
of
 c
lie
nt
s, 
bu
t a
ls
o 
be
tw
ee
n 
su
pe
rv
is
or
s a
nd
 
su
pe
rv
is
ee
s 
• 
O
pp
or
tu
ni
tie
s f
or
 in
cr
ea
si
ng
 th
e 
m
ul
tic
ul
tu
ra
l 
se
ns
iti
vi
ty
 o
f b
ot
h 
th
er
ap
is
ts
 a
nd
 su
pe
rv
is
or
s 
oc
cu
r d
ur
in
g 
th
e 
su
pe
rv
is
io
n 
pr
oc
es
s 
D
es
pi
te
 d
iff
er
in
g 
ba
ck
gr
ou
nd
s, 
se
ve
ra
l s
im
ila
rit
ie
s 
em
er
ge
d 
ac
ro
ss
 c
as
e 
ex
am
pl
es
: 
• 
In
 a
ll 
ca
se
 e
xa
m
pl
es
, n
eg
at
iv
e 
em
ot
io
na
l 
re
ac
tio
ns
 w
er
e 
pr
es
en
t (
i.e
., 
di
sc
om
fo
rt,
 a
nx
ie
ty
, 
an
d 
an
ge
r) 
• 
A
ll 
of
 th
es
e 
in
st
an
ce
s o
f m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 
w
er
e 
un
pl
an
ne
d;
 th
ey
 o
cc
ur
re
d 
sp
on
ta
ne
ou
sl
y 
ou
t 
of
 th
e 
co
nt
en
t o
f t
he
ra
py
 o
r s
up
er
vi
si
on
 
• 
A
ll 
of
 th
e 
th
er
ap
is
ts
 in
vo
lv
ed
 d
is
cu
ss
 th
e 
ne
ed
 fo
r 
th
ei
r s
up
er
vi
so
r’
s s
up
po
rt 
an
d 
va
lid
at
io
n 
of
 th
ei
r 
ex
pe
rie
nc
es
, i
nc
lu
di
ng
 th
ei
r n
eg
at
iv
e 
em
ot
io
na
l 
re
ac
tio
ns
 
• 
Th
er
e 
is
 a
 c
le
ar
 n
ee
d 
in
 a
ll 
of
 th
es
e 
ex
am
pl
es
 fo
r 
a 
sa
fe
 sp
ac
e 
w
ith
in
 w
hi
ch
 to
 c
om
m
un
ic
at
e 
an
d 
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D
es
ig
n 
In
st
ru
m
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ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
pr
oc
es
s t
he
se
 e
xp
er
ie
nc
es
 a
t t
he
 su
pe
rv
is
or
y 
le
ve
l, 
ra
th
er
 th
an
 o
n 
th
e 
th
er
ap
eu
tic
 le
ve
l 
C
ol
lin
s a
nd
 
Pi
et
er
se
 
(2
00
8)
 
• T
o 
di
sc
us
s 2
 
pe
rs
pe
ct
iv
es
 o
n 
th
e 
M
ul
tic
ul
tu
ra
l 
C
ou
ns
el
in
g 
C
om
pe
te
nc
ie
s:
 
fix
ed
 g
oa
l a
nd
 
pr
oc
es
s 
• T
o 
op
er
at
io
na
liz
e 
ac
tiv
e 
ra
ci
al
/c
ul
tu
ra
l 
aw
ar
en
es
s 
• T
o 
cr
iti
qu
e 
cu
rr
en
t t
ra
in
in
g 
ap
pr
oa
ch
es
 fr
om
 
a 
pr
oc
es
s 
pe
rs
pe
ct
iv
e 
• T
o 
di
sc
us
s t
he
 
cr
iti
ca
l i
nc
id
en
t 
an
al
ys
is
 a
s a
 to
ol
 
fo
r i
nc
re
as
in
g 
ra
ci
al
/c
ul
tu
ra
l 
aw
ar
en
es
s  
Li
te
ra
tu
re
 
re
vi
ew
 w
ith
 
cr
iti
qu
e 
an
d 
cr
iti
ca
l 
in
ci
de
nt
 
an
al
ys
is
 
N
/A
 
N
/A
 
• 
Th
e 
an
al
ys
is
 o
f a
 c
rit
ic
al
 in
ci
de
nt
 sh
ou
ld
 
in
co
rp
or
at
e 
fo
ur
 c
or
e 
el
em
en
ts
: a
ck
no
w
le
dg
m
en
t, 
co
nf
ro
nt
at
io
n,
 re
fle
ct
io
n,
 a
nd
 c
om
m
itm
en
t 
• 
A
ut
ho
rs
 re
co
m
m
en
d 
th
at
 e
du
ca
to
rs
 re
vi
ew
 a
nd
 
im
pl
em
en
t C
IA
B
T 
an
d 
ot
he
r t
ra
in
in
g 
m
od
el
s t
ha
t 
af
fe
ct
 th
e 
pr
oc
es
s a
sp
ec
t o
f m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
an
d 
pr
om
ot
e 
ac
tiv
e 
ra
ci
al
/c
ul
tu
ra
l 
aw
ar
en
es
s 
• 
C
ou
ns
el
or
 e
du
ca
to
rs
 a
nd
 re
se
ar
ch
er
s n
ee
d 
gr
ea
te
r 
em
pi
ric
al
 u
nd
er
st
an
di
ng
 o
f t
he
 u
nd
er
ly
in
g 
pr
oc
es
se
s o
f m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
an
d 
in
co
m
pe
te
nc
e 
to
 b
et
te
r i
nf
or
m
 m
ul
tic
ul
tu
ra
l 
tra
in
in
g 
st
ra
te
gi
es
 
• 
B
ec
au
se
 th
is
 in
vo
lv
es
 c
on
st
ru
ct
s a
nd
 p
he
no
m
en
a 
th
at
 a
re
 u
nc
on
sc
io
us
 a
nd
 d
iff
ic
ul
t t
o 
m
ea
su
re
, t
he
 
au
th
or
s r
ec
om
m
en
d 
th
at
 re
se
ar
ch
er
s u
se
 a
 v
ar
ie
ty
 
of
 re
se
ar
ch
 m
et
ho
ds
 
Ek
lu
nd
, 
A
ro
s-
O
’M
al
le
y,
 
an
d 
M
ur
rie
ta
 
(2
01
4)
 
• T
o 
ex
pl
or
e 
cu
ltu
ra
l f
ac
to
rs
 
im
pa
ct
in
g 
su
pe
rv
is
io
n 
• T
o 
ou
tli
ne
 ra
ci
al
 
id
en
tit
y 
de
ve
lo
pm
en
t 
m
od
el
s a
nd
 th
ei
r 
Li
te
ra
tu
re
 
re
vi
ew
 w
ith
 
ca
se
 
ex
am
pl
es
 
N
/A
 
N
/A
 
Li
te
ra
tu
re
 re
vi
ew
 w
as
 c
on
du
ct
ed
 in
 th
e 
fo
llo
w
in
g 
ar
ea
s:
  
• 
C
ul
tu
ra
l M
at
ch
 
• 
W
hi
te
 P
riv
ile
ge
 
• 
C
om
m
un
ic
at
io
n 
St
yl
es
 
• 
Tr
ai
ni
ng
 a
nd
 S
up
er
vi
si
on
 
• 
R
ac
ia
l I
de
nt
ity
 D
ev
el
op
m
en
t M
od
el
s 
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es
ig
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In
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e 
M
aj
or
 F
in
di
ng
s 
ap
pl
ic
at
io
n 
w
ith
in
 
th
e 
co
nt
ex
t o
f 
cu
ltu
ra
lly
 
co
m
pe
te
nt
 
su
pe
rv
is
io
n 
• T
o 
hi
gh
lig
ht
 b
es
t 
pr
ac
tic
e 
co
ns
id
er
at
io
ns
 fo
r 
en
ga
gi
ng
 in
 
ef
fe
ct
iv
e 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
• 
W
hi
te
 R
ac
ia
l I
de
nt
ity
 D
ev
el
op
m
en
t M
od
el
 
• 
Fr
am
ew
or
k 
fo
r M
ul
tic
ul
tu
ra
l S
up
er
vi
si
on
 
• 
B
es
t P
ra
ct
ic
e 
C
on
si
de
ra
tio
ns
 in
 M
ul
tic
ul
tu
ra
l 
Su
pe
rv
is
io
n 
Th
e 
fo
llo
w
in
g 
B
es
t P
ra
ct
ic
e 
C
on
si
de
ra
tio
ns
 in
 M
C
 
Su
pe
rv
is
io
n 
w
er
e 
m
ad
e:
 
• 
D
is
cu
ss
 c
ul
tu
ra
l s
im
ila
rit
ie
s a
nd
 d
iff
er
en
ce
s 
• 
Sh
ow
 g
en
ui
ne
 in
te
re
st
 in
 a
nd
 re
sp
ec
t f
or
 th
e 
su
pe
rv
is
ee
’s
 u
ni
qu
e 
cu
ltu
re
 
• 
C
re
at
e 
a 
sa
fe
 a
nd
 in
cl
us
iv
e 
se
tti
ng
 
• 
M
od
el
 a
nd
 im
pa
rt 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
ie
s 
• 
V
al
ue
 o
ng
oi
ng
 p
ro
fe
ss
io
na
l d
ev
el
op
m
en
t 
op
po
rtu
ni
tie
s 
• 
A
pp
ly
 a
 m
ul
tic
ul
tu
ra
l f
ra
m
ew
or
k 
fo
r s
up
er
vi
si
on
 
Es
tra
da
, 
Fr
am
e,
 a
nd
 
W
ill
ia
m
s 
(2
00
4)
 
• T
o 
ex
am
in
e 
th
e 
im
po
rta
nc
e 
of
 
m
ea
ni
ng
fu
l 
di
sc
us
si
on
 o
f r
ac
e 
an
d 
et
hn
ic
ity
 in
 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
io
n 
• T
o 
id
en
tif
y/
 
sh
ow
ca
se
 
co
m
m
on
 e
rr
or
s i
n 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
io
n 
• T
o 
pr
es
en
t 
st
ra
te
gi
es
 fo
r 
ef
fe
ct
iv
e 
cr
os
s-
Li
te
ra
tu
re
 
re
vi
ew
; c
as
e 
ex
am
pl
e 
N
/A
 
N
/A
 
It 
is
 th
e 
su
pe
rv
is
or
’s
 re
sp
on
si
bi
lit
y 
to
 fa
ci
lit
at
e 
th
e 
fo
llo
w
in
g 
ex
am
in
at
io
ns
 in
 a
 c
lim
at
e 
of
 sa
fe
ty
, t
ru
st
, 
an
d 
co
m
fo
rt
…
 
M
ak
in
g 
Su
pe
rv
is
io
n 
Sa
fe
: 
• 
A
ck
no
w
le
dg
in
g 
th
ei
r p
er
so
na
l a
nd
 p
ro
fe
ss
io
na
l 
po
w
er
 is
 a
 fi
rs
t s
te
p 
in
 b
ui
ld
in
g 
a 
sa
fe
 c
lim
at
e 
fo
r 
th
e 
su
pe
rv
is
ee
 
• 
A
vo
id
 u
si
ng
 p
ow
er
 in
 a
rb
itr
ar
y 
an
d 
de
st
ru
ct
iv
e 
w
ay
s a
nd
 m
us
t b
e 
in
te
nt
io
na
l a
bo
ut
 a
dd
re
ss
in
g 
th
e 
po
w
er
 in
he
re
nt
 in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
C
re
at
e 
a 
cl
im
at
e 
of
 h
on
es
ty
 a
nd
 tr
us
t w
he
re
in
 
su
pe
rv
is
ee
s h
av
e 
th
e 
op
po
rtu
ni
ty
 fo
r h
on
in
g 
th
ei
r 
co
un
se
lin
g 
sk
ill
s a
s w
el
l a
s a
dd
re
ss
in
g 
th
e 
pe
rs
on
al
 a
nd
 c
on
te
xt
ua
l i
ss
ue
s t
ha
t a
ris
e 
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D
es
ig
n 
In
st
ru
m
en
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tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
cu
ltu
ra
l 
su
pe
rv
is
io
n 
• 
R
ai
se
 th
e 
is
su
es
 o
f r
ac
ia
l a
nd
 e
th
ni
c 
di
ff
er
en
ce
, o
f 
ex
pe
ct
at
io
ns
, a
nd
 fe
ar
s 
C
on
du
ct
in
g 
Su
pe
rv
is
or
 a
nd
 S
up
er
vi
se
e 
Se
lf-
A
ss
es
sm
en
t: 
• 
It 
is
 c
rit
ic
al
 fo
r b
ot
h 
su
pe
rv
is
or
s a
nd
 su
pe
rv
is
ee
s 
to
 c
on
si
de
r t
he
ir 
ow
n 
ra
ci
al
 a
nd
 e
th
ni
c 
ba
ck
gr
ou
nd
s a
nd
 b
el
ie
f s
ys
te
m
s a
nd
 h
ow
 th
es
e 
m
ay
 im
pa
ct
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
O
ne
 st
ra
te
gy
 to
 in
cr
ea
se
 a
w
ar
en
es
s o
f r
ac
ia
l a
nd
 
et
hn
ic
 id
en
tit
y 
is
 fo
r b
ot
h 
th
e 
su
pe
rv
is
or
 a
nd
 
su
pe
rv
is
ee
 to
 p
re
pa
re
 c
ul
tu
ra
l g
en
og
ra
m
s 
• 
O
th
er
 a
ve
nu
es
 fo
r e
xp
lo
rin
g 
ra
ci
al
 a
nd
 e
th
ni
c 
id
en
tit
y 
is
su
es
 in
cl
ud
e 
th
e 
us
e 
of
 ra
ci
al
 id
en
tit
y 
in
ve
nt
or
ie
s 
• 
Su
pe
rv
is
or
s a
nd
 su
pe
rv
is
ee
s w
or
ki
ng
 w
ith
 
ra
ci
al
ly
 d
iff
er
en
t c
lie
nt
s a
re
 e
nc
ou
ra
ge
d 
to
 se
lf-
ad
m
in
is
te
r t
he
 ra
ci
al
 id
en
tit
y 
in
ve
nt
or
ie
s a
nd
 
di
sc
us
s t
he
 re
su
lts
 in
 su
pe
rv
is
io
n 
Em
br
ac
in
g 
Le
ar
ni
ng
 O
pp
or
tu
ni
tie
s 
• 
Ta
ki
ng
 re
sp
on
si
bi
lit
y 
fo
r l
ea
rn
in
g 
ab
ou
t t
he
 ra
ci
al
 
pa
tte
rn
s a
nd
 p
ra
ct
ic
es
 o
f t
he
ir 
et
hn
ic
al
ly
 d
iv
er
se
 
cl
ie
nt
s 
Su
pe
rv
is
or
s a
nd
 su
pe
rv
is
ee
s m
ut
ua
lly
 u
nd
er
ta
ke
 th
e 
ta
sk
 o
f l
ea
rn
in
g 
ab
ou
t c
lie
nt
s’
 ra
ci
al
 a
nd
 e
th
ni
c 
co
nt
ex
t 
Fa
le
nd
er
, 
B
ur
ne
s, 
an
d 
El
lis
 (2
01
3)
 
• T
o 
pr
ov
id
e 
ba
ck
gr
ou
nd
 
kn
ow
le
dg
e 
an
d 
co
nt
ex
t f
or
 
co
m
pe
te
nc
y-
Li
te
ra
tu
re
 
re
vi
ew
 w
ith
 
th
eo
re
tic
al
 
an
d 
N
/A
 
N
/A
 
• 
Th
er
e 
ex
is
ts
 a
 c
rit
ic
al
 n
ee
d 
w
ith
in
 a
pp
lie
d 
ps
yc
ho
lo
gy
 to
 u
nd
er
st
an
d 
an
d 
pr
om
ot
e 
su
pe
rv
is
io
n 
us
in
g 
a 
co
m
pe
te
nc
y-
ba
se
d 
m
ul
tic
ul
tu
ra
l f
ra
m
ew
or
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 F
in
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s 
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d 
cl
in
ic
al
 
su
pe
rv
is
io
n 
• T
o 
sh
ow
ca
se
 a
 
di
ve
rs
ity
 o
f 
m
et
ho
do
lo
gi
ca
lly
 
so
un
d 
em
pi
ric
al
 
ap
pr
oa
ch
es
 to
 
st
ud
y 
ef
fe
ct
iv
e 
su
pe
rv
is
io
n,
 
in
cl
ud
in
g 
m
ul
tic
ul
tu
ra
lly
 
co
m
pe
te
nt
 
su
pe
rv
is
io
n,
 a
nd
 
co
m
pa
ra
tiv
e 
pe
rs
pe
ct
iv
es
 o
n 
su
pe
rv
is
io
n 
cr
os
s-
cu
ltu
ra
lly
 
co
nc
ep
tu
al
 
im
pl
ic
at
io
ns
 
A
ut
ho
rs
 p
ro
vi
de
 v
al
ua
bl
e 
gu
id
an
ce
 fo
r s
up
er
vi
so
rs
 
ab
ou
t e
ff
ec
tiv
e 
su
pe
rv
is
io
n 
an
d 
th
e 
co
m
pl
ex
iti
es
 o
f 
in
te
rn
at
io
na
l, 
cr
os
s-
cu
ltu
ra
l, 
an
d 
m
ul
tic
ul
tu
ra
l g
ro
up
 
su
pe
rv
is
io
n;
 th
ey
 o
ff
er
 6
 im
pl
ic
at
io
ns
: 
1.
 F
ac
ili
ta
tin
g 
an
d 
en
ga
gi
ng
 in
 th
e 
tra
ns
fo
rm
at
io
n 
to
 
co
m
pe
te
nc
y-
ba
se
d 
su
pe
rv
is
io
n 
re
m
ai
ni
ng
 
m
in
df
ul
 o
f p
ow
er
, p
er
sp
ec
tiv
e,
 a
nd
 th
e 
cu
ltu
ra
l 
an
d 
di
ve
rs
ity
 re
la
tiv
ity
 a
nd
 c
on
te
xt
 o
f 
co
m
pe
te
nc
ie
s 
2.
 E
nc
ou
ra
gi
ng
 m
et
ho
do
lo
gi
ca
l a
dv
an
ce
s a
nd
 n
ew
 
co
ns
tru
ct
s i
n 
su
pe
rv
is
io
n 
re
se
ar
ch
 
3.
 A
tte
nd
in
g 
to
 m
ul
tip
le
 id
en
tit
ie
s o
f c
lie
nt
(s
), 
su
pe
rv
is
ee
s, 
an
d 
su
pe
rv
is
or
s 
4.
 T
ra
ns
la
tin
g 
ro
bu
st
 re
su
lts
 in
to
 fr
am
ew
or
ks
 fo
r 
tra
in
in
g 
of
 su
pe
rv
is
or
s. 
5.
 C
on
du
ct
in
g 
re
se
ar
ch
 o
n 
ef
fe
ct
iv
en
es
s o
f 
su
pe
rv
is
io
n 
tra
in
in
g 
fo
r s
up
er
vi
se
es
 in
 
de
ve
lo
pm
en
t a
nd
 fo
r m
or
e 
ex
pe
rie
nc
ed
 
su
pe
rv
is
or
s 
6.
 I
nc
re
as
in
g 
at
te
nt
io
n 
to
 c
ro
ss
-n
at
io
na
l s
tu
di
es
 o
f 
su
pe
rv
is
io
n 
pr
ac
tic
e,
 in
te
rn
at
io
na
l c
om
pe
te
nc
y 
st
an
da
rd
s, 
an
d 
ev
ol
vi
ng
 p
ra
ct
ic
es
 a
nd
 g
ui
de
lin
es
 
in
 th
e 
in
te
rn
at
io
na
l a
re
na
 
Fo
o 
an
d 
R
od
ol
fa
 
(2
01
3)
 
• T
o 
ex
pl
or
e 
ho
w
 
th
e 
TC
P 
M
aj
or
 
C
on
tri
bu
tio
n,
 
“M
ul
tic
ul
tu
ra
l 
C
lin
ic
al
 
Su
pe
rv
is
io
n 
an
d 
B
en
ch
m
ar
ks
: 
Em
pi
ric
al
 
Su
pp
or
t 
C
om
m
en
ta
ry
 
N
/A
 
N
/A
 
Th
e 
ar
tic
le
 o
pe
ra
tio
na
liz
ed
 n
um
er
ou
s b
en
ch
m
ar
ks
 
an
d 
pr
ov
id
ed
 a
 sp
ec
ifi
c 
pa
th
w
ay
 to
 h
el
p 
su
pe
rv
is
or
s 
be
co
m
e 
in
cr
ea
si
ng
ly
 m
ul
tic
ul
tu
ra
lly
 c
om
pe
te
nt
 
W
or
ki
ng
 A
lli
an
ce
 in
 su
pe
rv
is
io
n 
is
 k
ey
 to
 fo
st
er
in
g 
tra
in
ee
 le
ar
ni
ng
 
• 
Th
e 
be
st
 su
pe
rv
is
or
s b
ui
ld
 st
ro
ng
 su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
 
• 
U
se
 o
f e
m
pa
th
y 
an
d 
en
co
ur
ag
em
en
t 
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s 
In
fo
rm
in
g 
Pr
ac
tic
e 
an
d 
Su
pe
rv
is
or
 
T
ra
in
in
g,
” 
ca
n 
be
 
ap
pl
ie
d 
to
 th
e 
re
fin
in
g 
of
 
co
m
pe
te
nc
ie
s f
or
 
th
e 
pr
of
es
si
on
 o
f 
ps
yc
ho
lo
gy
 
• 
Pr
ov
id
e 
po
si
tiv
e 
an
d 
ch
al
le
ng
in
g 
fe
ed
ba
ck
 
Su
pe
rv
is
or
 U
se
 o
f S
el
f/S
el
f-
D
is
cl
os
ur
e:
 ju
di
ci
ou
s 
us
e 
of
 se
lf-
di
sc
lo
su
re
 b
y 
su
pe
rv
is
or
s w
as
 v
er
y 
he
lp
fu
l t
o 
su
pe
rv
is
ee
s 
Em
po
w
er
in
g 
Su
pe
rv
is
ee
s:
 
• 
En
co
ur
ag
in
g 
au
to
no
m
y 
an
d 
op
en
ne
ss
 to
 tr
ai
ne
es
’ 
id
ea
s 
• 
A
bi
lit
y 
to
 re
fle
ct
 o
n 
ow
n 
ro
le
s a
nd
 p
ow
er
 w
as
 
pa
rti
cu
la
rly
 h
el
pf
ul
 to
 su
pe
rv
is
ee
s 
C
ro
ss
-C
ul
tu
ra
l C
om
pe
te
nc
ie
s 
• 
La
ck
 o
f a
w
ar
en
es
s →
 h
ar
m
fu
l t
o 
su
pe
rv
is
ee
s o
f 
co
lo
r 
Et
hi
ca
l B
eh
av
io
rs
: t
he
re
 is
 a
 n
ee
d 
fo
r s
up
er
vi
so
rs
 to
 
fr
am
e 
an
d 
m
od
el
 e
th
ic
al
 b
eh
av
io
r f
or
 su
pe
rv
is
ee
s 
M
en
to
rs
hi
p:
 p
ar
tic
ul
ar
ly
 e
ffe
ct
iv
e 
ap
pr
oa
ch
 fo
r 
tra
in
ee
s o
f c
ol
or
 
Fo
ua
d 
et
 a
l. 
(2
00
9)
 
• T
o 
ou
tli
ne
 c
or
e 
fo
un
da
tio
na
l a
nd
 
fu
nc
tio
na
l 
co
m
pe
te
nc
ie
s i
n 
pr
of
es
si
on
al
 
ps
yc
ho
lo
gy
 
ac
ro
ss
 th
re
e 
le
ve
ls
 o
f 
pr
of
es
si
on
al
 
de
ve
lo
pm
en
t: 
re
ad
in
es
s f
or
 
pr
ac
tic
um
, 
re
ad
in
es
s f
or
 
C
on
ce
pt
ua
l 
fr
am
ew
or
k 
N
/A
 
N
/A
 
C
om
pe
te
nc
y 
fo
r S
up
er
vi
si
on
 a
nd
 T
ra
in
in
g,
 A
re
a 
D
: 
A
w
ar
en
es
s o
f F
ac
to
rs
 A
ff
ec
tin
g 
Q
ua
lit
y:
 
R
ea
di
ne
ss
 fo
r I
nt
er
ns
hi
p:
  
• 
K
no
w
le
dg
e 
ab
ou
t t
he
 im
pa
ct
 o
f d
iv
er
si
ty
 o
n 
al
l 
pr
of
es
si
on
al
 se
tti
ng
s a
nd
 su
pe
rv
is
io
n 
pa
rti
ci
pa
nt
s 
in
cl
ud
in
g 
se
lf 
as
 d
ef
in
ed
 b
y 
A
PA
 p
ol
ic
y 
• 
D
em
on
st
ra
te
s a
w
ar
en
es
s o
f r
ol
e 
of
 o
pp
re
ss
io
n 
an
d 
pr
iv
ile
ge
 o
n 
su
pe
rv
is
io
n 
pr
oc
es
s 
R
ea
di
ne
ss
 fo
r E
nt
ry
 to
 P
ra
ct
ic
e:
 
• 
U
nd
er
st
an
di
ng
 o
f o
th
er
 in
di
vi
du
al
s a
nd
 g
ro
up
s 
an
d 
in
te
rs
ec
tio
n 
di
m
en
si
on
s o
f d
iv
er
si
ty
 in
 th
e 
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st
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Sa
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aj
or
 F
in
di
ng
s 
in
te
rn
sh
ip
, a
nd
 
re
ad
in
es
s f
or
 
en
try
 to
 p
ra
ct
ic
e 
• T
o 
se
rv
e 
as
 a
 
re
so
ur
ce
 fo
r t
ho
se
 
ch
ar
ge
d 
w
ith
 
tra
in
in
g 
an
d 
as
se
ss
in
g 
fo
r 
co
m
pe
te
nc
e 
co
nt
ex
t o
f s
up
er
vi
si
on
 p
ra
ct
ic
e,
 a
bl
e 
to
 e
ng
ag
e 
in
 
re
fle
ct
io
n 
on
 th
e 
ro
le
 o
f o
ne
’s
 se
lf 
on
 th
er
ap
y 
an
d 
in
 su
pe
rv
is
io
n 
• 
D
em
on
st
ra
te
s i
nt
eg
ra
tio
n 
of
 d
iv
er
si
ty
 a
nd
 
m
ul
tip
le
 id
en
tit
y 
as
pe
ct
s i
n 
co
nc
ep
tu
al
iz
at
io
n 
of
 
su
pe
rv
is
io
n 
pr
oc
es
s w
ith
 a
ll 
pa
rti
ci
pa
nt
s (
cl
ie
nt
s, 
su
pe
rv
is
ee
, s
up
er
vi
so
r)
 
• 
D
em
on
st
ra
te
s a
da
pt
at
io
n 
of
 o
w
n 
pr
of
es
si
on
al
 
be
ha
vi
or
 in
 a
 c
ul
tu
ra
lly
 se
ns
iti
ve
 m
an
ne
r a
s 
ap
pr
op
ria
te
 to
 th
e 
ne
ed
s o
f t
he
 su
pe
rv
is
io
n 
co
nt
ex
t a
nd
 a
ll 
pa
rti
es
 in
 it
 
• 
A
rti
cu
la
te
s a
nd
 u
se
s d
iv
er
si
ty
 a
pp
ro
pr
ia
te
 
re
pe
rto
ire
 o
f s
ki
lls
 a
nd
 te
ch
ni
qu
es
 in
 su
pe
rv
is
or
y 
pr
oc
es
s 
• 
Id
en
tif
ie
s i
m
pa
ct
 o
f a
sp
ec
t o
f s
el
f i
n 
th
er
ap
y 
an
d 
su
pe
rv
is
io
n 
G
ar
re
tt 
et
 a
l. 
(2
00
1)
 
• T
o 
ad
dr
es
s t
he
 
ne
ed
 fo
r c
ul
tu
ra
l 
re
sp
on
si
ve
ne
ss
 in
 
su
pe
rv
is
io
n 
an
d 
pr
ov
id
e 
su
pe
rv
is
or
s w
ith
 a
 
pa
ra
di
gm
 to
 h
el
p 
th
em
 w
or
k 
m
or
e 
ef
fe
ct
iv
el
y 
w
ith
 
su
pe
rv
is
ee
s, 
gi
ve
n 
di
ff
er
en
ce
s 
in
 v
al
ue
s a
nd
 
be
lie
f s
ys
te
m
s, 
in
te
rp
re
ta
tio
n 
of
 
ex
pe
rie
nc
es
, 
st
ru
ct
ur
e 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
N
/A
 
N
/A
 
V
IS
IO
N
 is
 u
se
fu
l f
or
 re
la
tin
g 
th
e 
on
go
in
g 
in
te
ra
ct
io
na
l p
ro
ce
ss
 o
f c
ul
tu
re
 in
 th
e 
w
ay
 th
at
 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
: 
V
 (V
al
ue
s a
nd
 B
el
ie
f S
ys
te
m
s)
: s
tru
ct
ur
e 
th
ei
r 
ph
en
om
en
al
 w
or
ld
 in
 te
rm
s o
f V
al
ue
s a
nd
 b
el
ie
f 
sy
st
em
s 
I (
In
te
rp
re
ta
tio
n 
of
 E
xp
er
ie
nc
es
): 
re
sp
on
d 
to
 th
e 
in
te
rn
al
 a
nd
 e
xt
er
na
l s
tim
ul
i o
f t
he
ir 
ph
en
om
en
al
 
w
or
ld
 b
y 
In
te
rp
re
tin
g 
th
ei
r e
xp
er
ie
nc
es
 a
nd
 
as
cr
ib
in
g 
m
ea
ni
ng
s 
S 
(S
tru
ct
ur
in
g)
: S
tr
uc
tu
re
 th
ei
r p
he
no
m
en
al
 w
or
ld
 
ac
co
rd
in
g 
to
 p
er
so
na
l/c
ul
tu
ra
l m
ea
ni
ng
s a
nd
 
pr
ef
er
en
ce
s t
ha
t p
ro
vi
de
 a
pp
ro
pr
ia
te
 a
ve
nu
es
 fo
r 
go
al
-d
ire
ct
ed
 b
eh
av
io
rs
 a
nd
 e
xp
ec
ta
tio
ns
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e,
 o
pe
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tio
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st
ra
te
gi
es
, a
nd
 
pe
rc
ei
ve
d 
ne
ed
s 
of
 su
pe
rv
is
ee
s 
• T
o 
de
sc
rib
e 
th
e 
V
IS
IO
N
 m
od
el
 o
f 
cu
ltu
ra
l 
re
sp
on
si
ve
ne
ss
 a
s 
a 
pr
ac
tic
al
 m
ea
ns
 
of
 su
pe
rv
is
or
s 
ex
pl
or
in
g 
m
ul
tic
ul
tu
ra
l 
is
su
es
 in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
I (
In
te
ra
ct
io
na
l S
ty
le
): 
en
ga
ge
 in
 in
te
ra
ct
iv
e 
le
ar
ni
ng
 
an
d 
se
lf-
ex
pr
es
si
on
 th
ro
ug
h 
an
 In
te
ra
ct
io
na
l s
ty
le
 o
f 
ve
rb
al
 a
nd
 n
on
ve
rb
al
 c
om
m
un
ic
at
io
n 
in
 so
ci
al
 
gr
ou
ps
 a
nd
 th
e 
su
rr
ou
nd
in
g 
en
vi
ro
nm
en
t t
ha
t 
re
qu
ire
s a
 c
on
tin
uo
us
 p
ro
ce
ss
 o
f a
da
pt
at
io
n 
O
 (O
pe
ra
tio
na
l S
tra
te
gi
es
): 
de
ve
lo
p 
O
pe
ra
tio
na
l 
st
ra
te
gi
es
 a
nd
 p
ro
ce
du
re
s f
or
 a
cc
om
pl
is
hi
ng
 th
ei
r 
ex
pe
ct
at
io
ns
 a
nd
 g
oa
ls
 
N
 (N
ee
ds
, P
er
ce
iv
ed
): 
de
ve
lo
p 
a 
pa
rti
cu
la
r 
pe
rs
pe
ct
iv
e 
in
 se
ek
in
g 
to
 fu
lfi
ll 
pe
rc
ei
ve
d 
ph
ys
ic
al
, 
m
en
ta
l, 
sp
iri
tu
al
 (e
m
ot
io
na
l) 
an
d 
en
vi
ro
nm
en
ta
l 
Ne
ed
s 
G
ra
y 
an
d 
Sm
ith
 
(2
00
9)
 
• T
o 
in
tro
du
ce
 a
n 
ap
pr
oa
ch
 to
 
su
pe
rv
is
io
n 
th
at
 
en
ha
nc
es
 th
e 
su
pe
rv
is
or
’s
 
cu
ltu
ra
l 
re
sp
on
si
ve
ne
ss
 
an
d 
at
te
nt
io
n 
to
 
th
e 
in
flu
en
ce
 o
f 
di
ve
rs
ity
 
• T
o 
de
sc
rib
e 
st
ra
te
gi
es
 to
 
id
en
tif
y 
th
e 
su
pe
rv
is
ee
’s
 
pe
rs
on
al
 q
ua
lit
ie
s 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
(p
os
tm
od
er
n 
an
d 
co
ns
tru
ct
iv
is
t 
pe
rs
pe
ct
iv
es
); 
ca
se
 e
xa
m
pl
e 
N
/A
 
N
/A
 
Th
e 
au
th
or
s p
ro
po
se
 in
co
rp
or
at
in
g 
th
e 
co
nc
ep
tu
al
 
in
te
rs
ec
tio
n 
of
 th
es
e 
tw
o 
th
er
ap
y 
ap
pr
oa
ch
es
 to
 se
t 
th
e 
st
ag
e 
fo
r a
 fr
am
ew
or
k 
fo
r s
up
er
vi
si
on
: 
• 
A
tte
nt
iv
e 
to
 th
e 
as
pe
ct
s o
f d
iff
er
en
ce
 fo
un
d 
in
 th
e 
re
la
tio
ns
hi
p 
be
tw
ee
n 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
 
an
d 
• 
D
is
tin
gu
is
he
d 
by
 re
fle
ct
iv
e 
co
m
m
un
ic
at
io
n 
an
d 
qu
es
tio
ns
 (o
r R
C
Q
) a
s a
 c
om
pr
eh
en
si
ve
 d
ia
lo
gi
c 
an
d 
re
cu
rs
iv
e 
pr
oc
es
s 
So
lu
tio
n-
Fo
cu
se
d:
 
• 
So
ci
al
iz
e 
th
e 
su
pe
rv
is
ee
 to
 a
 so
lu
tio
n-
fo
cu
se
d 
su
pe
rv
is
or
y 
fo
rm
at
 
• 
Fo
cu
s 
on
 “
ex
ce
pt
io
ns
” 
(o
r a
 ti
m
e 
w
he
n 
th
e 
su
pe
rv
is
ee
 h
as
 e
xp
er
ie
nc
ed
 so
m
e 
de
gr
ee
 o
f 
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D
es
ig
n 
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st
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
an
d 
sk
ill
s t
ha
t 
co
ul
d 
be
 a
cc
es
se
d 
in
 o
rd
er
 to
 fo
st
er
 
co
m
pe
te
nt
 
pr
ac
tic
e 
su
cc
es
s;
 h
el
p 
su
pe
rv
is
ee
 re
pe
at
 w
ha
t h
as
 w
or
ke
d 
in
 th
e 
pa
st
 a
nd
 to
 g
ai
n 
co
nf
id
en
ce
 in
 h
is
/h
er
 
ab
ili
ty
 to
 m
ak
e 
im
pr
ov
em
en
ts
 fo
r t
he
 fu
tu
re
 
• 
Ex
pl
or
e 
co
pi
ng
: a
sk
 c
op
in
g 
qu
es
tio
ns
 
• 
Em
ph
as
iz
e 
he
lp
in
g 
th
e 
su
pe
rv
is
ee
 c
on
st
ru
ct
 a
 
po
si
tiv
e 
vi
si
on
 o
f h
is
/h
er
 fu
tu
re
 w
or
k 
w
ith
 a
 
cl
ie
nt
 
• 
U
se
 “
sc
al
in
g 
qu
es
tio
ns
” 
to
 id
en
tif
y 
us
ef
ul
 
“d
if
fe
re
nc
es
” 
fo
r 
th
e 
su
pe
rv
is
ee
 
• 
C
om
pl
im
en
t t
he
 su
pe
rv
is
ee
 fo
r h
av
in
g 
tri
ed
 to
 
so
lv
e 
a 
pr
ob
le
m
 
• 
Pa
y 
at
te
nt
io
n 
to
 w
ha
t w
as
 a
tte
nd
ed
 to
 o
r i
gn
or
ed
 
in
 su
pe
rv
is
io
n 
se
ss
io
ns
 
N
ar
ra
tiv
e:
 
• 
Li
st
en
 to
 th
e 
su
pe
rv
is
ee
’s
 “
st
or
y”
 
• 
D
is
m
an
tle
 s
tu
ck
 “
st
or
ie
s”
 
• 
D
ec
on
st
ru
ct
 li
m
iti
ng
 n
ar
ra
tiv
es
 
• 
En
ga
ge
 a
 p
re
fe
rr
ed
 re
al
ity
 
• 
En
ga
ge
 o
ut
si
de
r w
itn
es
se
s 
• 
U
til
iz
e 
m
et
ap
ho
rs
 
H
ird
, 
C
av
al
ie
ri,
 
D
ul
ko
, 
Fe
lic
e,
 a
nd
 
H
o 
(2
00
1)
 
• T
o 
pr
ov
id
e 
an
 
ov
er
vi
ew
 o
f t
he
 
ex
pe
rie
nc
es
 o
f 4
 
ps
yc
ho
lo
gi
st
s-
in
-
tra
in
in
g 
as
 
su
pe
rv
is
ee
s i
n 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
re
la
tio
ns
hi
ps
 
• T
o 
un
de
rs
ta
nd
 
su
pe
rv
is
ee
s’
 
Li
te
ra
tu
re
 
re
vi
ew
; c
as
e 
ex
am
pl
es
 
N
/A
 
N
/A
 
C
on
ce
pt
ua
liz
at
io
n 
an
d 
Ex
pe
rie
nc
e 
of
 M
ul
tic
ul
tu
ra
l 
Su
pe
rv
is
io
n:
 
• 
M
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 c
on
si
de
rs
 a
nd
 
in
te
gr
at
es
 m
ul
tip
le
 c
ul
tu
ra
l i
nt
er
ac
tio
ns
 a
s t
he
y 
oc
cu
r w
ith
in
 th
e 
tri
ad
ic
 p
ro
ce
ss
 o
f t
he
 su
pe
rv
is
or
, 
su
pe
rv
is
ee
, a
nd
 c
lie
nt
 
• 
A
lth
ou
gh
 v
ar
ia
tio
ns
 in
 th
e 
de
fin
iti
on
 a
nd
 
op
er
at
io
na
liz
at
io
n 
of
 m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 
ex
is
t, 
al
l s
up
er
vi
si
on
 e
xp
er
ie
nc
es
 n
ee
d 
to
 
in
te
gr
at
e 
cu
ltu
re
 in
to
 th
e 
pr
oc
es
s 
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Sa
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e 
M
aj
or
 F
in
di
ng
s 
ne
ed
s a
nd
 
pe
rs
pe
ct
iv
es
 fo
r 
cu
ltu
ra
lly
 
in
te
gr
at
ed
 
su
pe
rv
is
io
n 
• T
o 
di
sc
us
s 
m
ul
tic
ul
tu
ra
l 
is
su
es
 d
ur
in
g 
su
pe
rv
is
io
n 
• T
o 
pr
ov
id
e 
re
co
m
m
en
da
tio
ns
 
fo
r f
ac
ili
ta
tin
g 
th
e 
de
ve
lo
pm
en
t o
f 
ef
fe
ct
iv
e 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
Ef
fe
ct
s o
n 
th
e 
D
yn
am
ic
s o
f S
up
er
vi
si
on
 
R
el
at
io
ns
hi
p 
du
e 
to
 C
ul
tu
ra
l D
iff
er
en
ce
s:
 
• 
C
ul
tu
ra
l i
nt
er
ac
tio
ns
 g
re
at
ly
 a
ff
ec
t t
he
 d
yn
am
ic
s 
of
 su
pe
rv
is
io
n 
re
la
tio
ns
hi
p 
• 
Po
w
er
 d
iff
er
en
ce
s b
y 
ra
ce
, e
th
ni
ci
ty
, g
en
de
r, 
or
 
ot
he
r c
ul
tu
ra
l f
ac
to
r a
ls
o 
co
nt
rib
ut
e 
to
 th
e 
qu
al
ity
 
of
 th
e 
su
pe
rv
is
or
y 
ex
pe
rie
nc
e 
• 
Th
e 
gr
ea
te
st
 c
os
t o
f n
ot
 d
isc
us
si
ng
 
m
ul
tic
ul
tu
ra
lis
m
 in
s s
up
er
vi
si
on
 ty
pi
ca
lly
 o
cc
ur
s 
fo
r t
ho
se
 w
ho
 h
av
e 
th
e 
le
as
t s
oc
io
po
lit
ic
al
 a
nd
 
co
nt
ex
tu
al
 p
ow
er
 (i
.e
. t
he
 su
pe
rv
is
ee
 a
nd
 th
e 
cl
ie
nt
) 
H
ow
 to
 In
tro
du
ce
 C
ul
tu
ra
l I
ss
ue
s i
nt
o 
th
e 
Su
pe
rv
is
or
y 
R
el
at
io
ns
hi
p:
 
• 
C
on
ve
rs
at
io
ns
 a
bo
ut
 m
ul
tic
ul
tu
ra
lis
m
 sh
ou
ld
 
oc
cu
r e
ar
ly
 in
 su
pe
rv
is
io
n,
 in
 p
ar
tic
ul
ar
 to
 d
is
pe
l 
an
y 
pr
ec
on
ce
pt
io
ns
 a
nd
 a
ss
um
pt
io
ns
 th
at
 m
ig
ht
 
un
de
rm
in
e 
th
e 
su
pe
rv
is
io
n 
pr
oc
es
s 
• 
Se
lf-
di
sc
lo
su
re
s o
f v
ul
ne
ra
bi
lit
y 
an
d 
st
ru
gg
le
 b
y 
an
 e
xp
er
ie
nc
ed
 m
en
to
r c
an
 b
e 
co
m
fo
rti
ng
 to
 
su
pe
rv
is
ee
s, 
pr
ov
id
in
g 
a 
m
od
el
 b
y 
w
hi
ch
 
su
pe
rv
is
ee
s c
an
 a
dd
re
ss
 th
ei
r o
w
n 
bi
as
es
 a
nd
 
as
su
m
pt
io
ns
 a
s t
he
y 
un
de
rs
ta
nd
 a
nd
 in
te
gr
at
e 
m
ul
tic
ul
tu
ra
lis
m
 
• 
C
on
si
de
r t
he
 u
se
 o
f s
em
i-s
tru
ct
ur
ed
 q
ue
st
io
ns
 to
 
pr
om
pt
 th
e 
di
sc
us
si
on
 o
f c
ul
tu
ra
l i
ss
ue
s i
n 
th
e 
su
pe
rv
is
io
n 
pr
oc
es
s 
A
ss
es
sm
en
ts
 o
f M
ul
tic
ul
tu
ra
l C
om
pe
te
nc
ie
s:
 
• 
M
ul
tic
ul
tu
ra
l A
w
ar
en
es
s-
K
no
w
le
dg
e-
Sk
ill
s 
Su
rv
ey
 (M
A
K
SS
) 
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D
es
ig
n 
In
st
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
C
ro
ss
 C
ul
tu
ra
l C
ou
ns
el
in
g 
In
ve
nt
or
y-
R
ev
is
ed
 
(C
C
C
I-R
) 
• 
M
ul
tic
ul
tu
ra
l C
ou
ns
el
in
g 
In
ve
nt
or
y 
(M
C
I)
 
H
ol
lo
w
ay
 
an
d 
W
ol
le
at
 
(1
99
4)
 
• T
o 
ex
am
in
e 
cl
in
ic
al
 
su
pe
rv
is
io
n 
in
 
pr
of
es
si
on
al
 
ps
yc
ho
lo
gy
 fr
om
 
th
e 
pe
rs
pe
ct
iv
e 
of
 
ge
nd
er
 (t
o 
de
sc
rib
e 
su
pe
rv
is
io
n 
w
ith
in
 th
e 
co
nt
ex
t 
of
 g
en
de
r a
nd
 
po
w
er
) 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
w
ith
 c
as
e 
ex
am
pl
es
 
N
/A
 
N
/A
 
• 
Th
is
 a
rti
cl
e 
co
nf
irm
s t
he
 le
gi
tim
at
e 
po
w
er
 
in
he
re
nt
 in
 th
e 
ro
le
 o
f s
up
er
vi
so
r r
eg
ar
dl
es
s o
f 
w
he
th
er
 a
 m
al
e 
or
 fe
m
al
e 
is
 in
 th
e 
ro
le
 
• 
G
en
de
r r
ol
e 
ch
ar
ac
te
ris
tic
s c
om
e 
to
 p
la
y,
 
ho
w
ev
er
, w
ith
in
 th
e 
tra
in
ee
 ro
le
 
• 
A
 su
bo
rd
in
at
e 
po
si
tio
n 
of
 fr
eq
ue
nt
 a
cq
ui
es
ce
nc
e 
is
 re
in
fo
rc
ed
 in
te
ra
ct
io
na
lly
 fo
r f
em
al
e 
tra
in
ee
s 
• 
C
en
tra
l t
o 
su
pe
rv
is
io
n 
is
 th
e 
ro
le
 o
f p
ow
er
 a
nd
 
in
vo
lv
em
en
t i
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
an
d 
th
e 
in
te
nt
io
ns
 o
f t
he
 su
pe
rv
is
or
 a
s s
he
 o
r h
e 
de
si
gn
s w
ay
 o
f t
ea
ch
in
g 
an
d 
le
ar
ni
ng
 th
at
 a
re
 
ne
ce
ss
ar
ily
 in
 a
 c
on
te
xt
 o
f a
 p
ro
fe
ss
io
na
l a
nd
 
hi
er
ar
ch
ic
al
 re
la
tio
na
l s
tru
ct
ur
e 
In
m
an
 a
nd
 
D
eB
oe
r 
K
re
id
er
 
(2
01
3)
 
• T
o 
of
fe
r t
w
o 
su
pe
rv
is
or
y 
in
te
rv
en
tio
ns
, t
he
 
C
rit
ic
al
 E
ve
nt
s 
M
od
el
 a
nd
 th
e 
H
eu
ris
tic
 M
od
el
 
of
 N
on
-
op
pr
es
si
ve
 
In
te
rp
er
so
na
l 
D
ev
el
op
m
en
t t
o 
hi
gh
lig
ht
 th
e 
us
e 
of
 a
 
m
ul
tic
ul
tu
ra
lly
 
co
m
pe
te
nt
 
fr
am
ew
or
k 
in
 
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
  
 
N
/A
 
N
/A
 
• 
A
s a
 k
ey
 c
om
po
ne
nt
 to
 e
ff
ec
tiv
e 
ps
yc
ho
th
er
ap
y 
tra
in
in
g,
 c
lin
ic
al
 su
pe
rv
is
io
n 
an
d 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
ie
s h
av
e 
be
en
 c
on
si
de
re
d 
co
re
 
co
m
pe
te
nc
ie
s i
n 
th
e 
pr
ov
is
io
n 
of
 e
th
ic
al
 p
ra
ct
ic
e 
• 
R
es
po
ns
ib
ili
ty
 fa
lls
 o
n 
tra
in
in
g 
pr
og
ra
m
s a
nd
 
su
pe
rv
is
or
s t
o 
pr
ep
ar
e 
tra
in
ee
s a
nd
 su
pe
rv
is
ee
s 
fo
r t
he
 o
ng
oi
ng
 p
ur
su
it 
of
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
• 
Th
eo
ry
 su
gg
es
ts
 th
at
 su
pe
rv
is
or
 m
od
el
in
g 
of
 
cu
ltu
ra
lly
 a
pp
ro
pr
ia
te
 d
is
cu
ss
io
ns
 a
nd
 
in
te
rv
en
tio
ns
, a
s w
el
l a
s a
ck
no
w
le
dg
m
en
t o
f t
he
ir 
ow
n 
lim
its
 re
ga
rd
in
g 
m
ul
tic
ul
tu
ra
l k
no
w
le
dg
e,
 
fa
ci
lit
at
es
 su
pe
rv
is
ee
 d
ev
el
op
m
en
t a
nd
 
co
m
pe
te
nc
e 
in
 th
e 
m
ul
tic
ul
tu
ra
l a
re
na
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 F
in
di
ng
s 
ps
yc
ho
th
er
ap
y 
an
d 
su
pe
rv
is
io
n 
• 
R
es
ea
rc
h 
in
di
ca
te
s t
ha
t t
he
 p
ro
vi
si
on
 o
f 
m
ul
tic
ul
tu
ra
lly
 c
om
pe
te
nt
 su
pe
rv
is
io
n 
po
si
tiv
el
y 
in
flu
en
ce
s m
ul
tic
ul
tu
ra
l c
ou
ns
el
in
g 
kn
ow
le
dg
e,
 
cu
ltu
ra
l e
m
pa
th
y,
 m
ul
tic
ul
tu
ra
l c
ou
ns
el
in
g 
se
lf-
ef
fic
ac
y,
 su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 a
nd
 
sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n,
 a
nd
 le
ar
ni
ng
 
ou
tc
om
es
 
• 
Th
e 
C
rit
ic
al
 E
ve
nt
s M
od
el
 is
 a
n 
in
te
rp
er
so
na
l 
ap
pr
oa
ch
 th
at
 e
m
ph
as
iz
es
 m
ul
tic
ul
tu
ra
lly
 
co
m
pe
te
nt
 c
ou
ns
el
in
g 
an
d 
su
pe
rv
is
io
n 
w
ith
in
 a
n 
ev
en
ts
-b
as
ed
 m
od
el
 
• 
Th
er
e 
ar
e,
 c
ur
re
nt
ly
, t
w
o 
st
ud
ie
s t
ha
t h
av
e 
ai
m
ed
 
to
 p
ro
vi
de
 e
m
pi
ric
al
 su
pp
or
t f
or
 th
e 
C
rit
ic
al
 
Ev
en
ts
 M
od
el
 
• 
Th
e 
m
od
el
 e
m
ph
as
iz
es
 su
pe
rv
is
ee
 le
ar
ni
ng
 a
nd
 
gr
ow
th
, a
nd
 c
on
si
de
rs
 th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 
al
lia
nc
e 
to
 b
e 
th
e 
“f
ou
nd
at
io
n 
fo
r e
ff
ec
tiv
e 
su
pe
rv
is
io
n”
 
• 
B
as
ed
 o
n 
th
e 
th
er
ap
eu
tic
 w
or
ki
ng
 a
lli
an
ce
, t
he
 
su
pe
rv
is
or
y 
m
ul
tic
ul
tu
ra
l w
or
ki
ng
 a
lli
an
ce
 is
 
co
m
po
se
d 
of
 th
re
e 
fa
ct
or
s:
 th
e 
em
ot
io
na
l b
on
d,
 
an
 a
gr
ee
m
en
t o
n 
su
pe
rv
is
or
y 
go
al
s, 
an
d 
an
 
ag
re
em
en
t o
n 
th
e 
ta
sk
s o
f s
up
er
vi
si
on
. 
M
ul
tic
ul
tu
ra
l e
m
pa
th
y 
ai
ds
 in
 e
st
ab
lis
hi
ng
 a
 
st
ro
ng
 b
on
d 
• 
Th
e 
su
pe
rv
is
or
y 
al
lia
nc
e 
ca
n 
be
 th
e 
fo
cu
s o
f w
or
k 
(f
ig
ur
e)
 in
 su
pe
rv
is
io
n 
an
d 
ca
n 
al
so
 se
rv
e 
as
 th
e 
ba
ck
dr
op
 (g
ro
un
d)
, o
n 
w
hi
ch
 o
th
er
 su
pe
rv
is
or
y 
w
or
k 
is
 a
dd
re
ss
ed
  
• 
Th
re
e 
th
eo
re
tic
al
 st
ru
ct
ur
es
 c
om
bi
ne
 to
 m
ak
e 
up
 
m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
: s
up
er
vi
se
es
’ 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
as
 th
er
ap
is
ts
, 
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 F
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tu
ra
l c
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pe
te
nc
e,
 a
nd
 
cl
ie
nt
–s
up
er
vi
se
e–
 su
pe
rv
is
or
 c
ul
tu
ra
l i
de
nt
ity
 
in
te
ra
ct
io
ns
 
• 
Th
e 
H
eu
ris
tic
 M
od
el
 o
f N
on
-o
pp
re
ss
iv
e 
In
te
rp
er
so
na
l D
ev
el
op
m
en
t (
H
M
N
ID
) i
s h
el
pf
ul
 
in
 d
et
er
m
in
in
g 
th
e 
w
ay
s i
n 
w
hi
ch
 m
ul
tic
ul
tu
ra
l 
id
en
tit
ie
s (
i.e
., 
ge
nd
er
, r
ac
e,
 e
th
ni
ci
ty
, s
ex
ua
l 
or
ie
nt
at
io
n,
 d
is
ab
ili
ty
, s
oc
io
ec
on
om
ic
 st
at
us
, a
ge
, 
re
lig
io
n,
 e
tc
.) 
of
 e
ac
h 
m
em
be
r o
f t
he
 su
pe
rv
is
or
y 
tri
ad
 in
te
ra
ct
 a
nd
 im
pa
ct
 th
e 
th
er
ap
eu
tic
 a
nd
 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
 
• 
Th
eo
ry
 su
gg
es
ts
 th
at
 m
os
t 
su
pe
rv
is
or
y/
th
er
ap
eu
tic
 su
cc
es
se
s e
vo
lv
e 
fr
om
 
pa
ra
lle
l-a
dv
an
ce
d 
in
te
ra
ct
io
ns
; p
ro
gr
es
si
ve
 
in
te
ra
ct
io
ns
 le
ad
 to
 h
ig
he
st
 g
ai
ns
 in
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
in
 su
pe
rv
is
ee
s/
cl
ie
nt
s;
 a
nd
 
su
pe
rv
is
or
y/
th
er
ap
eu
tic
 fa
ilu
re
s a
re
 m
or
e 
lik
el
y 
to
 o
cc
ur
 w
ith
in
 re
gr
es
si
ve
 in
te
ra
ct
io
ns
 
La
da
ny
, 
Fr
ie
dl
an
de
r 
an
d 
N
el
so
n 
(2
00
5)
 
• T
o 
di
sc
us
s 
m
ul
tic
ul
tu
ra
l 
ch
al
le
ng
es
 in
 
su
pe
rv
is
io
n 
 
• T
o 
co
nc
ep
tu
al
iz
e 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
as
 
in
co
rp
or
at
in
g 
th
re
e 
th
eo
re
tic
al
 
st
ru
ct
ur
es
: 
su
pe
rv
is
ee
s’
 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
as
 
th
er
ap
is
ts
, c
lie
nt
-
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
  
 
N
/A
 
N
/A
 
• 
To
 a
ss
es
s a
nd
 e
nh
an
ce
 m
ul
tic
ul
tu
ra
l a
bi
lit
ie
s i
n 
th
ei
r s
up
er
vi
se
es
, s
up
er
vi
so
rs
 m
us
t p
os
se
ss
 th
es
e 
ab
ili
tie
s t
he
m
se
lv
es
 
• 
Th
e 
le
ss
 m
ul
tic
ul
tu
ra
lly
 a
de
pt
 th
e 
su
pe
rv
is
or
, t
he
 
m
or
e 
lik
el
y 
th
er
e 
is
 c
on
fli
ct
 in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p,
 w
ith
 n
eg
at
iv
e 
co
ns
eq
ue
nc
es
 fo
r t
he
 
th
er
ap
eu
tic
 se
rv
ic
es
 o
ff
er
ed
 to
 c
lie
nt
s 
• 
Th
e 
ta
sk
 fo
r t
he
 su
pe
rv
is
or
 is
 to
 id
en
tif
y 
th
e 
ty
pe
 
of
 in
te
ra
ct
io
n 
oc
cu
rr
in
g 
in
 th
e 
th
er
ap
y 
re
la
tio
ns
hi
p 
to
 fa
ci
lit
at
e 
th
e 
m
os
t p
os
iti
ve
 
su
pe
rv
is
io
n 
ex
pe
rie
nc
e 
po
ss
ib
le
 
• 
 In
 su
pe
rv
is
io
n,
 p
ro
ce
ss
es
 a
nd
 o
ut
 c
om
es
 c
an
 b
e 
pr
ed
ic
te
d 
ba
se
d 
on
 in
te
rp
er
so
na
l r
el
at
io
ns
hi
p 
in
te
ra
ct
io
ns
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R
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A
pp
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
su
pe
rv
is
ee
-
su
pe
rv
is
or
 
cu
ltu
ra
l i
de
nt
ity
 
in
te
ra
ct
io
ns
, a
nd
 
su
pe
rv
is
or
s’
 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
• 
It 
m
ig
ht
 b
e 
ex
pe
ct
ed
 th
at
 p
ro
gr
es
si
ve
 a
nd
 
pa
ra
lle
l-a
dv
an
ce
d 
re
la
tio
ns
hi
ps
 c
ha
ra
ct
er
iz
e 
th
e 
m
os
t p
ro
du
ct
iv
e 
su
pe
rv
is
io
n 
pr
oc
es
se
s a
nd
 
ou
tc
om
es
, w
he
re
as
 p
ar
al
le
l-d
el
ay
ed
 a
nd
 
re
gr
es
si
ve
 in
te
ra
ct
io
ns
 p
ro
du
ce
 th
e 
le
as
t e
ff
ec
tiv
e 
on
es
 
• 
M
or
e 
ad
va
nc
ed
 re
la
tio
ns
hi
ps
 e
nj
oy
 a
 st
ro
ng
 
su
pe
rv
is
or
y 
al
lia
nc
e 
an
d 
ob
se
rv
ab
le
 g
ai
ns
 in
 
su
pe
rv
is
ee
’s
 m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e,
 w
he
re
as
 
th
e 
la
tte
r m
ig
ht
 h
av
e 
a 
w
ea
k 
al
lia
nc
e 
an
d 
no
 
gr
ow
th
 in
 c
ul
tu
ra
l c
om
pe
te
nc
e 
 
• 
Su
pe
rv
is
or
s m
us
t u
nd
er
ta
ke
 th
ei
r o
w
n 
jo
ur
ne
y 
to
w
ar
d 
m
ul
tic
ul
tu
ra
l d
ev
el
op
m
en
t s
uc
h 
as
 
re
ad
in
g 
re
le
va
nt
 li
te
ra
tu
re
 a
nd
 a
tte
nd
in
g 
co
nt
in
ui
ng
 e
du
ca
tio
n 
se
m
in
ar
s t
ha
t a
dd
re
ss
 
va
rio
us
 m
ul
tic
ul
tu
ra
l i
ss
ue
s 
M
ur
ph
y-
Sh
ig
em
at
su
 
(2
01
0)
 
• T
o 
pr
es
en
t 
pe
rs
on
al
 
ex
pe
rie
nc
es
 
th
ro
ug
h 
na
rr
at
iv
e 
as
 a
 w
ay
 o
f 
co
nt
rib
ut
in
g 
kn
ow
le
dg
e 
of
 th
e 
ra
ci
al
 a
nd
 c
ul
tu
ra
l 
dy
na
m
ic
s i
n 
su
pe
rv
is
io
n 
• T
o 
us
e 
m
ic
ro
ag
gr
es
si
on
s 
to
 e
xa
m
in
e 
ra
ci
al
 
ex
pe
rie
nc
es
 in
 
su
pe
rv
is
io
n 
Pe
rs
pe
ct
iv
e 
N
/A
 
N
/A
 
• 
Su
pe
rv
is
or
s o
f c
ol
or
 a
re
 n
ot
 o
nl
y 
ta
rg
et
s o
f 
di
sc
rim
in
at
io
n 
bu
t a
ls
o 
pe
rp
et
ra
to
rs
 
• 
Th
e 
de
ni
al
 o
f s
up
er
vi
se
es
’ i
de
nt
iti
es
 re
ve
al
s a
 
la
ck
 o
f r
es
pe
ct
 a
nd
 e
m
pa
th
y,
 c
re
at
in
g 
si
gn
ifi
ca
nt
 
ba
rr
ie
rs
 to
 a
 g
oo
d 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
A
n 
ar
ea
 o
f p
ro
fe
ss
io
na
l d
ev
el
op
m
en
t f
or
 
su
pe
rv
is
or
s o
f c
ol
or
 is
 u
nd
er
st
an
di
ng
 th
e 
di
ve
rs
e 
id
en
tit
ie
s o
f o
ur
 su
pe
rv
is
ee
s, 
w
ho
 a
re
 
in
cr
ea
si
ng
ly
 m
ul
tie
th
ni
c 
an
d 
tra
ns
na
tio
na
l 
• 
Su
pe
rv
is
or
s o
f c
ol
or
 a
ls
o 
ne
ed
 to
 re
fle
ct
 o
n 
th
ei
r 
ow
n 
id
en
tit
ie
s a
nd
 h
ow
 th
ey
 im
pe
de
 o
r e
nh
an
ce
 
th
e 
qu
al
ity
 o
f s
up
er
vi
si
on
 
• 
Th
e 
pr
of
es
si
on
al
 d
ev
el
op
m
en
t o
f s
up
er
vi
so
rs
 o
f 
co
lo
r c
an
 b
e 
en
ha
nc
ed
 b
y 
ris
ki
ng
 v
ul
ne
ra
bi
lit
y,
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R
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
ow
ni
ng
 e
nt
itl
em
en
ts
, a
nd
 a
ss
um
in
g 
an
 a
tti
tu
de
 o
f 
“n
ot
 k
no
w
in
g”
 
O
be
r, 
G
ra
ne
llo
, 
an
d 
H
en
fie
ld
 
(2
00
9)
 
• T
o 
pr
op
os
e 
a 
m
od
el
 o
f 
su
pe
rv
is
io
n 
th
at
 
en
ha
nc
es
 
m
ul
tic
ul
tu
ra
l 
co
un
se
lo
r 
co
m
pe
te
nc
e 
in
 
de
ve
lo
pm
en
ta
lly
 
ap
pr
op
ria
te
 w
ay
s:
 
Sy
ne
rg
is
tic
 
M
od
el
 o
f 
M
ul
tic
ul
tu
ra
l 
Su
pe
rv
is
io
n,
 
(S
M
M
S)
 
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
  
 
N
/A
 
N
/A
 
• 
Th
e 
Sy
ne
rg
is
tic
 M
od
el
 o
f M
ul
tic
ul
tu
ra
l 
Su
pe
rv
is
io
n 
is
 a
n 
in
te
gr
at
io
n 
of
 3
 e
xi
st
in
g 
m
od
el
s 
to
 p
ro
vi
de
 c
on
cr
et
e 
an
d 
pr
ac
tic
al
 g
ui
da
nc
e 
fo
r 
su
pe
rv
is
or
s w
is
hi
ng
 to
 e
nh
an
ce
 su
pe
rv
is
ee
 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
in
 p
er
so
na
lly
 
m
ea
ni
ng
fu
l a
nd
 d
ev
el
op
m
en
ta
lly
 a
pp
ro
pr
ia
te
 
w
ay
s 
• 
Th
e 
m
od
el
 a
tte
nd
s t
o 
bo
th
 c
on
te
nt
 a
nd
 p
ro
ce
ss
 
w
ith
in
 th
e 
su
pe
rv
is
or
y 
se
ss
io
n 
an
d 
pr
om
ot
es
 
m
ul
tic
ul
tu
ra
l c
ou
ns
el
or
 c
om
pe
te
nc
e 
th
ro
ug
h 
in
cr
ea
si
ng
 c
og
ni
tiv
e 
co
m
pl
ex
ity
, s
el
f-
re
fle
ct
io
n,
 
an
d 
st
ru
ct
ur
ed
 in
te
rv
en
tio
ns
 
• 
D
es
pi
te
 a
 p
re
vi
ou
s c
al
l t
o 
in
te
gr
at
e 
de
ve
lo
pm
en
ta
l a
nd
 m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 
m
od
el
s, 
a 
co
m
pr
eh
en
si
ve
 m
od
el
 h
as
 y
et
 to
 
em
er
ge
 
• 
A
 tr
ul
y 
co
m
pr
eh
en
si
ve
 m
od
el
 m
us
t (
a)
 
in
co
rp
or
at
e 
de
ve
lo
pm
en
ta
l a
sp
ec
ts
 o
f s
up
er
vi
si
on
 
by
 d
ef
in
in
g 
th
e 
st
ag
es
 o
f d
ev
el
op
m
en
t a
nd
 
pr
ov
id
in
g 
sp
ec
ifi
c 
in
te
rv
en
tio
ns
 to
 h
el
p 
su
pe
rv
is
ee
s m
ov
e 
to
 h
ig
he
r l
ev
el
s o
f c
og
ni
tiv
e 
de
ve
lo
pm
en
t; 
(b
) p
ro
vi
de
 a
n 
op
po
rtu
ni
ty
 to
 
di
sc
us
s t
he
 su
pe
rv
is
ee
s’
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
an
d 
he
ig
ht
en
 a
w
ar
en
es
s o
f 
m
ul
tic
ul
tu
ra
l i
ss
ue
s w
ith
in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p;
 a
nd
 (c
) b
e 
ba
se
d 
on
 th
e 
pr
of
es
si
on
’s
 
fir
m
ly
 h
el
d 
st
an
ce
 a
bo
ut
 th
e 
ap
pr
op
ria
te
 c
on
te
nt
 
fo
r m
ul
tic
ul
tu
ra
l c
ou
ns
el
in
g 
an
d 
su
pe
rv
is
io
n,
 th
e 
M
C
C
s 
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
Th
e 
SM
M
S 
em
er
ge
s f
ro
m
 tw
o 
ex
is
tin
g 
m
od
el
s o
f 
su
pe
rv
is
io
n 
(o
ne
 d
ev
el
op
m
en
ta
l a
nd
 th
e 
ot
he
r 
m
ul
tic
ul
tu
ra
l),
 w
hi
ch
, w
he
n 
co
m
bi
ne
d 
w
ith
 th
e 
M
C
C
s, 
fo
rm
 a
n 
in
te
gr
at
ed
 a
nd
 sy
ne
rg
is
tic
 m
od
el
 
th
at
 c
an
 b
e 
us
ed
 to
 h
el
p 
de
ve
lo
p 
su
pe
rv
is
ee
s’
 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
Pr
ie
st
 
(1
99
4)
  
• T
o 
pr
es
en
t a
n 
ov
er
vi
ew
 o
f 
su
pe
rv
is
io
n 
is
su
es
 
th
at
 m
ay
 o
cc
ur
 
w
he
n 
su
pe
rv
is
or
s 
ar
e 
et
hn
ic
 
m
in
or
ity
 
m
em
be
rs
 a
nd
 
su
pe
rv
is
ee
s a
re
 
et
hn
ic
 m
aj
or
ity
 
m
em
be
rs
 
 
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
 
N
/A
 
N
/A
 
• 
B
ef
or
e 
di
sc
us
si
ng
 c
ul
tu
ra
l d
iff
er
en
ce
s a
nd
 
si
m
ila
rit
ie
s w
ith
 su
pe
rv
is
ee
s, 
su
pe
rv
is
or
s s
ho
ul
d 
as
si
st
 th
e 
st
ud
en
t i
n 
id
en
tif
yi
ng
 a
ny
 p
re
ex
is
tin
g 
pr
ej
ud
ic
es
 o
r f
au
lty
 c
og
ni
tio
ns
 re
la
te
d 
to
 w
or
ki
ng
 
w
ith
 d
iv
er
se
 c
ul
tu
re
s 
• 
Th
e 
su
pe
rv
is
or
 h
as
 a
n 
in
he
re
nt
 re
sp
on
si
bi
lit
y 
to
 
en
ha
nc
e 
th
e 
su
pe
rv
is
ee
’s
 c
ul
tu
ra
l k
no
w
le
dg
e 
ba
se
 
w
ith
ou
t a
llo
w
in
g 
th
e 
st
ud
en
t t
o 
en
ga
ge
 in
 
st
er
eo
ty
pi
ng
 
• 
Su
pe
rv
is
or
s c
an
 m
in
im
iz
e 
th
e 
lik
el
ih
oo
d 
of
 
su
pe
rv
is
ee
s s
te
re
ot
yp
in
g 
cl
ie
nt
s i
f i
t i
s 
co
ns
is
te
nt
ly
 e
xp
la
in
ed
 th
ro
ug
ho
ut
 su
pe
rv
is
io
n 
th
at
 th
er
e 
is
 n
o 
"g
en
er
ic
 c
ul
tu
ra
l c
lie
nt
” 
• 
Th
e 
si
ng
ul
ar
 A
si
an
 A
m
er
ic
an
, A
fr
ic
an
 A
m
er
ic
an
, 
N
at
iv
e 
A
m
er
ic
an
, o
r H
is
pa
ni
c 
A
m
er
ic
an
 si
m
pl
y 
do
es
 n
ot
 e
xi
st 
Pr
ie
st
 (1
99
4)
 p
os
ite
d 
th
at
 e
ff
ec
tiv
e 
su
pe
rv
is
or
s:
 
St
ag
e 
1:
 fi
rs
t g
o 
th
ro
ug
h 
th
e 
pr
oc
es
s o
f d
en
yi
ng
 
th
at
 th
er
e 
ar
e 
ap
pr
ec
ia
bl
e 
cu
ltu
ra
l d
iff
er
en
ce
s t
ha
t 
in
flu
en
ce
 su
pe
rv
is
io
n 
• 
St
ag
e 
2:
 in
vo
lv
es
 a
 re
co
gn
iti
on
 o
f c
ul
tu
ra
l 
di
ff
er
en
ce
s w
ith
ou
t a
ct
ua
lly
 k
no
w
in
g 
w
ha
t t
o 
do
 
w
ith
 th
e 
in
fo
rm
at
io
n 
• 
St
ag
e 
3:
 is
 re
pr
es
en
te
d 
by
 a
n 
at
te
m
pt
 to
 id
en
tif
y 
di
ff
er
en
ce
s a
nd
 si
m
ila
rit
ie
s b
et
w
ee
n 
an
d 
am
on
g 
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
th
e 
re
sp
ec
tiv
e 
cu
ltu
re
s t
ha
t m
ak
e 
an
 im
pa
ct
 o
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
St
ag
e 
4:
 re
pr
es
en
ts
 th
e 
su
pe
rv
is
or
’s
 a
tte
m
pt
 to
 
se
lf-
id
en
tif
y 
by
 d
is
ce
rn
in
g 
w
he
re
 h
e 
or
 sh
e 
fit
s i
n 
th
e 
ov
er
al
l c
ul
tu
ra
l s
ch
em
a 
• 
St
ag
e 
5:
 th
e 
su
pe
rv
is
or
 b
eg
in
s t
o 
ap
pr
ec
ia
te
 
cu
ltu
ra
l d
is
tin
ct
iv
en
es
s a
nd
 id
en
tif
ie
s t
ho
ug
ht
, 
pr
oc
es
s, 
an
d 
co
m
m
un
ic
at
io
n 
pa
tte
rn
s t
ha
t 
fa
ci
lit
at
e 
su
pe
rv
is
io
n 
an
d 
as
si
st
 th
e 
su
pe
rv
is
ee
 in
 
le
ar
ni
ng
 c
ou
ns
el
in
g 
sk
ill
s 
• 
St
ag
e 
6:
 is
 c
ha
ra
ct
er
iz
ed
 b
y 
th
e 
su
pe
rv
is
or
 b
ei
ng
 
ab
le
 to
 fo
rm
ul
at
e 
m
ul
tip
le
 su
pe
rv
is
or
y 
m
et
ho
do
lo
gi
es
 th
at
 a
re
 re
sp
ec
tfu
l o
f t
he
 
su
pe
rv
is
ee
’s
 c
ul
tu
re
 a
nd
 in
te
ra
ct
iv
e 
st
yl
e,
 w
hi
le
 
re
m
ai
ni
ng
 p
ro
fe
ss
io
na
l i
n 
na
tu
re
 a
nd
 sc
op
e 
R
yd
e 
(2
00
0)
 
• T
o 
ex
pl
or
e 
be
st
 
pr
ac
tic
e 
in
 
re
la
tio
n 
to
 
cu
ltu
ra
lly
 
se
ns
iti
ve
 
su
pe
rv
is
io
n 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
N
/A
 
N
/A
 
• 
It 
is
 im
po
rta
nt
 to
 b
ec
om
e 
co
ns
ci
ou
s o
f t
he
 
su
pe
rv
is
or
’s
 o
w
n 
cu
ltu
re
 
• 
H
ab
itu
al
 w
ay
s o
f t
hi
nk
in
g 
m
ay
 a
ris
e 
ou
t o
f 
cu
ltu
ra
l a
ss
um
pt
io
ns
 a
nd
 n
ot
 o
ut
 o
f p
er
so
na
l 
pa
th
ol
og
y 
• 
Su
pe
rv
is
or
s a
ls
o 
ex
is
t i
n 
a 
cu
ltu
re
 w
hi
ch
 is
 n
o 
m
or
e 
or
 le
ss
 v
al
id
 th
an
 th
e 
cl
ie
nt
’s
 b
ut
 m
ay
 le
ad
 
to
 u
s h
ol
di
ng
 d
iff
er
en
t v
al
ue
s a
nd
 a
ss
um
pt
io
ns
 
• 
D
ia
lo
gu
e 
w
ill
 th
ro
w
 u
p 
cu
ltu
ra
l c
la
sh
es
 a
nd
 th
es
e 
m
ay
 b
e 
a 
fr
ui
tfu
l w
ay
 o
f u
nd
er
st
an
di
ng
 a
nd
 
ne
go
tia
tin
g 
cu
ltu
ra
l d
iff
er
en
ce
s 
• 
Su
pe
rv
is
or
s w
ill
 w
or
k 
m
or
e 
se
ns
iti
ve
ly
 if
 th
ey
 
fa
m
ili
ar
iz
e 
th
em
se
lv
es
 w
ith
 th
e 
ty
pe
s a
nd
 ra
ng
e 
of
 d
iff
er
en
ce
s t
ha
t m
ay
 e
xi
st
 in
 o
rd
er
 th
at
 th
ey
 
ca
n 
re
co
gn
iz
e 
th
em
 w
he
n 
th
ey
 a
ris
e 
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aj
or
 F
in
di
ng
s 
• 
It 
is
 g
oo
d 
to
 b
e 
se
ns
iti
ve
 to
 th
e 
di
ff
er
en
ce
s t
ha
t 
m
ig
ht
 e
m
er
ge
 b
ot
h 
in
 th
e 
su
pe
rv
is
or
y 
an
d 
th
e 
th
er
ap
y 
re
la
tio
ns
hi
p 
• 
To
 fa
ci
lit
at
e 
th
is
 se
ns
iti
vi
ty
, s
up
er
vi
so
rs
 n
ee
d 
no
t 
on
ly
 to
 ta
ke
 a
n 
ac
tiv
e 
in
te
re
st
 in
 o
th
er
 c
ul
tu
re
s 
an
d 
ar
ea
s o
f d
iff
er
en
ce
 b
ut
 n
ev
er
 to
 a
ss
um
e 
th
at
 
th
ey
 u
nd
er
st
an
d 
th
e 
cl
ie
nt
’s
 c
ul
tu
ra
l w
or
k 
• 
St
ar
t w
ith
 a
n 
in
te
re
st
 in
 fi
nd
in
g 
ou
t f
ro
m
 th
e 
ot
he
r w
hi
ls
t a
ls
o 
ac
ce
pt
in
g 
on
e’
s o
w
n 
no
t 
kn
ow
in
g 
M
od
e 
1:
 F
oc
us
 o
n 
th
e 
cu
ltu
re
 o
f t
he
 c
lie
nt
 a
nd
 th
ei
r 
co
nt
ex
t 
M
od
e 
2:
 F
in
d 
w
ay
s o
f r
es
po
nd
in
g 
to
 th
e 
cu
ltu
ra
l 
di
ff
er
en
ce
s a
nd
 th
e 
hi
dd
en
 c
ul
tu
ra
l a
ss
um
pt
io
ns
 
im
pl
ic
it 
in
 th
e 
su
pe
rv
is
ee
’s
 in
te
rv
en
tio
ns
 
M
od
e 
3:
 A
tte
nd
 to
 th
e 
cu
ltu
re
 in
he
re
nt
 in
 th
e 
re
la
tio
ns
hi
p 
be
tw
ee
n 
th
e 
cl
ie
nt
 a
nd
 th
e 
su
pe
rv
is
ee
 
M
od
e 
4:
 F
oc
us
 o
n 
th
e 
cu
ltu
ra
l a
ss
um
pt
io
ns
 o
f t
he
 
su
pe
rv
is
ee
 
M
od
e 
5:
 A
tte
nd
 to
 th
e 
cu
ltu
ra
l d
iff
er
en
ce
s 
ex
pe
rie
nc
ed
 in
 th
e 
he
re
-a
nd
-n
ow
 c
ul
tu
ra
l d
yn
am
ic
s 
be
tw
ee
n 
cl
ie
nt
 a
nd
 su
pe
rv
is
ee
 a
nd
 h
ow
 th
ey
 a
re
 
m
irr
or
ed
 in
 th
e 
su
pe
rv
is
io
n 
re
la
tio
ns
hi
p 
M
od
e 
6:
 A
tte
nd
 to
 o
w
n 
cu
ltu
ra
l a
ss
um
pt
io
ns
 
M
od
e 
7:
 A
tte
nd
 to
 th
e 
w
id
er
 c
on
te
xt
 in
 w
hi
ch
 th
e 
w
or
k 
is
 d
on
e,
 p
ar
tic
ul
ar
ly
 o
rg
an
iz
at
io
na
l, 
so
ci
al
, a
nd
 
po
lit
ic
al
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
Su
th
ak
ar
an
 
(2
01
1)
  
 
• T
o 
pr
es
en
t t
he
 
us
e 
of
 a
na
lo
gi
es
 
as
 a
no
th
er
 
m
et
ho
d 
to
 
pr
om
ot
e 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
du
rin
g 
su
pe
rv
is
io
n.
  
C
on
ce
pt
ua
l/ 
Th
eo
re
tic
al
 
N
/A
 
N
/A
 
• 
M
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
tra
in
in
g 
ha
s s
ee
m
ed
 to
 
af
fe
ct
 k
no
w
le
dg
e 
an
d 
sk
ill
s a
cq
ui
si
tio
n 
m
or
e 
th
an
 
th
e 
fa
ci
lit
at
io
n 
of
 se
lf-
aw
ar
en
es
s 
• 
C
ha
ng
es
 in
 se
lf-
aw
ar
en
es
s m
ay
 h
av
e 
th
e 
m
os
t 
im
pa
ct
 in
 c
ul
tiv
at
in
g 
m
ul
tic
ul
tu
ra
l c
ou
ns
el
in
g 
co
m
pe
te
nc
e 
• 
Se
lf-
aw
ar
en
es
s i
s p
er
ce
iv
ed
 to
 fa
ci
lit
at
e 
cu
ltu
ra
l 
em
pa
th
y,
 w
hi
ch
 c
on
tri
bu
te
s t
o 
m
or
e 
cu
ltu
ra
lly
 
se
ns
iti
ve
 c
ou
ns
el
in
g 
 
• 
A
 n
um
be
r o
f m
ul
tic
ul
tu
ra
l s
ch
ol
ar
s h
av
e 
su
gg
es
te
d 
pl
ac
in
g 
m
or
e 
em
ph
as
is
 o
n 
in
cl
ud
in
g 
ex
pe
rie
nt
ia
lly
 b
as
ed
 a
ff
ec
tiv
e 
le
ar
ni
ng
 a
s a
 
co
m
po
ne
nt
 o
f m
ul
tic
ul
tu
ra
l t
ra
in
in
g 
to
 im
pr
ov
e 
th
e 
se
lf-
aw
ar
en
es
s a
nd
 c
ul
tu
ra
l e
m
pa
th
y 
of
 
co
un
se
lo
rs
-in
-tr
ai
ni
ng
  
• 
Ex
pe
rie
nt
ia
l l
ea
rn
in
g,
 c
om
pa
re
d 
w
ith
 tr
ad
iti
on
al
 
di
da
ct
ic
 le
ar
ni
ng
, h
as
 m
or
e 
ca
pa
ci
ty
 to
 p
ro
m
ot
e 
a 
tra
ns
fo
rm
at
io
n 
in
 o
ne
’s
 a
tti
tu
de
s a
nd
 b
el
ie
fs
 
• 
U
si
ng
 a
na
lo
gi
es
 a
s a
n 
ex
pe
rie
nt
ia
l l
ea
rn
in
g 
to
ol
 
in
 su
pe
rv
is
io
n 
to
 e
nh
an
ce
 se
lf-
aw
ar
en
es
s a
nd
 
cu
ltu
ra
l e
m
pa
th
y 
ha
s t
he
 p
ot
en
tia
l t
o 
be
 h
el
pf
ul
 in
 
a 
nu
m
be
r o
f w
ay
s 
• 
A
na
lo
gi
es
 p
ro
vi
de
 a
n 
ef
fe
ct
iv
e 
m
ea
ns
 o
f 
pr
oc
es
si
ng
 m
ul
tic
ul
tu
ra
l i
ss
ue
s w
ith
 su
pe
rv
is
ee
s 
w
ho
 h
av
e 
ha
d 
lim
ite
d 
ex
po
su
re
 to
 m
em
be
rs
 o
f 
di
ve
rs
e 
cu
ltu
re
s b
y 
al
lo
w
in
g 
th
em
 to
 ta
ke
 o
n 
th
e 
pe
rs
pe
ct
iv
e 
of
 th
e 
"o
th
er
” 
• 
Th
e 
us
e 
of
 a
na
lo
gi
es
 c
an
 p
ro
vi
de
 a
 sa
fe
 st
ra
te
gy
 
to
 p
ro
ce
ss
 to
pi
cs
 th
at
 c
an
 b
e 
co
nf
us
in
g 
or
 
an
xi
et
y-
 p
ro
vo
ki
ng
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• 
Su
pe
rv
is
or
s n
ee
d 
to
 c
re
at
e 
a 
sa
fe
 e
nv
iro
nm
en
t 
th
at
 is
 c
on
du
ci
ve
 fo
r s
up
er
vi
se
es
 to
 st
re
tc
h 
an
d 
gr
ow
 
Y
ab
us
ak
i 
(2
01
0)
 
• T
o 
de
sc
rib
e 
ba
rr
ie
rs
 to
 th
e 
in
te
gr
at
io
n 
of
 
di
ve
rs
ity
 is
su
es
 
in
to
 su
pe
rv
is
io
n 
tra
in
in
g 
• T
o 
im
pl
em
en
t 
pe
da
go
gy
 
de
ve
lo
pe
d 
fo
r 
di
ve
rs
e 
an
d 
un
de
rs
er
ve
d 
po
pu
la
tio
ns
 
Th
eo
re
tic
al
 
fr
am
ew
or
k 
N
/A
 
N
/A
 
A
t l
ea
st
 fi
ve
 b
ar
rie
rs
 im
pe
de
d 
di
ve
rs
ity
 tr
ai
ni
ng
 in
 
su
pe
rv
is
io
n:
 
• 
Su
pe
rv
is
ee
s w
er
e 
af
ra
id
 to
 d
is
cu
ss
 c
ol
or
 a
nd
 ra
ce
 
in
 a
 “
W
hi
te
” 
en
vi
ro
nm
en
t. 
Th
ey
 fe
ar
ed
 th
at
 th
ey
 
m
ay
 b
e 
pe
rc
ei
ve
d 
as
 m
ak
in
g 
ex
cu
se
s f
or
 th
ei
r 
po
or
 p
er
fo
rm
an
ce
 o
r u
si
ng
 th
ei
r e
th
ni
ci
ty
 a
s a
 
de
fe
ns
e,
 o
r 
“s
ee
n 
as
 p
at
ho
lo
gi
ca
lly
 p
re
oc
cu
pi
ed
 
w
ith
 c
ol
or
 a
nd
 d
is
cr
im
in
at
io
n”
 
• 
M
an
y 
su
pe
rv
is
or
s f
el
t i
na
de
qu
at
el
y 
tra
in
ed
 o
n 
di
ve
rs
ity
 is
su
es
. I
n 
so
m
e 
ca
se
s, 
tra
in
ee
s k
ne
w
 
m
or
e 
th
an
 th
ei
r s
up
er
vi
so
r 
• 
Th
er
e 
w
as
 a
 la
ck
 o
f e
m
pi
ric
al
 e
vi
de
nc
e 
to
 su
pp
or
t 
th
e 
m
od
el
s o
f e
th
ni
c 
an
d 
cr
os
s-
cu
ltu
ra
l t
ra
in
in
g 
an
d 
th
ei
r r
el
at
io
ns
hi
p 
to
 tr
ea
tm
en
t 
• 
Ps
yc
ho
lo
gi
ca
l t
ra
in
in
g 
ra
re
ly
 fo
cu
se
d 
on
 se
lf-
kn
ow
le
dg
e 
an
d 
ex
pl
or
at
io
n 
• 
Th
e 
pr
oc
es
s o
f d
iv
er
si
ty
 e
du
ca
tio
n 
its
el
f—
th
e 
ex
pl
or
at
io
n 
of
 p
er
so
na
l c
ul
tu
ra
l b
ia
se
s a
nd
 
pr
ej
ud
ic
es
—
in
du
ce
d 
re
si
st
an
ce
, d
ef
en
si
ve
ne
ss
 
an
d 
in
hi
bi
tio
n 
in
 st
ud
en
ts
  
Th
is
 a
rti
cl
e 
pr
op
os
es
 th
at
 su
pe
rv
is
or
s:
 
• 
W
or
k 
w
ith
in
 th
e 
su
pe
rv
is
ee
s’
 Z
on
e 
of
 P
ro
xi
m
al
 
D
ev
el
op
m
en
t (
ZP
D
) 
• 
U
se
 m
ed
ia
te
d 
le
ar
ni
ng
 e
xp
er
ie
nc
es
 th
at
 
in
te
nt
io
na
lly
 c
re
at
e 
co
lla
bo
ra
tiv
e 
le
ar
ni
ng
 
en
vi
ro
nm
en
ts
 a
nd
 m
en
to
rin
g 
re
la
tio
ns
hi
ps
 (i
.e
. 
Ta
o 
m
en
to
rin
g 
re
la
tio
ns
hi
p)
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D
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ig
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In
st
ru
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ta
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
A
nc
is
 a
nd
 
M
ar
sh
al
l 
(2
01
0)
 
• T
o 
in
ve
st
ig
at
e 
th
e 
pr
oc
es
s, 
cl
im
at
e,
 
an
d 
ac
tiv
iti
es
 o
f 
su
pe
rv
is
io
n 
th
at
, 
fr
om
 th
e 
tra
in
ee
’s
 
pe
rs
pe
ct
iv
e,
 
at
te
nd
ed
 
co
m
pe
te
nt
ly
 to
 
m
ul
tic
ul
tu
ra
l 
is
su
es
 
Q
ua
lit
at
iv
e:
 
in
-d
ep
th
, 
se
m
i-
st
ru
ct
ur
ed
 
in
te
rv
ie
w
s 
(4
5-
60
 
m
in
ut
es
) 
• I
nt
er
vi
ew
 
qu
es
tio
ns
 w
er
e 
de
ve
lo
pe
d 
us
in
g 
A
nc
is
 
an
d 
La
da
ny
’s
 
(2
00
1)
 
m
ul
tic
ul
tu
ra
l 
fr
am
ew
or
k 
fo
r 
co
un
se
lo
r 
su
pe
rv
is
io
n 
• N
=4
 g
ra
du
at
e 
st
ud
en
ts
 fr
om
 2
 
do
ct
or
al
 
pr
og
ra
m
s i
n 
ps
yc
ho
lo
gy
 a
t 2
 
so
ut
he
as
te
rn
 
un
iv
er
si
tie
s 
• 1
 E
ur
op
ea
n 
A
m
er
ic
an
 
he
te
ro
se
xu
al
 m
an
 
in
 c
ou
ns
el
in
g 
ps
yc
ho
lo
gy
 
pr
og
ra
m
 
• 1
 A
si
an
 A
m
er
ic
an
 
he
te
ro
se
xu
al
 
w
om
an
 in
 
co
un
se
lin
g 
ps
yc
ho
lo
gy
 
• 1
 E
ur
op
ea
n 
A
m
er
ic
an
 le
sb
ia
n 
in
 c
lin
ic
al
 
ps
yc
ho
lo
gy
 
• 1
 E
ur
op
ea
n 
A
m
er
ic
an
 
he
te
ro
se
xu
al
 m
an
 
in
 c
lin
ic
al
 
ps
yc
ho
lo
gy
 
• A
ge
 ra
ng
e 
= 
27
-
41
 
D
om
ai
n 
A
1:
 S
up
er
vi
so
r-
Fo
cu
se
d 
Pe
rs
on
al
 D
ev
el
op
m
en
t 
• 
D
em
on
st
ra
te
s s
tre
ng
th
s a
nd
 
lim
ita
tio
ns
 o
f m
ul
tic
ul
tu
ra
l k
no
w
le
dg
e 
• 
Pr
oa
ct
iv
el
y 
in
tro
du
ce
s m
ul
tic
ul
tu
ra
l 
is
su
es
 in
 su
pe
rv
is
io
n 
• 
Se
lf-
di
sc
lo
se
s c
ul
tu
ra
l b
ia
se
s, 
cu
ltu
ra
l 
ba
ck
gr
ou
nd
, v
al
ue
s, 
an
d/
or
 
ex
pe
rie
nc
es
 
• 
D
em
on
st
ra
te
s a
w
ar
en
es
s o
f t
he
 
cl
in
ic
al
 si
gn
ifi
ca
nc
e 
of
 ra
ci
sm
 a
nd
 
op
pr
es
si
on
 
D
om
ai
n 
A
2:
 S
up
er
vi
se
e-
Fo
cu
se
d 
Pe
rs
on
al
 D
ev
el
op
m
en
t 
• 
Fa
ci
lit
at
es
 d
is
cu
ss
io
ns
 o
f t
he
 im
pa
ct
 
of
 su
pe
rv
is
ee
s’
 c
ul
tu
ra
l b
ac
kg
ro
un
d 
on
 c
lie
nt
s 
• 
En
co
ur
ag
es
 in
cr
ea
se
d 
m
ul
tic
ul
tu
ra
l 
aw
ar
en
es
s v
ia
 d
is
cu
ss
io
ns
 a
nd
 
ac
tiv
iti
es
 
D
om
ai
n 
B
: C
on
ce
pt
ua
liz
at
io
n 
• 
En
co
ur
ag
es
 c
on
si
de
ra
tio
n 
of
 c
ul
tu
ra
l 
as
su
m
pt
io
ns
 a
nd
 c
ou
ns
el
or
 
st
er
eo
ty
pi
ng
 
• 
A
ct
iv
el
y 
en
ga
ge
s s
up
er
vi
se
e 
in
 a
n 
ex
pl
or
at
io
n 
of
 th
e 
cl
ie
nt
’s
 p
er
sp
ec
tiv
e 
D
om
ai
n 
C
: I
nt
er
ve
nt
io
ns
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• M
in
im
um
 o
f 2
 
su
pe
rv
is
ed
 
cl
in
ic
al
 
ex
pe
rie
nc
es
 
• H
ig
h 
de
gr
ee
 o
f 
in
te
re
st
 in
 M
C
 
is
su
es
  
• B
el
ie
ve
d 
th
at
 
su
pe
rv
is
or
 
de
sc
rib
ed
 
de
m
on
st
ra
te
d 
co
m
pe
te
nc
e 
in
 
w
or
ki
ng
 w
ith
 
di
ve
rs
e 
cl
ie
nt
s 
• V
er
y 
sa
tis
fie
d 
w
ith
 th
e 
de
gr
ee
 to
 
w
hi
ch
 d
iv
er
si
ty
 
is
su
es
 w
er
e 
ad
dr
es
se
d 
in
 
su
pe
rv
is
io
n 
• 
En
co
ur
ag
es
 c
on
si
de
ra
tio
n 
of
 th
e 
cl
ie
nt
’s
 ro
le
 in
 g
oa
l s
et
tin
g 
• 
En
co
ur
ag
es
 su
pe
rv
is
ee
 to
 fa
ci
lit
at
e 
th
e 
cl
ie
nt
’s
 a
w
ar
en
es
s r
eg
ar
di
ng
 so
ci
al
 
is
su
es
 
D
om
ai
n 
D
: P
ro
ce
ss
 
• 
C
on
ve
ys
 a
n 
ac
ce
pt
an
ce
 o
f c
ul
tu
ra
l 
di
ff
er
en
ce
s i
n 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
 
• 
Fa
ci
lit
at
es
 a
 sa
fe
 a
nd
 o
pe
n 
su
pe
rv
is
or
y 
cl
im
at
e 
in
 w
hi
ch
 th
e 
su
pe
rv
is
ee
 c
an
 b
e 
vu
ln
er
ab
le
 a
nd
 ta
ke
 ri
sk
s 
• 
In
iti
at
es
 a
nd
 e
ng
ag
es
 in
 d
is
cu
ss
io
ns
 
ab
ou
t p
ow
er
 d
yn
am
ic
s 
D
om
ai
n 
E:
 E
va
lu
at
io
n 
• 
Id
en
tif
ie
s t
he
 su
pe
rv
is
ee
’s
 
m
ul
tic
ul
tu
ra
l s
tre
ng
th
s a
nd
 
w
ea
kn
es
se
s 
• 
M
ul
tic
ul
tu
ra
l d
is
cu
ss
io
ns
 p
os
iti
ve
ly
 
af
fe
ct
ed
 c
lie
nt
 o
ut
co
m
es
 
B
an
ks
-
Jo
hn
so
n 
(2
00
2)
  
 
• T
o 
ex
pl
or
e 
th
e 
su
pe
rv
is
or
s’
 
th
ou
gh
ts
, 
fe
el
in
gs
, a
nd
 
vi
ew
s o
n 
su
ch
 
to
pi
cs
 a
s:
 ra
ce
 o
r 
et
hn
ic
ity
 e
ff
ec
ts
 
on
 th
e 
dy
ad
; t
he
 
pr
oc
es
s o
f 
ad
dr
es
si
ng
 
Q
ua
lit
at
iv
e 
 
cr
os
s-
ca
se
 
an
al
ys
is
  
 
Se
m
i-s
tru
ct
ur
ed
 
in
te
rv
ie
w
s 
• N
=4
 su
pe
rv
is
or
s 
of
 c
ol
or
 fr
om
 
di
ff
er
en
t r
ac
ia
l o
r 
et
hn
ic
 g
ro
up
s 
• A
ll 
w
er
e 
no
n-
W
hi
te
 
• A
ll 
w
er
e 
ov
er
 2
1 
 
• A
ll 
ha
d 
ex
pe
rie
nc
e 
• 
R
ac
e 
do
es
 im
pa
ct
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
w
he
n 
bo
th
 th
e 
su
pe
rv
is
or
 
an
d 
su
pe
rv
is
ee
 a
re
 p
eo
pl
e 
of
 c
ol
or
 
• 
Th
e 
pa
rti
ci
pa
nt
s i
nd
ic
at
ed
 th
e 
im
po
rta
nc
e 
of
 a
dd
re
ss
in
g 
be
tw
ee
n 
an
d 
w
ith
in
 g
ro
up
 d
iff
er
en
ce
s i
n 
su
pe
rv
is
io
n 
A
na
ly
se
s o
f t
he
 in
te
rv
ie
w
s i
n 
re
la
tio
n 
to
 
th
e 
lit
er
at
ur
e 
re
ve
al
ed
 3
 m
aj
or
 th
em
es
: 
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O
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R
es
ea
rc
h 
A
pp
ro
ac
h/
 
D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
cu
ltu
ra
l f
ac
to
rs
 
w
ith
in
 th
e 
dy
ad
; 
in
te
ra
ct
io
ns
 
w
ith
in
 th
e 
dy
ad
; 
an
d 
ot
he
r t
op
ic
s 
as
 th
ey
 a
ro
se
 in
 
th
e 
in
te
rv
ie
w
 
• T
o 
co
nt
rib
ut
e 
to
 
th
e 
w
or
k 
on
 th
e 
ph
en
om
en
on
 o
f 
cu
ltu
ra
l a
nd
 
sp
ec
ifi
ca
lly
 ra
ci
al
 
fa
ct
or
s i
n 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
w
he
n 
bo
th
 th
e 
su
pe
rv
is
or
 a
nd
 
th
e 
su
pe
rv
is
ee
 a
re
 
pe
rs
on
s o
f c
ol
or
 
su
pe
rv
is
in
g 
pe
rs
on
s o
f c
ol
or
 
• 
Th
e 
im
po
rta
nc
e 
of
 in
tro
du
ci
ng
 
cu
ltu
ra
l f
ac
to
rs
 
• 
Th
e 
im
pa
ct
 o
f c
ul
tu
ra
l v
ar
ia
bl
es
 o
n 
th
e 
re
la
tio
ns
hi
p 
• 
Th
e 
po
w
er
 d
yn
am
ic
s a
nd
 h
ow
 p
ow
er
 
is
 in
he
re
nt
 in
 th
e 
ro
le
 o
f s
up
er
vi
so
r 
2 
m
aj
or
 th
em
es
 th
at
 e
m
er
ge
d 
th
at
 w
er
e 
no
t d
is
cu
ss
ed
 in
 th
e 
lit
er
at
ur
e 
re
vi
ew
: 
• 
H
ow
 w
ith
in
-g
ro
up
 si
m
ila
rit
ie
s 
in
flu
en
ce
 th
e 
re
la
tio
ns
hi
p 
• 
 S
up
er
vi
si
on
 o
f p
er
so
ns
 w
ith
 
di
sa
bi
lit
ie
s a
nd
 th
e 
ef
fe
ct
 o
n 
th
e 
re
la
tio
ns
hi
p 
2 
im
pl
ic
at
io
ns
 fo
r g
ra
du
at
e 
pr
og
ra
m
s:
 
• 
A
dd
re
ss
in
g 
cu
ltu
ra
l v
ar
ia
bl
es
 a
t t
he
 
be
gi
nn
in
g 
of
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
an
d 
in
fu
si
ng
 c
ul
tu
ra
l 
aw
ar
en
es
s t
hr
ou
gh
ou
t t
ra
in
in
g 
an
d 
th
ro
ug
ho
ut
 a
ll 
le
ve
ls
 o
f t
he
 
pr
of
es
si
on
 
• 
Th
es
e 
im
pl
ic
at
io
ns
 a
pp
ly
 to
 
co
un
se
lo
r e
du
ca
to
rs
, m
en
ta
l h
ea
lth
 
pr
ac
tit
io
ne
rs
, a
nd
 c
ou
ns
el
in
g 
pr
of
es
si
on
al
 o
rg
an
iz
at
io
ns
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
B
er
ts
ch
 e
t 
al
. (
20
14
) 
• W
ha
t t
yp
es
 o
f 
ge
nd
er
 re
la
te
d 
ev
en
ts
 (G
R
Es
) d
o 
tra
in
ee
s 
ex
pe
rie
nc
e 
in
 
ps
yc
ho
th
er
ap
y 
su
pe
rv
is
io
n?
 
• H
ow
 d
o 
su
pe
rv
is
or
s a
tte
nd
 
to
 th
es
e 
G
R
Es
? 
• W
ha
t i
s t
he
 
re
la
tio
ns
hi
p 
be
tw
ee
n 
th
e 
in
te
rv
en
tio
ns
 th
at
 
su
pe
rv
is
or
s u
se
 
an
d 
th
e 
re
so
lu
tio
n 
of
 th
e 
cr
iti
ca
l 
ev
en
t?
 
• W
ha
t i
s t
he
 
re
la
tio
ns
hi
p 
be
tw
ee
n 
G
R
Es
, 
th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
, 
an
d 
su
pe
rv
is
ee
s’
 
pe
rc
ep
tio
ns
 o
f 
th
ei
r s
up
er
vi
so
rs
’ 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
as
 it
 
re
la
te
s t
o 
G
R
Es
? 
C
on
se
ns
ua
l 
Q
ua
lit
at
iv
e 
R
es
ea
rc
h-
M
od
ifi
ed
 
(C
Q
R
-M
) 
• D
em
og
ra
ph
ic
 
fo
rm
 
• G
en
de
r-
R
el
at
ed
 E
ve
nt
s 
Q
ue
st
io
nn
ai
re
 
(G
EQ
) 
• T
he
 W
or
ki
ng
 
A
lli
an
ce
 
In
ve
nt
or
y/
Su
p
er
vi
si
on
-S
ho
rt 
(W
A
I/S
-S
ho
rt)
 
• C
ro
ss
-C
ul
tu
ra
l 
C
ou
ns
el
in
g 
C
om
pe
te
nc
y 
In
ve
nt
or
y-
R
ev
is
ed
 
(C
C
C
I-R
) 
• N
=8
1 
• 7
8%
 w
om
en
, 
16
%
 m
en
 
• A
ge
 ra
ng
e:
 2
3-
53
 
• 8
0%
 W
hi
te
, 6
%
 
B
la
ck
, 4
%
 
B
ira
ci
al
, 3
%
 
H
is
pa
ni
c/
La
tin
as
/
La
tin
os
, 1
%
 
M
ul
tir
ac
ia
l 
• 5
6%
 in
 P
h.
D
. 
pr
og
ra
m
s, 
20
%
 in
 
Ps
yD
 p
ro
gr
am
s, 
16
%
 m
as
te
rs
 
le
ve
l 
• 3
1%
 c
om
pl
et
in
g 
in
te
rn
sh
ip
, 5
2%
 
in
 a
dv
an
ce
d 
pr
ac
tic
um
 
tra
in
in
g,
 1
0%
 in
 
fir
st
 y
ea
r o
f 
tra
in
in
g 
• 3
7%
 in
 U
C
C
, 
21
%
 in
 C
M
H
, 
14
%
 in
 h
os
pi
ta
ls
, 
22
%
 in
 o
th
er
 
se
tti
ng
s 
• 
G
en
de
r b
ia
s a
nd
 d
is
cr
im
in
at
io
n 
co
nt
in
ue
 to
 e
xi
st
 in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
4 
ty
pe
s o
f G
R
Es
 re
po
rte
d 
by
 
co
un
se
lin
g 
tra
in
ee
s:
 
o G
en
de
r D
is
cr
im
in
at
io
n 
o G
en
de
r I
de
nt
ity
 In
te
ra
ct
io
ns
 
o A
ttr
ac
tio
n 
o P
ow
er
 D
yn
am
ic
s 
• 
W
hi
le
 su
pe
rv
is
or
s a
tte
nd
ed
 to
 G
R
Es
 
us
in
g 
va
rio
us
 in
te
rv
en
tio
ns
, t
he
 m
os
t 
fr
eq
ue
nt
ly
 u
se
d 
in
te
rv
en
tio
n 
(th
er
ap
eu
tic
 p
ro
ce
ss
, e
xp
lo
ra
tio
n 
of
 
fe
el
in
gs
, f
oc
us
 o
n 
sk
ill
s, 
an
d 
fo
cu
s o
n 
se
lf-
ef
fic
ac
y)
 w
er
e 
si
gn
ifi
ca
nt
ly
 
re
la
te
d 
to
 th
e 
re
so
lu
tio
n 
st
ag
e 
• 
G
R
Es
 re
la
te
d 
to
 G
en
de
r 
D
is
cr
im
in
at
io
n 
w
er
e 
si
gn
ifi
ca
nt
ly
 a
nd
 
ne
ga
tiv
el
y 
re
la
te
d 
to
 th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 a
nd
 su
pe
rv
is
ee
s’
 
pe
rc
ep
tio
ns
 o
f s
up
er
vi
so
rs
’ g
en
de
r-
re
la
te
d 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
• 
In
 a
dd
re
ss
in
g 
th
e 
G
R
E,
 tr
ai
ne
es
 
re
po
rte
d 
11
 p
rim
ar
y 
su
pe
rv
is
or
 
in
te
rv
en
tio
ns
 th
at
 fo
cu
se
d 
on
: 
th
er
ap
eu
tic
 p
ro
ce
ss
, e
xp
lo
ra
tio
n 
of
 
fe
el
in
gs
, s
ki
lls
, s
el
f-
ef
fic
ac
y,
 
m
ul
tic
ul
tu
ra
l a
w
ar
en
es
s, 
no
rm
al
iz
in
g 
ex
pe
rie
nc
e,
 c
ou
nt
er
tra
ns
fe
re
nc
e,
 
kn
ow
le
dg
e,
 su
pe
rv
is
or
y 
al
lia
nc
e,
 
ev
al
ua
tio
n,
 a
nd
 p
ar
al
le
l p
ro
ce
ss
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B
ha
t a
nd
 
D
av
is
 
(2
00
7)
  
• T
o 
in
ve
st
ig
at
e 
th
e 
ro
le
 o
f r
ac
e,
 ra
ci
al
 
id
en
tit
y 
at
tit
ud
es
 
an
d 
w
or
ki
ng
 
al
lia
nc
e 
in
 
co
un
se
lin
g 
su
pe
rv
is
io
n 
us
in
g 
da
ta
 o
bt
ai
ne
d 
fr
om
 su
pe
rv
is
or
s 
in
 su
pe
rv
is
or
y 
dy
ad
s  
R
es
ea
rc
h 
qu
es
tio
ns
: 
• D
o 
su
pe
rv
is
or
y 
dy
ad
s w
ith
 
pa
ra
lle
l h
ig
h 
ra
ci
al
 id
en
tit
y 
in
te
ra
ct
io
ns
 h
av
e 
th
e 
st
ro
ng
es
t 
w
or
ki
ng
 a
lli
an
ce
 
fr
om
 th
e 
pe
rs
pe
ct
iv
e 
of
 
su
pe
rv
is
or
s?
 
• D
o 
su
pe
rv
is
or
y 
dy
ad
s w
ith
 
pa
ra
lle
l l
ow
 ra
ci
al
 
id
en
tit
y 
in
te
ra
ct
io
ns
 h
av
e 
th
e 
w
ea
ke
st
 
w
or
ki
ng
 a
lli
an
ce
 
fr
om
 th
e 
pe
rs
pe
ct
iv
e 
of
 
su
pe
rv
is
or
s?
 
• D
o 
m
at
ch
ed
 
su
pe
rv
is
or
y 
dy
ad
s 
(i.
e.
, b
ot
h 
Q
ua
nt
ita
tiv
e 
 
• D
em
og
ra
ph
ic
 
qu
es
tio
nn
ai
re
  
• W
hi
te
 R
ac
ia
l 
Id
en
tit
y 
A
tti
tu
de
 S
ca
le
 
(W
R
IA
S)
 
• C
ol
or
 R
ac
ia
l 
Id
en
tit
y 
A
tti
tu
de
 S
ca
le
 
(P
R
IA
S)
 
• P
er
ce
pt
io
ns
 o
f 
Su
pe
rv
is
ee
 
R
ac
ia
l I
de
nt
ity
 
fo
r W
hi
te
s 
(P
Se
R
IW
)  
• P
er
ce
pt
io
ns
 o
f 
Su
pe
rv
is
ee
 
R
ac
ia
l I
de
nt
ity
 
fo
r P
O
C
 
(P
Se
R
IP
)  
• W
or
ki
ng
 
A
lli
an
ce
 
In
ve
nt
or
y-
Su
pe
rv
is
or
 
ve
rs
io
n 
(W
A
I-
S)
 
• 
N
=1
19
 
co
un
se
lin
g 
su
pe
rv
is
or
s i
n 
a 
m
id
-w
es
te
rn
 st
at
e 
(8
0 
fe
m
al
e,
 3
9 
m
al
e)
  
• 
A
ge
 ra
ng
e:
 3
1-
74
  
• 
Su
pe
rv
is
io
n 
ex
pe
rie
nc
e:
 
be
tw
ee
n 
6 
m
on
th
s-
40
 y
ea
rs
 
• 
Ea
rn
ed
 m
as
te
r’
s 
de
gr
ee
 =
 9
0,
 
do
ct
or
at
e 
de
gr
ee
 
= 
21
, “
ot
he
r”
 
qu
al
ifi
ca
tio
ns
 =
 8
  
• 
87
 re
po
rte
d 
a 
m
ea
n 
of
 1
6.
59
 
ho
ur
s o
f s
pe
ci
fic
 
tra
in
in
g 
in
 
m
ul
tic
ul
tu
ra
l 
is
su
es
  
• 
W
hi
te
 (9
0.
8%
), 
A
fr
ic
an
 A
m
er
ic
an
 
(8
.4
%
), 
La
tin
o 
(n
=1
) 
• 
W
hi
te
 
su
pe
rv
is
ee
s 
(7
8.
2%
), 
A
fr
ic
an
 
A
m
er
ic
an
s 
(2
0.
2%
), 
M
id
dl
e 
Ea
st
er
n 
(1
.7
%
). 
 
• 
R
es
ul
ts
 re
ve
al
ed
 th
e 
st
ro
ng
es
t 
w
or
ki
ng
 a
lli
an
ce
 fo
r s
up
er
vi
so
r-
su
pe
rv
is
ee
 p
ai
rs
 w
ith
 h
ig
h 
ra
ci
al
 
id
en
tit
y 
de
ve
lo
pm
en
t a
nd
 th
e 
w
ea
ke
st
 
w
or
ki
ng
 a
lli
an
ce
 fo
r p
ai
rs
 w
ith
 lo
w
 
ra
ci
al
 id
en
tit
y 
de
ve
lo
pm
en
t 
• 
Th
e 
di
ff
er
en
ce
 in
 su
pe
rv
is
or
y 
w
or
ki
ng
 
al
lia
nc
e 
be
tw
ee
n 
th
e 
fo
ur
 ra
ci
al
 
id
en
tit
y 
gr
ou
ps
 (p
ar
al
le
l h
ig
h,
 p
ar
al
le
l 
lo
w
, p
ro
gr
es
si
ve
, a
nd
 re
gr
es
si
ve
) w
as
 
si
gn
ifi
ca
nt
 w
ith
 a
 sm
al
l t
o 
m
ed
iu
m
 
ef
fe
ct
 si
ze
  
• 
Po
st
 h
oc
 te
st
s r
ev
ea
le
d 
a 
sig
ni
fic
an
t 
di
ff
er
en
ce
 in
 w
or
ki
ng
 a
lli
an
ce
 m
ea
ns
 
be
tw
ee
n 
th
e 
pa
ra
lle
l h
ig
h 
gr
ou
p 
an
d 
th
e 
pa
ra
lle
l l
ow
 g
ro
up
, a
nd
 b
et
w
ee
n 
th
e 
re
gr
es
si
ve
 g
ro
up
 a
nd
 th
e 
pa
ra
lle
l 
lo
w
 g
ro
up
 
• 
N
o 
st
at
is
tic
al
ly
 si
gn
ifi
ca
nt
 d
iff
er
en
ce
 
w
as
 fo
un
d 
in
 w
or
ki
ng
 a
lli
an
ce
 fo
r t
he
 
fo
ur
 ra
ci
al
 m
at
ch
in
g/
no
nm
at
ch
in
g 
gr
ou
ps
 o
f s
up
er
vi
so
ry
 d
ya
ds
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st
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Sa
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M
aj
or
 F
in
di
ng
s 
su
pe
rv
is
or
 a
nd
 
su
pe
rv
is
ee
 o
f t
he
 
sa
m
e 
ra
ce
) r
ep
or
t 
a 
st
ro
ng
er
 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 
th
an
 u
nm
at
ch
ed
 
ra
ci
al
 d
ya
ds
? 
 
B
ur
ka
rd
, 
K
no
x,
 
C
la
rk
e,
 
Ph
el
ps
, a
nd
 
In
m
an
 
(2
01
4)
  
• T
o 
ex
am
in
e 
su
pe
rv
is
or
s’
 
ex
pe
rie
nc
es
 o
f 
pr
ov
id
in
g 
di
ff
ic
ul
t f
ee
db
ac
k 
w
he
n 
su
pe
rv
is
or
s 
an
d 
su
pe
rv
is
ee
s 
w
er
e 
of
 d
iff
er
en
t 
cu
ltu
ra
l 
ba
ck
gr
ou
nd
s 
Q
ua
lit
at
iv
e 
 
• 
D
em
og
ra
ph
ic
 
fo
rm
  
• 
Se
m
i-
st
ru
ct
ur
ed
 
in
te
rv
ie
w
 
pr
ot
oc
ol
 
• 
N
=1
7 
su
pe
rv
is
or
s 
(1
4 
ps
yc
ho
lo
gi
st
s;
 3
 
po
st
-
in
te
rn
sh
ip
/a
ll-
bu
t-
di
ss
er
ta
tio
n 
gr
ad
ua
te
 
st
ud
en
ts
) 
• 
10
 in
 c
ou
ns
el
in
g 
ps
yc
ho
lo
gy
, 7
 in
 
cl
in
ic
al
 
ps
yc
ho
lo
gy
 
• 
12
 fe
m
al
e/
5 
m
al
e 
 
• 
A
ge
 ra
ng
e:
 2
8-
53
  
• 
9 
Eu
ro
pe
an
 
A
m
er
ic
an
, 3
 
A
fr
ic
an
 
A
m
er
ic
an
, 2
 
A
si
an
 A
m
er
ic
an
, 
1 
B
ira
ci
al
, 1
 
In
te
rn
at
io
na
l, 
1 
La
tin
a 
• N
ot
 o
nl
y 
do
 c
ul
tu
ra
l d
iff
er
en
ce
s 
be
tw
ee
n 
su
pe
rv
is
or
s a
nd
 su
pe
rv
is
ee
s 
in
flu
en
ce
 th
e 
fe
ed
ba
ck
 p
ro
ce
ss
 in
 
su
pe
rv
is
io
n,
 th
e 
ty
pe
 o
f c
ul
tu
ra
l t
op
ic
 
(e
.g
., 
di
ff
ic
ul
ty
 c
on
ne
ct
in
g 
w
ith
 c
lie
nt
s, 
un
w
ill
in
gn
es
s t
o 
in
te
gr
at
e 
cu
ltu
ra
l 
is
su
es
 in
to
 w
or
k 
w
ith
 c
lie
nt
s)
 m
ay
 a
ls
o 
in
flu
en
ce
 th
e 
fe
ed
ba
ck
 p
ro
ce
ss
 in
 
su
pe
rv
is
io
n 
• E
A
SR
s (
Eu
ro
pe
an
 A
m
er
ic
an
 
su
pe
rv
is
or
s)
 a
dd
re
ss
ed
 sp
ec
ifi
c 
co
un
se
lin
g 
sk
ill
s (
e.
g.
, c
om
m
un
ic
at
io
n 
pa
tte
rn
s, 
at
te
nd
in
g,
 a
ct
iv
e 
lis
te
ni
ng
, u
se
 
of
 re
st
at
em
en
ts
, q
ue
st
io
ns
 a
nd
 
re
fle
ct
io
ns
 o
f f
ee
lin
gs
), 
w
hi
le
 S
R
C
s 
(s
up
er
vi
so
rs
 o
f c
ol
or
) a
dd
re
ss
ed
 
su
pe
rv
is
ee
s’
 c
ul
tu
ra
l i
ns
en
si
tiv
ity
 
• T
he
re
 m
ay
 b
e 
st
ro
ng
 d
iff
er
en
ce
s i
n 
pr
ov
id
in
g 
su
pe
rv
is
io
n 
fe
ed
ba
ck
 a
bo
ut
 
sk
ill
s i
n 
co
nt
ra
st
 to
 p
er
so
na
lit
y-
ba
se
d 
fe
ed
ba
ck
 
• A
lig
n 
th
e 
fo
cu
s o
f s
up
er
vi
sio
n 
w
ith
 
sp
ec
ifi
c 
go
al
s t
ha
t a
re
 e
st
ab
lis
he
d 
at
 th
e 
on
se
t o
f s
up
er
vi
si
on
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ng
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• I
t i
s r
ec
om
m
en
de
d 
th
at
 d
ur
in
g 
in
iti
al
 
su
pe
rv
is
io
n 
se
ss
io
ns
, s
up
er
vi
so
rs
 a
nd
 
su
pe
rv
is
ee
s s
et
 sp
ec
ifi
c 
go
al
s, 
in
cl
ud
in
g 
th
os
e 
re
la
te
d 
to
 c
ul
tu
ra
l 
co
m
pe
te
nc
e 
• F
ur
th
er
m
or
e,
 n
ot
 a
ll 
cu
ltu
ra
l 
co
m
pe
te
nc
y 
go
al
s c
an
 b
e 
an
tic
ip
at
ed
 a
t 
th
e 
be
gi
nn
in
g 
of
 su
pe
rv
is
io
n;
 th
us
, i
t i
s 
im
po
rta
nt
 th
at
 su
pe
rv
is
or
s t
ak
e 
th
e 
le
ad
 
in
 se
tti
ng
 e
xp
ec
ta
tio
ns
 w
ith
 su
pe
rv
is
ee
s 
th
at
 su
ch
 is
su
es
 w
ill
 b
e 
ad
dr
es
se
d 
in
 
su
pe
rv
is
io
n 
 
B
ur
ka
rd
 e
t 
al
. (
20
06
) 
• T
o 
ex
am
in
e 
su
pe
rv
is
ee
s’
 
ex
pe
rie
nc
es
 o
f 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
io
n 
w
he
n 
su
pe
rv
is
or
s w
er
e 
re
sp
on
si
ve
 o
r 
un
re
sp
on
si
ve
 to
 
cu
ltu
ra
l i
ss
ue
s 
Q
ua
lit
at
iv
e 
st
ud
y 
• D
em
og
ra
ph
ic
 
fo
rm
 
• S
em
i-
st
ru
ct
ur
ed
 
in
te
rv
ie
w
 
pr
ot
oc
ol
 
Su
pe
rv
is
ee
s:
  
• 2
6 
do
ct
or
al
 
st
ud
en
ts
 in
 
pr
of
es
si
on
al
 
ps
yc
ho
lo
gy
 
pr
og
ra
m
s 
• 1
00
%
 w
om
en
 
• A
ge
 ra
ng
e:
 2
4-
48
 
• 1
3 
Eu
ro
pe
an
 
A
m
er
ic
an
s 
• 1
3 
Su
pe
rv
is
ee
s o
f 
C
ol
or
 (S
EC
s)
 
In
te
rv
ie
w
er
s a
nd
 
A
ud
ito
rs
: 
• 2
 re
se
ar
ch
 te
am
s 
(T
ea
m
 A
 
in
te
rv
ie
w
ed
 o
nl
y 
SE
C
s;
 T
ea
m
 B
 
• 
C
ul
tu
ra
lly
 re
sp
on
si
ve
 a
nd
 
un
re
sp
on
si
ve
 su
pe
rv
is
io
n 
ex
pe
rie
nc
es
 
w
er
e 
qu
ite
 p
ow
er
fu
l e
ve
nt
s. 
Fo
r t
he
se
 
pa
rti
ci
pa
nt
s, 
th
e 
ev
en
ts
 a
ff
ec
te
d 
no
t 
on
ly
 th
e 
su
pe
rv
is
ee
s b
ut
 a
lso
 th
e 
su
pe
rv
is
io
n 
re
la
tio
ns
hi
p 
an
d 
cl
ie
nt
 
tre
at
m
en
t 
• 
M
os
t a
sp
ec
ts
 o
f E
A
SE
s’
 a
nd
 S
EC
s’
 
ex
pe
rie
nc
es
 o
f c
ul
tu
ra
lly
 re
sp
on
si
ve
 
ev
en
ts
 w
er
e 
qu
ite
 p
ar
al
le
l, 
bu
t t
he
ir 
ex
pe
rie
nc
es
 o
f c
ul
tu
ra
lly
 u
nr
es
po
ns
iv
e 
ev
en
ts
 w
er
e 
qu
ite
 d
iv
er
ge
nt
 
C
ul
tu
ra
lly
 R
es
po
ns
iv
e 
Ev
en
ts
 
• 
Im
po
rta
nt
 su
pe
rv
is
io
n 
be
ha
vi
or
s t
ha
t 
m
ay
 b
e 
us
ed
 to
 e
nh
an
ce
 c
ul
tu
ra
l 
re
sp
on
si
ve
ne
ss
: a
sk
in
g 
qu
es
tio
ns
 
ab
ou
t c
ul
tu
ra
l i
ss
ue
s, 
en
co
ur
ag
in
g 
su
pe
rv
is
ee
s t
o 
el
ab
or
at
e 
on
 
co
nc
ep
tu
al
iz
at
io
ns
 th
at
 in
cl
ud
e 
cu
ltu
ra
l i
ss
ue
s, 
or
 c
ha
lle
ng
in
g 
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y 
EA
SE
’s
) 
su
pe
rv
is
ee
s t
o 
co
ns
id
er
 h
ow
 th
e 
cl
ie
nt
’s
 c
ul
tu
ra
l b
ac
kg
ro
un
d 
m
ay
 b
e 
in
flu
en
ci
ng
 h
er
 o
r h
is
 c
ur
re
nt
 si
tu
at
io
n 
or
 p
ro
bl
em
 
• 
O
nl
y 
SE
C
s r
ep
or
te
d 
ex
pe
rie
nc
in
g 
di
sc
om
fo
rt 
w
ith
 re
ga
rd
 to
 th
e 
cu
ltu
ra
lly
 re
sp
on
si
ve
 e
ve
nt
 →
 
Su
pe
rv
is
or
s n
ee
d 
to
 b
e 
aw
ar
e 
of
 h
ow
 
po
w
er
fu
l t
he
ir 
re
sp
on
si
ve
ne
ss
, o
r l
ac
k 
th
er
eo
f, 
to
 c
ul
tu
ra
l i
ss
ue
s m
ay
 b
e 
fo
r 
su
pe
rv
is
ee
s a
nd
 th
at
 fo
r s
om
e 
SE
C
s, 
re
sp
on
si
ve
ne
ss
 m
ay
 b
e 
a 
ra
re
 
ex
pe
rie
nc
e 
• 
C
ul
tu
ra
lly
 re
sp
on
si
ve
 e
ve
nt
 y
ie
ld
ed
 
po
si
tiv
e 
ef
fe
ct
s o
n 
su
pe
rv
is
ee
s’
 
cl
in
ic
al
 c
as
es
 
C
ul
tu
ra
lly
 U
nr
es
po
ns
iv
e 
Ev
en
ts
 
• 
SE
C
s p
er
ce
iv
ed
 th
ei
r s
up
er
vi
so
rs
 a
s 
ac
tiv
el
y 
w
or
ki
ng
 to
 d
is
cr
ed
it 
or
 
di
sc
ou
nt
 th
e 
im
po
rta
nc
e 
of
 c
ul
tu
ra
l 
is
su
es
 in
 th
er
ap
y 
• 
Th
e 
cu
ltu
ra
lly
 u
nr
es
po
ns
iv
e 
ev
en
t 
(w
he
th
er
 a
ct
iv
el
y 
or
 p
as
si
ve
ly
, i
gn
or
e 
or
 d
is
co
un
t c
ul
tu
ra
l i
ss
ue
s)
 y
ie
ld
ed
 
ne
ga
tiv
e 
re
ac
tio
ns
 fr
om
 b
ot
h 
EA
SE
s 
an
d 
SE
C
s, 
in
cl
ud
in
g 
an
ge
r, 
fr
us
tra
tio
n,
 a
nd
 d
is
ap
po
in
tm
en
t 
• 
SE
C
s d
es
cr
ib
ed
 m
or
e 
in
te
ns
e 
an
d 
in
w
ar
d-
fo
cu
se
d 
ne
ga
tiv
e 
co
ns
eq
ue
nc
es
 th
an
 th
ei
r E
A
SE
 
co
un
te
rp
ar
ts
 (e
.g
., 
di
st
ru
st
in
g 
th
ei
r 
Eu
ro
pe
an
 A
m
er
ic
an
 su
pe
rv
is
or
, 
 
108 
A
ut
ho
r(
s)
/ 
Y
ea
r 
R
es
ea
rc
h 
Q
ue
st
io
ns
/ 
O
bj
ec
tiv
es
 
R
es
ea
rc
h 
A
pp
ro
ac
h/
 
D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
fe
el
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g 
m
or
e 
gu
ar
de
d 
du
rin
g 
su
pe
rv
is
io
n,
 h
id
in
g 
th
ei
r e
m
ot
io
na
l 
• 
SE
C
s e
xp
re
ss
ed
 m
or
e 
co
nc
er
n 
ab
ou
t 
th
e 
ef
fe
ct
 o
f t
he
 c
ul
tu
ra
lly
 
un
re
sp
on
si
ve
 e
ve
nt
 o
n 
cl
ie
nt
 tr
ea
tm
en
t 
th
an
 d
id
 E
A
SE
s 
C
on
st
an
tin
e 
an
d 
Su
e 
(2
00
7)
 
• T
o 
in
ve
st
ig
at
e 
th
e 
sp
ec
ifi
c 
fo
rm
s o
f 
ra
ci
al
 
m
ic
ro
ag
gr
es
si
on
s 
th
at
 m
ig
ht
 o
cc
ur
 
in
 su
pe
rv
is
or
y 
re
la
tio
ns
hi
ps
 
be
tw
ee
n 
B
la
ck
 
su
pe
rv
is
ee
s a
nd
 
W
hi
te
 su
pe
rv
is
or
s 
an
d 
th
e 
is
su
es
 
th
at
 m
ig
ht
 
ch
ar
ac
te
riz
e 
th
es
e 
in
ci
de
nt
s 
Q
ua
lit
at
iv
e 
an
al
ys
is
 
• S
em
i-
st
ru
ct
ur
ed
 
in
te
rv
ie
w
 
pr
ot
oc
ol
 
• 1
0 
B
la
ck
 
su
pe
rv
is
ee
s w
ho
 
w
er
e 
en
ro
lle
d 
in
 
ei
th
er
 a
n 
ad
va
nc
ed
 
pr
ac
tic
um
 o
r 
ex
te
rn
sh
ip
 c
ou
rs
e 
in
 o
ne
 o
f t
hr
ee
 
do
ct
or
al
 
pr
og
ra
m
s i
n 
ei
th
er
 c
ou
ns
el
in
g 
or
 c
lin
ic
al
 
ps
yc
ho
lo
gy
 in
 th
e 
no
rth
ea
st
er
n 
U
.S
. 
• 8
 fe
m
al
e/
2 
m
al
e 
• A
ge
 ra
ng
e:
 2
5-
38
 
• 6
 su
pe
rv
is
ee
s 
re
po
rte
d 
th
at
 th
ei
r 
su
pe
rv
is
or
 w
as
 a
 
W
hi
te
 w
om
an
/4
 
in
di
ca
te
d 
th
at
 
th
ei
r s
up
er
vi
so
r 
w
as
 a
 W
hi
te
 m
an
 
• 
Th
em
e 
1:
 In
va
lid
at
in
g 
Ra
ci
al
–C
ul
tu
ra
l 
Is
su
es
: M
an
y 
of
 th
e 
B
la
ck
 su
pe
rv
is
ee
s 
in
 th
is
 st
ud
y 
in
di
ca
te
d 
th
at
 th
ei
r W
hi
te
 
su
pe
rv
is
or
s a
t t
im
es
 te
nd
ed
 to
 
m
in
im
iz
e,
 d
is
m
is
s, 
or
 a
vo
id
 
di
sc
us
si
ng
 ra
ci
al
–c
ul
tu
ra
l i
ss
ue
s i
n 
su
pe
rv
is
io
n 
• 
Th
em
e 
2:
 M
ak
in
g 
St
er
eo
ty
pi
c 
A
ss
um
pt
io
ns
 A
bo
ut
 B
la
ck
 C
lie
nt
s 
• 
Th
em
e 
3:
 M
ak
in
g 
St
er
eo
ty
pi
c 
A
ss
um
pt
io
ns
 A
bo
ut
 B
la
ck
 
Su
pe
rv
is
ee
s 
• 
Th
em
e 
4:
 R
el
uc
ta
nc
e 
to
 G
iv
e 
Pe
rf
or
m
an
ce
 F
ee
db
ac
k 
fo
r F
ea
r o
f 
B
ei
ng
 V
ie
w
ed
 a
s R
ac
is
t 
• 
Th
em
e 
5:
 F
oc
us
in
g 
Pr
im
ar
ily
 o
n 
C
lin
ic
al
 W
ea
kn
es
se
s:
 S
ev
er
al
 B
la
ck
 
su
pe
rv
is
ee
s i
nd
ic
at
ed
 th
at
 th
ei
r W
hi
te
 
su
pe
rv
is
or
s t
en
de
d 
to
 fo
cu
s p
rim
ar
ily
 
on
 th
ei
r c
lin
ic
al
 d
ef
ic
its
 (a
s o
pp
os
ed
 
to
 a
ls
o 
pr
ov
id
in
g 
fe
ed
ba
ck
 a
bo
ut
 
cl
in
ic
al
 st
re
ng
th
s)
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• 
Th
em
e 
6:
 B
la
m
in
g 
C
lie
nt
s o
f C
ol
or
 
fo
r P
ro
bl
em
s S
te
m
m
in
g 
Fr
om
 
O
pp
re
ss
io
n:
 S
ev
er
al
 B
la
ck
 
su
pe
rv
is
ee
s n
ot
ed
 th
at
 th
ei
r W
hi
te
 
su
pe
rv
is
or
s t
en
de
d 
to
 b
la
m
e 
cl
ie
nt
s o
f 
co
lo
r f
or
 th
e 
ci
rc
um
st
an
ce
s t
ha
t 
br
ou
gh
t t
he
m
 to
 c
ou
ns
el
in
g,
 e
ve
n 
w
he
n 
su
ch
 is
su
es
 se
em
ed
 to
 b
e 
re
la
te
d 
to
 p
re
ju
di
ce
, r
ac
is
m
, d
is
cr
im
in
at
io
n,
 
an
d 
ot
he
r f
or
m
s o
f o
pp
re
ss
io
n 
• 
Th
em
e 
7:
 O
ff
er
in
g 
C
ul
tu
ra
lly
 
In
se
ns
iti
ve
 T
re
at
m
en
t 
R
ec
om
m
en
da
tio
ns
: S
ev
er
al
 B
la
ck
 
su
pe
rv
is
ee
s i
n 
th
is
 st
ud
y 
re
po
rte
d 
th
at
 
th
ei
r s
up
er
vi
so
rs
 m
ad
e 
tre
at
m
en
t 
re
co
m
m
en
da
tio
ns
 th
at
 d
id
 n
ot
 a
pp
ea
r 
to
 b
e 
cu
ltu
ra
lly
 se
ns
iti
ve
, a
nd
 th
es
e 
tra
in
ee
s s
ee
m
ed
 to
 b
el
ie
ve
 th
at
 th
e 
re
co
m
m
en
da
tio
ns
 w
er
e 
tie
d 
to
 ra
ci
sm
 
or
 u
ne
xa
m
in
ed
 c
ul
tu
ra
l b
ia
se
s 
D
re
ss
el
 e
t 
al
. (
20
07
) 
• T
o 
us
e 
th
e 
D
el
ph
i 
m
et
ho
d 
to
 
id
en
tif
y 
sp
ec
ifi
c 
be
ha
vi
or
s 
ch
ar
ac
te
riz
in
g 
bo
th
 su
cc
es
sf
ul
 
an
d 
un
su
cc
es
sf
ul
 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n,
 a
s 
id
en
tif
ie
d 
by
 
kn
ow
le
dg
ea
bl
e 
pr
ac
tic
in
g 
D
el
ph
i 
m
et
ho
d 
• R
es
po
ns
e 
fo
rm
 
co
nt
ai
ni
ng
 th
e 
de
fin
iti
on
s o
f 
su
cc
es
sf
ul
 a
nd
 
un
su
cc
es
sf
ul
 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
or
y 
be
ha
vi
or
s 
• T
ra
in
in
g 
di
re
ct
or
s 
fr
om
 3
4 
U
C
C
s 
th
at
 b
el
on
ge
d 
to
 
th
e 
A
ss
oc
ia
tio
n 
of
 
C
ou
ns
el
in
g 
C
en
te
r T
ra
in
in
g 
A
ge
nc
ie
s 
(A
C
C
TA
)  
• R
ou
nd
 1
: 3
4 
po
te
nt
ia
l p
an
el
is
ts
 
• R
ou
nd
 2
: 2
1 
pa
ne
lis
ts
 w
ho
 
• 
Th
e 
m
os
t i
m
po
rta
nt
 b
eh
av
io
ra
l 
el
em
en
t t
ha
t i
s i
nv
ol
ve
d 
in
 su
cc
es
sf
ul
 
m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 is
 “
cr
ea
tin
g 
a 
sa
fe
 e
nv
iro
nm
en
t f
or
 d
is
cu
ss
io
n 
of
 
m
ul
tic
ul
tu
ra
l i
ss
ue
s”
 
• 
A
lth
ou
gh
 th
e 
co
re
 su
pe
rv
iso
ry
 
be
ha
vi
or
s m
ay
 c
on
tri
bu
te
 to
 
su
cc
es
sf
ul
 m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
, 
sp
ec
ifi
c 
m
ul
tic
ul
tu
ra
l i
ss
ue
s m
us
t a
ls
o 
be
 a
dd
re
ss
ed
 if
 m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
is
 to
 b
e 
su
cc
es
sf
ul
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tra
in
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g 
an
d 
su
pe
rv
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io
n 
at
 
U
C
C
s 
re
sp
on
de
d 
to
 
R
ou
nd
 1
 
• R
ou
nd
 3
: 1
8 
pa
ne
lis
ts
 fr
om
 
R
ou
nd
 2
 
• R
es
po
ns
es
 w
er
e 
re
ce
iv
ed
 fr
om
 1
3 
pa
ne
lis
ts
 
Su
cc
es
sf
ul
 m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
: 
• 
35
 su
cc
es
sf
ul
 M
C
 su
pe
rv
is
io
n 
be
ha
vi
or
s c
an
 b
e 
or
de
re
d 
in
to
 3
 
di
m
en
si
on
s:
 su
pe
rv
is
or
y 
ta
sk
s;
 
m
ul
tic
ul
tu
ra
l s
up
er
vi
so
ry
 re
la
tio
ns
hi
p;
 
pe
rs
on
al
 a
nd
 p
ro
fe
ss
io
na
l g
ro
w
th
 o
f 
th
e 
su
cc
es
sf
ul
 m
ul
tic
ul
tu
ra
l s
up
er
vi
so
r 
• 
Su
pe
rv
is
or
y 
ta
sk
s:
 a
dm
in
is
tra
tiv
e 
an
d 
in
fo
rm
at
io
na
l b
eh
av
io
rs
 
• 
M
ul
tic
ul
tu
ra
l s
up
er
vi
so
ry
 re
la
tio
ns
hi
p:
 
re
qu
ire
s t
he
 c
or
e 
co
nd
iti
on
s o
f 
op
en
ne
ss
, g
en
ui
ne
ne
ss
, e
m
pa
th
y,
 a
nd
 
w
ar
m
th
; i
t m
us
t a
ls
o 
pr
ov
id
e 
th
e 
ne
ed
ed
 sa
fe
ty
 a
sp
ec
ts
 th
at
 in
vi
te
 a
 
di
sc
us
si
on
 o
f m
ul
tic
ul
tu
ra
l i
ss
ue
s, 
va
lu
es
, a
nd
 id
ea
s, 
an
d 
ho
w
 th
ey
 
in
flu
en
ce
 th
e 
cl
in
ic
al
 in
te
ra
ct
io
n 
U
ns
uc
ce
ss
fu
l m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
: 
• 
Su
pe
rv
is
or
s’
 la
ck
 o
f a
w
ar
en
es
s o
f 
th
ei
r o
w
n 
ra
ci
al
, e
th
ni
c,
 a
nd
 c
ul
tu
ra
l 
bi
as
es
 a
s b
ei
ng
 th
e 
m
os
t d
et
rim
en
ta
l 
to
 m
ul
tic
ul
tu
ra
l s
up
er
vi
si
on
 
• 
La
ck
 o
f s
en
si
tiv
ity
 to
 th
e 
im
pa
ct
 o
f 
cu
ltu
re
 
• 
In
fle
xi
bi
lit
y 
on
 th
e 
pa
rt 
of
 th
e 
su
pe
rv
is
or
 
• 
M
is
gu
id
ed
 in
te
nt
io
ns
 
• 
Fa
ili
ng
 to
 e
st
ab
lis
h 
a 
w
or
ki
ng
 a
lli
an
ce
 
• 
Fa
ili
ng
 to
 re
co
gn
iz
e 
th
e 
po
w
er
 o
f t
he
 
su
pe
rv
is
or
y 
ro
le
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00
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• D
id
 su
pe
rv
is
or
s, 
as
 a
 g
ro
up
, 
ex
pr
es
s p
os
iti
ve
 
at
tit
ud
es
 to
w
ar
ds
 
th
ei
r r
ac
ia
lly
 
di
ff
er
en
t 
su
pe
rv
is
ee
 a
nd
 
m
ak
e 
ac
tiv
e 
ef
fo
rts
 to
 a
dd
re
ss
 
cu
ltu
ra
l a
nd
 ra
ci
al
 
di
ff
er
en
ce
s 
be
tw
ee
n 
th
em
? 
• H
ow
 d
id
 
su
pe
rv
is
ee
s, 
as
 a
 
gr
ou
p,
 p
er
ce
iv
e 
th
ei
r s
up
er
vi
so
rs
’ 
at
tit
ud
es
, 
be
ha
vi
or
s, 
an
d 
pe
rs
on
al
 
ch
ar
ac
te
ris
tic
s?
 
• H
ow
 w
ou
ld
 
su
pe
rv
is
or
s’
 a
nd
 
su
pe
rv
is
ee
s’
 
pe
rc
ep
tio
ns
 o
f 
ea
ch
 o
th
er
’s
 
ch
ar
ac
te
ris
tic
s, 
be
ha
vi
or
s, 
an
d 
at
tit
ud
es
 p
re
di
ct
 
th
ei
r s
at
is
fa
ct
io
n 
w
ith
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p?
 
Su
rv
ey
 
de
si
gn
 
• C
ro
ss
-R
ac
ia
l 
Su
pe
rv
is
io
n 
Su
rv
ey
 (w
ith
 
sc
al
ed
 it
em
s 
an
d 
op
en
-
en
de
d 
qu
es
tio
ns
) 
• 6
0 
pr
e-
do
ct
or
al
 
in
te
rn
s (
40
 m
en
 
an
d 
20
 w
om
en
) 
• 5
8 
su
pe
rv
is
or
s 
(3
0 
m
en
 a
nd
 2
8 
w
om
en
) 
• F
ro
m
 4
9 
U
C
C
 
in
te
rn
sh
ip
s t
ha
t 
w
er
e 
sc
at
te
re
d 
ac
ro
ss
 th
e 
U
.S
. 
• S
up
er
vi
se
es
: 7
7%
 
fr
om
 c
ou
ns
el
in
g 
ps
yc
ho
lo
gy
, 1
6%
 
fr
om
 c
lin
ic
al
 
ps
yc
ho
lo
gy
, 7
%
 
fr
om
 p
ro
fe
ss
io
na
l 
sc
ho
ol
 p
ro
gr
am
s 
• 
Su
pe
rv
is
ee
s w
er
e 
m
or
e 
se
ns
iti
ve
 to
 
cu
ltu
ra
l/r
ac
ia
l i
ss
ue
s t
ha
n 
w
er
e 
su
pe
rv
is
or
s 
• 
Su
pe
rv
is
or
s r
ep
or
te
d 
m
ak
in
g 
m
or
e 
ef
fo
rts
 to
 a
dd
re
ss
 c
ul
tu
ra
l i
ss
ue
s t
ha
n 
su
pe
rv
is
ee
s p
er
ce
iv
ed
 
• 
Sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n 
w
as
 
re
la
te
d 
to
 su
pe
rv
is
ee
s’
 se
lf-
di
sc
lo
su
re
 
an
d 
dy
ad
 m
em
be
rs
’ p
er
ce
iv
ed
 p
os
iti
ve
 
at
tit
ud
es
 to
w
ar
d 
ea
ch
 o
th
er
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D
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st
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Sa
m
pl
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M
aj
or
 F
in
di
ng
s 
Fu
ku
ya
m
a 
(1
99
4)
 
• T
o 
ex
pl
or
e 
th
e 
us
ef
ul
ne
ss
 o
f 
el
ic
iti
ng
 “
cr
iti
ca
l 
in
ci
de
nt
s”
 in
 
su
pe
rv
is
io
n 
an
d 
its
 a
pp
lic
ab
ili
ty
 to
 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
re
se
ar
ch
 
Ph
en
om
en
ol
og
ic
al
 
ap
pr
oa
ch
 
(C
rit
ic
al
 
In
ci
de
nt
s)
 
• B
rie
f 
qu
es
tio
nn
ai
re
 
to
 so
lic
it 
“c
ri
tic
al
 
in
ci
de
nt
s”
 
• N
=1
8 
ra
ci
al
-
et
hn
ic
 m
in
or
ity
 
st
ud
en
ts
 w
ho
 
co
m
pl
et
ed
 
in
te
rn
sh
ip
 a
t a
n 
A
PA
 a
pp
ro
ve
d 
pr
e-
do
ct
or
al
 
in
te
rn
sh
ip
 si
te
 
(U
C
C
s)
 
• 1
2 
w
om
en
/6
 m
en
 
• R
es
po
nd
en
ts
: 1
0 
(6
 w
om
en
/4
 m
en
) 
• E
th
ni
ci
tie
s 
re
pr
es
en
te
d:
 
A
fr
ic
an
 
A
m
er
ic
an
, A
si
an
 
A
m
er
ic
an
, L
at
in
 
an
d 
C
ar
ib
be
an
 
Is
la
nd
s, 
an
d 
In
te
rn
at
io
na
l 
3 
ca
te
go
rie
s o
f p
os
iti
ve
 c
rit
ic
al
 in
ci
de
nt
s 
re
la
te
d 
to
 m
ul
tic
ul
tu
ra
l i
ss
ue
s:
 
• 
O
pe
nn
es
s a
nd
 su
pp
or
t 
• 
C
ul
tu
ra
lly
 re
le
va
nt
 su
pe
rv
isi
on
 
• 
O
pp
or
tu
ni
tie
s t
o 
w
or
k 
in
 m
ul
tic
ul
tu
ra
l 
ac
tiv
iti
es
 
2 
ca
te
go
rie
s o
f n
eg
at
iv
e 
cr
iti
ca
l i
nc
id
en
ts
 
re
la
te
d 
to
 m
ul
tic
ul
tu
ra
l i
ss
ue
s:
 
• 
La
ck
 o
f s
up
er
vi
so
r c
ul
tu
ra
l a
w
ar
en
es
s 
• 
Q
ue
st
io
ni
ng
 su
pe
rv
is
ee
 a
bi
lit
ie
s 
G
en
er
al
 fi
nd
in
gs
: 
• 
Et
hn
ic
 m
in
or
ity
 in
te
rn
s e
xp
re
ss
ed
 
co
nc
er
ns
 fo
r s
up
po
rt 
an
d 
re
co
gn
iti
on
 
of
 c
om
pe
te
nc
y 
fr
om
 th
ei
r s
up
er
vi
so
rs
 
• 
M
ul
tic
ul
tu
ra
l i
ss
ue
s i
n 
su
pe
rv
is
io
n 
w
er
e 
sa
lie
nt
 fo
r e
th
ni
c 
tra
in
ee
s a
nd
 
ha
ve
 im
po
rta
nt
 im
pl
ic
at
io
ns
 fo
r 
tra
in
in
g 
• 
It 
is
 re
co
m
m
en
de
d 
th
at
 su
pe
rv
is
or
s 
re
ce
iv
e 
tra
in
in
g 
in
 m
ul
tic
ul
tu
ra
l i
ss
ue
s 
an
d 
th
at
 su
pe
rv
is
or
s i
ni
tia
te
 d
is
cu
ss
io
n 
of
 m
ul
tic
ul
tu
ra
l i
ss
ue
s w
ith
 
su
pe
rv
is
ee
s 
• 
O
n 
an
 o
rg
an
iz
at
io
na
l l
ev
el
, a
ct
iv
iti
es
 
su
ch
 a
s e
th
ni
c 
w
al
k-
in
 h
ou
rs
, s
pe
ci
al
 
in
te
re
st
 c
ou
ns
el
in
g 
gr
ou
ps
, b
ro
w
n 
ba
g 
se
m
in
ar
s o
n 
m
ul
tic
ul
tu
ra
l i
ss
ue
s, 
an
d 
in
te
rn
 se
m
in
ar
s s
er
ve
 to
 e
nh
an
ce
 
m
ul
tic
ul
tu
ra
l t
ra
in
in
g 
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 F
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ng
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G
ar
dn
er
 
(2
00
2)
 
• T
o 
ex
pl
or
e 
w
ha
t 
fa
ct
or
s i
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
co
nt
rib
ut
e 
to
 a
 
gr
ow
th
-
pr
om
ot
in
g 
cl
im
at
e 
vs
. a
 
gr
ow
th
-li
m
iti
ng
 
cl
im
at
e,
 a
s 
pe
rc
ei
ve
d 
by
 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
ee
s 
C
om
pa
ra
tiv
e 
m
et
ho
d 
of
 
qu
al
ita
tiv
e 
re
se
ar
ch
 
• C
ul
tu
ra
l 
Pe
rs
pe
ct
iv
e 
In
te
rv
ie
w
 
(C
PI
) 
• N
=8
 su
pe
rv
is
ee
s 
• 7
 A
fr
ic
an
 
A
m
er
ic
an
s, 
1 
W
hi
te
 A
m
er
ic
an
 
• 7
 fe
m
al
es
, 1
 m
al
e 
• A
ge
s 2
4-
50
 
• R
ec
ei
ve
d 
su
pe
rv
is
io
n 
by
 a
 
su
pe
rv
is
or
 fr
om
 a
 
di
ff
er
en
t e
th
ni
ci
ty
 
• A
ll 
fr
om
 g
ra
du
at
e 
co
un
se
lo
r 
ed
uc
at
io
n 
pr
og
ra
m
s a
t 
un
iv
er
si
tie
s i
n 
th
e 
M
id
w
es
t a
nd
 
so
ut
he
rn
 re
gi
on
s 
of
 th
e 
U
.S
. 
G
ro
w
th
-p
ro
m
ot
in
g 
fa
ct
or
s:
 
• 
C
om
pe
te
nc
e 
of
 th
e 
su
pe
rv
is
or
 a
s 
pe
rc
ei
ve
d 
to
 b
e 
kn
ow
le
dg
ea
bl
e,
 to
 
ha
ve
 d
em
on
st
ra
te
d 
go
od
 fa
ci
lit
at
iv
e 
sk
ill
s, 
an
d 
to
 h
av
e 
po
ss
es
se
d 
at
tri
bu
te
s 
of
 c
om
pa
ss
io
n,
 c
on
ce
rn
, f
ai
rn
es
s, 
an
d 
ho
ne
st
y 
• 
In
te
rp
er
so
na
l b
on
d 
be
tw
ee
n 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
 (r
ew
ar
di
ng
 
su
pe
rv
is
or
y 
ex
pe
rie
nc
e 
if 
su
pe
rv
is
or
s 
w
er
e 
de
sc
rib
ed
 a
s b
ei
ng
 re
ce
pt
iv
e,
 
de
di
ca
te
d,
 g
en
ui
ne
, h
um
bl
e,
 e
m
pa
th
ic
, 
re
sp
ec
tfu
l, 
an
d 
hu
m
or
ou
s)
 
G
ro
w
th
-li
m
iti
ng
 fa
ct
or
s:
 
• 
C
ul
tu
ra
l i
ns
en
sit
iv
ity
 
• 
C
om
m
un
ic
at
io
n 
st
yl
es
 
• 
C
rit
ic
al
 fe
ed
ba
ck
 
G
at
m
on
 e
t 
al
. (
20
01
) 
• S
up
er
vi
so
ry
 
di
sc
us
si
on
s a
bo
ut
 
cu
ltu
re
: a
re
 
si
m
ila
rit
ie
s a
nd
 
di
ff
er
en
ce
s i
n 
te
rm
s o
f 
et
hn
ic
ity
, g
en
de
r, 
an
d 
se
xu
al
 
or
ie
nt
at
io
n 
di
sc
us
se
d 
in
 
su
pe
rv
is
io
n?
 If
 
so
, w
ho
 in
iti
at
es
 
Q
ua
nt
ita
tiv
e 
ex
pl
or
at
or
y 
st
ud
y 
• T
he
 W
or
ki
ng
 
A
lli
an
ce
 
In
ve
nt
or
y 
(H
or
va
th
 &
 
G
re
en
be
rg
, 
19
89
) 
• T
he
 
Su
pe
rv
is
io
n 
Q
ue
st
io
nn
ai
re
-
R
ev
is
ed
 
(W
or
th
in
gt
on
 
&
 R
oe
hl
ke
, 
19
79
) 
• N
=2
89
 p
re
-
do
ct
or
al
 
ps
yc
ho
lo
gy
 
in
te
rn
s 
• E
ur
op
ea
n 
A
m
er
ic
an
s:
 
73
.4
%
 
• A
fr
ic
an
 
A
m
er
ic
an
s:
 6
.6
%
 
• A
si
an
 A
m
er
ic
an
s:
 
5.
9%
 
• C
hi
ca
no
/L
at
in
o:
 
5.
2%
 
Su
pe
rv
is
or
y 
D
is
cu
ss
io
ns
 o
f C
ul
tu
ra
l 
V
ar
ia
bl
es
 
• 
Lo
w
 fr
eq
ue
nc
y 
an
d 
la
ck
 o
f i
ni
tia
tio
n 
of
 d
is
cu
ss
io
ns
 (o
f c
ul
tu
ra
l v
ar
ia
bl
es
) 
du
rin
g 
su
pe
rv
is
io
n 
w
er
e 
no
te
d 
in
 a
ll 
ar
ea
s i
nv
es
tig
at
ed
, p
ar
tic
ul
ar
ly
 
re
ga
rd
in
g 
se
xu
al
 o
rie
nt
at
io
n 
in
 w
hi
ch
 
55
%
 o
f s
up
er
vi
se
es
 in
iti
at
ed
 th
es
e 
di
sc
us
si
on
s 
C
ul
tu
ra
l D
is
cu
ss
io
ns
 a
nd
 S
up
er
vi
so
ry
 
A
lli
an
ce
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 F
in
di
ng
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th
es
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• C
ul
tu
ra
l 
di
sc
us
si
on
s a
nd
 
su
pe
rv
is
or
y 
al
lia
nc
e 
an
d 
sa
tis
fa
ct
io
n:
 d
o 
tra
in
ee
s w
ho
 
di
sc
us
s 
su
pe
rv
is
or
-
su
pe
rv
is
ee
 
si
m
ila
rit
ie
s a
nd
 
di
ff
er
en
ce
s r
ep
or
t 
hi
gh
er
 
sa
tis
fa
ct
io
n 
ra
te
s 
w
ith
 su
pe
rv
is
io
n 
an
d 
en
ha
nc
ed
 
w
or
ki
ng
 a
lli
an
ce
 
w
ith
 th
ei
r 
su
pe
rv
is
or
s t
ha
n 
tra
in
ee
s w
ho
 d
o 
no
t d
is
cu
ss
 
si
m
ila
rit
ie
s a
nd
 
di
ff
er
en
ce
s?
 
• Q
ua
lit
y 
of
 
di
sc
us
si
on
s:
 d
oe
s 
th
e 
qu
al
ity
 o
f t
he
 
su
pe
rv
is
or
y 
di
sc
us
si
on
s r
el
at
e 
to
 th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 
an
d 
in
te
rn
 
• D
is
cu
ss
io
n 
of
 
cu
ltu
ra
l 
va
ria
bl
es
 
qu
es
tio
ns
 
• D
em
og
ra
ph
ic
 
qu
es
tio
ns
 
• J
ew
is
h/
C
au
ca
si
an
: 5
.2
%
 
• M
ul
tir
ac
ia
l: 
3.
1%
 
• A
ra
b 
A
m
er
ic
an
s:
 
0.
3%
 
• W
om
en
/M
en
: 
70
%
/3
0%
 
• 
W
he
n 
cu
ltu
ra
l v
ar
ia
bl
es
 a
re
 d
is
cu
ss
ed
 
in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p,
 
su
pe
rv
is
ee
s r
ep
or
t s
ig
ni
fic
an
tly
 h
ig
he
r 
sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n 
an
d 
an
 
en
ha
nc
ed
 w
or
ki
ng
 a
lli
an
ce
 
Q
ua
lit
y 
of
 C
ul
tu
ra
l D
is
cu
ss
io
n 
an
d 
Su
pe
rv
is
io
n 
• 
Pr
ov
id
in
g 
an
 a
tm
os
ph
er
e 
of
 sa
fe
ty
, 
de
pt
h 
of
 d
ia
lo
gu
e,
 a
nd
 fr
eq
ue
nt
 
op
po
rtu
ni
tie
s t
o 
di
sc
us
s c
ul
tu
ra
l 
va
ria
bl
es
 in
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
si
gn
ifi
ca
nt
ly
 c
on
tri
bu
te
 to
 
bu
ild
in
g 
al
lia
nc
es
 a
nd
 in
cr
ea
si
ng
 
sa
tis
fa
ct
io
n 
C
ul
tu
ra
l M
at
ch
 a
nd
 S
up
er
vi
so
ry
 A
lli
an
ce
 
• 
It 
is
 n
ot
 th
e 
cu
ltu
ra
l m
at
ch
 b
et
w
ee
n 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
 it
se
lf 
th
at
 is
 
im
po
rta
nt
 b
ut
 th
e 
pr
es
en
ce
 a
nd
 q
ua
lit
y 
of
 th
e 
di
sc
us
si
on
 o
f d
iff
er
en
ce
 a
nd
 
si
m
ila
rit
y 
• 
W
he
n 
di
ff
er
en
ce
s e
xi
st
, d
is
cu
ss
io
ns
 
sh
ou
ld
 o
cc
ur
 a
nd
 su
pe
rv
is
or
s s
ho
ul
d 
be
 b
et
te
r e
qu
ip
pe
d 
to
 in
iti
at
e 
th
em
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• C
ul
tu
ra
l m
at
ch
 
an
d 
th
e 
in
flu
en
ce
 
on
 w
or
ki
ng
 
al
lia
nc
e:
 d
oe
s 
su
pe
rv
is
or
y 
m
at
ch
 o
n 
th
e 
cu
ltu
ra
l v
ar
ia
bl
es
 
st
ud
ie
d 
re
la
te
 to
 
th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 
an
d 
in
te
rn
 
sa
tis
fa
ct
io
n 
w
ith
 
su
pe
rv
is
io
n?
 
G
re
en
 a
nd
 
D
ek
ke
rs
 
(2
01
0)
 
• T
o 
ex
pl
or
e 
th
e 
re
la
tio
ns
hi
p 
be
tw
ee
n 
at
te
nd
in
g 
to
 
po
w
er
 a
nd
 
di
ve
rs
ity
 in
 
cl
in
ic
al
 
su
pe
rv
is
io
n 
fo
r 
th
ei
r i
nf
lu
en
ce
s 
on
 su
pe
rv
is
ee
 
le
ar
ni
ng
 
ou
tc
om
es
 fr
om
 
th
e 
pe
rs
pe
ct
iv
e 
of
 
su
pe
rv
is
ee
s a
nd
 
su
pe
rv
is
or
s 
R
es
ea
rc
h 
qu
es
tio
ns
: 
Su
rv
ey
 
• D
em
og
ra
ph
ic
 
in
fo
rm
at
io
n 
• F
em
in
is
t 
Su
pe
rv
is
io
n 
Sc
al
e 
(F
SS
) 
• S
up
er
vi
si
on
 
Fe
ed
ba
ck
 
Fo
rm
 (S
FF
) 
42
 su
pe
rv
is
ee
s 
fr
om
 C
O
A
M
FT
E-
ac
cr
ed
ite
d 
pr
og
ra
m
s 
• 8
1%
 fe
m
al
e 
• 9
5%
 h
et
er
os
ex
ua
l 
• 7
6%
 W
hi
te
, 7
%
 
A
fr
ic
an
 
A
m
er
ic
an
/B
la
ck
, 
2%
 A
si
an
, 5
%
 
La
tin
o/
H
is
pa
ni
c,
 
5%
 
B
ira
ci
al
/M
ul
tir
ac
i
al
, 5
%
 O
th
er
 
• A
ve
ra
ge
 a
ge
: 2
8 
• 
Fr
om
 su
pe
rv
is
ee
s’
 p
er
sp
ec
tiv
e,
 
at
te
nd
in
g 
to
 p
ow
er
 a
nd
 d
iv
er
si
ty
 in
 
su
pe
rv
is
io
n 
in
flu
en
ce
d 
sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n 
an
d 
le
ar
ni
ng
 
ou
tc
om
es
 
• 
Fr
om
 su
pe
rv
is
or
s’
 p
er
sp
ec
tiv
e,
 th
er
e 
w
er
e 
no
 si
gn
ifi
ca
nt
 e
ff
ec
ts
 o
f 
at
te
nd
in
g 
to
 p
ow
er
 a
nd
 d
iv
er
si
ty
 in
 
cl
in
ic
al
 su
pe
rv
is
io
n 
on
 su
pe
rv
is
or
 
sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n 
or
 
su
pe
rv
is
ee
 le
ar
ni
ng
 o
ut
co
m
es
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D
es
ig
n 
In
st
ru
m
en
ta
tio
n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
• A
re
 su
pe
rv
is
or
s 
in
 tr
ai
ni
ng
 
in
st
itu
tio
ns
 
at
te
nd
in
g 
to
 
po
w
er
 a
nd
 
di
ve
rs
ity
? 
• A
re
 a
tte
nd
in
g 
to
 
po
w
er
 a
nd
 
at
te
nd
in
g 
to
 
di
ve
rs
ity
 re
la
te
d 
to
 sa
tis
fa
ct
io
n 
w
ith
 su
pe
rv
is
io
n?
 
• A
re
 a
tte
nd
in
g 
to
 
po
w
er
 a
nd
 
at
te
nd
in
g 
to
 
di
ve
rs
ity
 re
la
te
d 
to
 su
pe
rv
is
ee
 
le
ar
ni
ng
 
ou
tc
om
es
? 
• A
ve
ra
ge
 y
ea
rs
 o
f 
cl
in
ic
al
 
ex
pe
rie
nc
e:
 2
.1
6 
22
 su
pe
rv
is
or
s f
ro
m
 
C
O
A
M
FT
E-
ac
cr
ed
ite
d 
pr
og
ra
m
s 
• 6
8%
 fe
m
al
e 
• 9
6%
 h
et
er
os
ex
ua
l 
• 9
6%
 W
hi
te
 
• A
ve
ra
ge
 a
ge
: 4
2 
• A
ve
ra
ge
 y
ea
rs
 o
f 
cl
in
ic
al
 
ex
pe
rie
nc
e:
 1
4.
65
 
H
er
ná
nd
ez
, 
Ta
yl
or
, a
nd
 
M
cD
ow
el
l 
(2
00
9)
 
• T
o 
ex
pl
or
e 
th
e 
ex
pe
rie
nc
es
 o
f 
ra
ci
al
 a
nd
 e
th
ni
c 
m
in
or
ity
 A
A
M
FT
 
su
pe
rv
is
or
s 
du
rin
g 
th
ei
r 
tra
in
in
g 
ye
ar
s a
s 
su
pe
rv
is
ee
s a
nd
 
as
 a
ct
iv
e 
cl
in
ic
al
 
su
pe
rv
is
or
s 
• T
o 
un
de
rs
ta
nd
 
ho
w
 d
iv
er
si
ty
 
is
su
es
 im
pa
ct
 
C
on
se
ns
ua
l 
Q
ua
lit
at
iv
e 
R
es
ea
rc
h 
• S
em
i-
st
ru
ct
ur
ed
 
in
te
rv
ie
w
 
• 1
0 
A
A
M
FT
 
ap
pr
ov
ed
 
su
pe
rv
is
or
s 
be
tw
ee
n 
th
e 
ag
es
 
of
 3
6 
an
d 
62
 
• 9
 fe
m
al
es
/1
 m
al
e 
• 9
 id
en
tif
ie
d 
as
 
he
te
ro
se
xu
al
; 1
 a
s 
bi
se
xu
al
 
• C
hi
ca
na
, P
ue
rto
 
R
ic
an
, S
ou
th
 
A
si
an
, A
si
an
 
C
hi
ne
se
, M
ix
ed
, 
3 
th
em
es
 e
m
er
ge
d 
su
m
m
ar
iz
in
g 
et
hn
ic
 
m
in
or
ity
 su
pe
rv
is
or
s’
 e
xp
er
ie
nc
es
 a
s 
su
pe
rv
is
ee
s-
in
-tr
ai
ni
ng
: 
• 
La
ck
 o
f p
ro
ce
ss
in
g 
so
ci
al
 lo
ca
tio
n 
an
d 
di
ve
rs
ity
 d
im
en
si
on
s:
 M
os
t 
pa
rti
ci
pa
nt
s i
n 
ou
r s
tu
dy
 fe
lt 
th
at
 th
ei
r 
su
pe
rv
is
or
s c
on
du
ct
ed
 su
pe
rv
is
io
n 
fr
om
 a
 E
ur
oc
en
tri
c 
pe
rs
pe
ct
iv
e 
th
at
 
de
ni
ed
 th
ei
r i
de
nt
iti
es
 a
nd
 so
ci
al
 
lo
ca
tio
ns
 
• 
M
is
us
e 
of
 p
ow
er
 b
y 
su
pe
rv
is
or
s:
 
Pa
rti
ci
pa
nt
s i
n 
th
is
 st
ud
y 
ex
po
se
d 
m
is
us
es
 in
 p
ow
er
 b
y 
su
pe
rv
is
or
s, 
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In
st
ru
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Sa
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M
aj
or
 F
in
di
ng
s 
tra
in
in
g 
an
d 
su
pe
rv
is
io
n 
A
fr
ic
an
 
A
m
er
ic
an
, a
nd
 
C
hi
ne
se
 
• C
la
ss
 
ba
ck
gr
ou
nd
: 
ra
ng
e 
be
tw
ee
n 
Lo
w
er
 C
la
ss
 a
nd
 
U
pp
er
 M
id
dl
e 
C
la
ss
 
• R
an
ge
 o
f 
ex
pe
rie
nc
es
 a
s 
su
pe
rv
is
or
s:
 
be
tw
ee
n 
4-
20
 
ye
ar
s 
in
cl
ud
in
g 
ex
pe
rie
nc
in
g 
ov
er
t r
ac
is
m
 in
 
su
pe
rv
is
io
n 
(e
.g
. s
up
er
vi
so
rs
 u
si
ng
 
ra
ci
al
 sl
ur
s, 
gi
vi
ng
 le
ss
 a
tte
nt
io
n 
to
 th
e 
tra
in
in
g 
of
 su
pe
rv
is
ee
s o
f c
ol
or
) 
• 
La
ck
 o
f m
en
to
rs
hi
p 
in
 th
e 
pr
of
es
si
on
: 
Pa
rti
ci
pa
nt
s i
n 
ou
r s
tu
dy
 re
fe
rr
ed
 
fr
eq
ue
nt
ly
 to
 m
en
to
rin
g 
an
d 
su
pp
or
t 
th
at
 w
as
 e
ss
en
tia
l t
o 
th
ei
r g
ro
w
th
 a
s 
th
er
ap
is
ts
 a
nd
 w
hi
ch
 c
am
e 
fr
om
 
ou
ts
id
e 
of
 th
ei
r s
up
er
vi
so
ry
 
re
la
tio
ns
hi
ps
 
H
ird
, T
ao
, 
an
d 
G
lo
ria
 
(2
00
5)
 
• T
o 
ex
am
in
e 
th
e 
se
lf-
re
po
rte
d 
m
ul
tic
ul
tu
ra
l 
su
pe
rv
is
io
n 
co
m
pe
te
nc
e 
of
 
W
hi
te
 a
nd
 
R
ac
ia
l/E
th
ni
c 
M
in
or
ity
 (R
EM
) 
su
pe
rv
is
or
s 
w
ith
in
 ra
ci
al
ly
 
si
m
ila
r a
nd
 
ra
ci
al
ly
 d
iff
er
en
t 
su
pe
rv
is
io
n 
dy
ad
s 
Q
ua
nt
ita
tiv
e 
• T
w
o-
pa
ge
 
su
rv
ey
 
(r
es
ea
rc
he
r-
de
ve
lo
pe
d 
qu
es
tio
ns
 a
nd
 
a 
st
an
da
rd
iz
ed
 
m
ea
su
re
) 
• C
ro
ss
-C
ul
tu
ra
l 
C
ou
ns
el
in
g 
C
om
pe
te
nc
e 
In
ve
nt
or
y-
R
ev
is
ed
 
• N
=4
42
 
su
pe
rv
is
io
n 
dy
ad
s 
• 3
16
 ra
ci
al
ly
-
si
m
ila
r d
ya
ds
 
• 1
26
 ra
ci
al
ly
-
di
ff
er
en
t d
ya
ds
 
• I
n 
ra
ci
al
ly
-s
im
ila
r 
dy
ad
s, 
W
hi
te
 
su
pe
rv
is
or
/W
hi
te
 
su
pe
rv
is
ee
 
(9
3.
4%
), 
R
EM
 
su
pe
rv
is
or
/R
EM
 
su
pe
rv
is
ee
 (6
.6
&
) 
• I
n 
ra
ci
al
ly
-
di
ff
er
en
t d
ya
ds
, 
75
%
 w
er
e 
W
hi
te
 
su
pe
rv
is
or
s w
ith
 
R
EM
 su
pe
rv
is
ee
s, 
• 
O
ve
ra
ll,
 R
EM
 su
pe
rv
is
or
s r
ep
or
te
d 
m
or
e 
M
C
 su
pe
rv
is
io
n 
co
m
pe
te
nc
e 
th
an
 W
hi
te
 su
pe
rv
is
or
s. 
• 
In
 ra
ci
al
ly
 si
m
ila
r d
ya
ds
, R
EM
 
su
pe
rv
is
or
s s
pe
nt
 si
gn
ifi
ca
nt
ly
 m
or
e 
tim
e 
ad
dr
es
si
ng
 c
ul
tu
ra
l i
ss
ue
s i
n 
su
pe
rv
is
io
n 
th
an
 W
hi
te
 su
pe
rv
is
or
s 
• 
W
hi
te
 su
pe
rv
is
or
s d
is
cu
ss
ed
 c
ul
tu
ra
l 
is
su
es
 si
gn
ifi
ca
nt
ly
 m
or
e 
w
ith
 ra
ci
al
ly
 
di
ff
er
en
t s
up
er
vi
se
es
 th
an
 ra
ci
al
ly
 
si
m
ila
r s
up
er
vi
se
es
 
• 
Su
pe
rv
is
or
s d
iff
er
ed
 in
 w
hi
ch
 c
ul
tu
ra
l 
is
su
es
 th
ey
 d
is
cu
ss
ed
 a
nd
 c
on
si
de
re
d 
ap
pl
ic
ab
le
 to
 su
pe
rv
is
io
n 
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D
es
ig
n 
In
st
ru
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ta
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
25
%
 w
er
e 
R
EM
 
su
pe
rv
is
or
s w
ith
 
W
hi
te
 
su
pe
rv
is
ee
s 
• S
up
er
vi
so
rs
: 
ne
ar
ly
 5
0/
50
 
m
al
e/
fe
m
al
e 
In
m
an
 
(2
00
6)
  
• T
o 
in
ve
st
ig
at
e 
th
e 
di
re
ct
 a
nd
 in
di
re
ct
 
ef
fe
ct
s o
f 
m
ar
ria
ge
 a
nd
 
fa
m
ily
 th
er
ap
y 
tra
in
ee
s’
 
pe
rc
ep
tio
ns
 o
f 
th
ei
r s
up
er
vi
so
rs
’ 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
in
 
su
pe
rv
is
io
n 
on
 
th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
, 
tra
in
ee
s’
 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
(c
as
e 
co
nc
ep
tu
al
iz
at
io
n 
ab
ili
tie
s i
n 
et
io
lo
gy
 a
nd
 
tre
at
m
en
t),
 a
nd
 
pe
rc
ei
ve
d 
su
pe
rv
is
io
n 
sa
tis
fa
ct
io
n 
Q
ua
nt
ita
tiv
e 
• 
D
em
og
ra
ph
ic
 
Fo
rm
 
• 
Su
pe
rv
is
or
 
M
ul
tic
ul
tu
ra
l 
C
om
pe
te
nc
e 
In
ve
nt
or
y 
(S
M
C
I) 
• 
W
or
ki
ng
 
A
lli
an
ce
-
Tr
ai
ne
e 
V
er
si
on
 
(W
A
I-T
) 
• 
M
ul
tic
ul
tu
ra
l 
C
as
e 
C
on
ce
pt
ua
liz
at
io
n 
A
bi
lit
y 
de
te
rm
in
ed
 b
y 
a 
co
di
ng
 
sy
st
em
  
• 
Su
pe
rv
is
io
n 
Sa
tis
fa
ct
io
n 
Q
ue
st
io
nn
ai
re
 
(S
SQ
) 
• 
N
=1
47
 
• 
26
 m
al
es
/1
21
 
fe
m
al
es
 
• 
A
ge
 ra
ng
e:
 2
1-
72
  
• 
C
au
ca
si
an
: 1
03
; 
A
fr
ic
an
 
A
m
er
ic
an
: 1
2;
 
A
si
an
 A
m
er
ic
an
: 
13
; H
is
pa
ni
c 
A
m
er
ic
an
: 1
3;
 
N
at
iv
e 
A
m
er
ic
an
: 
1;
 B
ira
ci
al
: 3
; D
id
 
no
t s
pe
ci
fy
: 2
 
• 
M
as
te
r’
s l
ev
el
: 
90
; p
os
tg
ra
du
at
e 
le
ve
l: 
15
; d
oc
to
ra
l 
le
ve
l: 
37
; d
id
 n
ot
 
sp
ec
ify
: 5
 
• 
A
lth
ou
gh
 su
pe
rv
is
or
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
w
as
 d
ire
ct
ly
 a
nd
 
po
si
tiv
el
y 
as
so
ci
at
ed
 w
ith
 su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 a
nd
 su
pe
rv
is
io
n 
sa
tis
fa
ct
io
n,
 su
pe
rv
is
or
 m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
e 
ha
d 
a 
di
re
ct
, b
ut
 n
eg
at
iv
e,
 
re
la
tio
ns
hi
p 
w
ith
 tr
ai
ne
e 
et
io
lo
gy
 
co
nc
ep
tu
al
iz
at
io
n 
ab
ili
tie
s 
(m
ul
tic
ul
tu
ra
l c
as
e 
co
nc
ep
tu
al
iz
at
io
n 
ab
ili
tie
s m
ay
 b
e 
in
flu
en
ce
d 
by
 
va
ria
bl
es
 b
ey
on
d 
th
os
e 
as
se
ss
ed
 in
 
th
is
 st
ud
y 
su
ch
 a
s s
el
f-
aw
ar
en
es
s a
nd
 
se
lf-
co
nf
id
en
ce
) 
• 
Su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 se
rv
ed
 
as
 a
 si
gn
ifi
ca
nt
 p
os
iti
ve
 m
ed
ia
to
r i
n 
th
e 
re
la
tio
ns
hi
p 
be
tw
ee
n 
su
pe
rv
is
or
 
m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
an
d 
su
pe
rv
is
io
n 
sa
tis
fa
ct
io
n 
• 
A
 su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
th
at
 
in
vo
lv
es
 a
n 
im
pl
em
en
ta
tio
n 
of
 
cu
ltu
ra
l c
om
pe
te
nc
e 
th
ro
ug
h 
a 
m
ut
ua
l 
ag
re
em
en
t o
n 
go
al
s a
nd
 ta
sk
s r
el
at
ed
 
to
 a
 fo
cu
s o
n 
m
ul
tic
ul
tu
ra
l i
ss
ue
s m
ay
 
pr
ov
id
e 
fo
r g
re
at
er
 su
pe
rv
is
io
n 
sa
tis
fa
ct
io
n 
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M
aj
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in
di
ng
s 
Je
rn
ig
an
, 
G
re
en
, 
H
el
m
s, 
Pe
re
z-
G
ua
ld
ro
n,
 
an
d 
H
en
ze
 
(2
01
0)
 
• T
o 
ex
pl
or
e 
ra
ci
al
 
dy
na
m
ic
s f
ro
m
 
th
e 
pe
rs
pe
ct
iv
e 
of
 
su
pe
rv
is
ee
s o
f 
C
ol
or
 w
ith
in
 
su
pe
rv
is
io
n 
dy
ad
s 
w
ith
 su
pe
rv
is
or
s 
of
 C
ol
or
 
Q
ua
lit
at
iv
e 
ex
pl
or
at
or
y 
st
ud
y 
• D
em
og
ra
ph
ic
 
da
ta
 
• S
em
i-
st
ru
ct
ur
ed
 
su
rv
ey
 
• 6
 su
pe
rv
is
ee
s o
f 
C
ol
or
 (w
ith
 
su
pe
rv
is
or
s o
f 
C
ol
or
) 
• 3
 m
as
te
rs
/3
 
do
ct
or
al
-le
ve
l 
st
ud
en
ts
 in
 th
e 
de
pa
rtm
en
t o
f 
co
un
se
lin
g 
ps
yc
ho
lo
gy
 a
t a
 
un
iv
er
si
ty
 o
n 
th
e 
ea
st
 c
oa
st
 
• 
Su
pe
rv
is
ee
s r
ep
or
te
d 
th
at
 th
ei
r 
su
pe
rv
is
or
s e
vi
de
nc
ed
 a
 ra
ng
e 
of
 
re
sp
on
se
s t
o 
ra
ce
 b
ei
ng
 in
tro
du
ce
d 
in
to
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
A
lth
ou
gh
 so
m
e 
re
sp
on
de
nt
s 
de
m
on
st
ra
te
d 
an
 u
nd
er
st
an
di
ng
 o
f t
he
 
ne
ce
ss
ity
 to
 in
iti
at
e 
co
nv
er
sa
tio
ns
 
ab
ou
t r
ac
e 
an
d 
cu
ltu
re
 in
 su
pe
rv
is
io
n,
 
th
ey
 re
po
rte
d 
th
at
 th
ei
r s
up
er
vi
so
rs
 
di
d 
no
t; 
co
ns
eq
ue
nt
ly
, t
he
se
 
in
te
ra
ct
io
ns
 p
ro
ve
d 
to
 b
e 
pr
ob
le
m
at
ic
 
• 
D
es
pi
te
 h
av
in
g 
to
 in
iti
at
e 
co
nv
er
sa
tio
ns
 a
bo
ut
 ra
ce
, t
he
ir 
su
pe
rv
is
or
s w
er
e 
re
ce
pt
iv
e 
to
 th
e 
di
sc
us
si
on
 a
nd
 c
ha
lle
ng
ed
 su
pe
rv
is
ee
s 
to
 c
on
tin
ue
 to
 e
ng
ag
e 
in
 th
e 
di
al
og
ue
; 
su
pe
rv
is
ee
s i
n 
su
ch
 re
la
tio
ns
hi
ps
 
su
bs
eq
ue
nt
ly
 re
po
rte
d 
gr
ow
th
-
fo
st
er
in
g 
ex
pe
rie
nc
es
. 
• 
R
es
po
nd
en
ts
’ d
es
cr
ip
tio
ns
 o
f d
ya
ds
, 
co
m
pr
is
ed
 o
f t
w
o 
pe
op
le
 o
f C
ol
or
, 
w
er
e 
no
t n
ec
es
sa
ril
y 
po
si
tiv
e 
w
he
n 
di
sc
us
si
on
s o
f r
ac
e 
in
 su
pe
rv
is
io
n 
w
er
e 
th
e 
fo
cu
s 
• 
N
ot
 a
ll 
pe
op
le
-o
f C
ol
or
 su
pe
rv
is
or
s 
ar
e 
in
he
re
nt
ly
 b
et
te
r a
t u
nd
er
st
an
di
ng
 
ra
ci
al
 a
nd
 c
ul
tu
ra
l i
nf
or
m
at
io
n,
 so
le
ly
 
be
ca
us
e 
th
ey
 a
re
 p
eo
pl
e 
of
 C
ol
or
 
• 
Su
pe
rv
is
ee
s o
f C
ol
or
 fr
eq
ue
nt
ly
 
re
po
rte
d 
an
 in
te
rn
al
iz
at
io
n 
of
 se
lf-
do
ub
t a
nd
 in
co
m
pe
te
nc
e 
w
he
n 
th
ey
 
pe
rc
ei
ve
d 
th
at
 th
ei
r s
up
er
vi
so
rs
 w
er
e 
 
120 
A
ut
ho
r(
s)
/ 
Y
ea
r 
R
es
ea
rc
h 
Q
ue
st
io
ns
/ 
O
bj
ec
tiv
es
 
R
es
ea
rc
h 
A
pp
ro
ac
h/
 
D
es
ig
n 
In
st
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M
aj
or
 F
in
di
ng
s 
no
t o
pe
n 
to
 d
is
co
ur
se
 a
bo
ut
 ra
ce
 
w
ith
in
 su
pe
rv
is
io
n 
• 
Tr
ai
ne
es
 o
f C
ol
or
, w
ho
 e
nd
or
se
d 
th
e 
im
po
rta
nc
e 
of
 u
si
ng
 ra
ci
al
 a
nd
 c
ul
tu
ra
l 
co
nc
ep
tu
al
iz
at
io
ns
 in
 c
ou
ns
el
in
g 
pr
ac
tic
e,
 w
er
e 
de
te
rr
ed
 fr
om
 d
oi
ng
 so
 
w
he
n 
th
ei
r s
up
er
vi
so
rs
 d
id
 n
ot
 p
ro
vi
de
 
su
pp
or
t o
r e
nc
ou
ra
ge
m
en
t. 
Th
e 
im
pa
ct
 
of
 a
 re
gr
es
si
ve
 su
pe
rv
is
io
n 
re
la
tio
ns
hi
p 
w
as
 b
ot
h 
ps
yc
ho
lo
gi
ca
lly
 
ta
xi
ng
 a
nd
 h
ad
 n
eg
at
iv
e 
co
ns
eq
ue
nc
es
 
fo
r t
he
 tr
ai
ni
ng
 e
xp
er
ie
nc
e 
fo
r 
su
pe
rv
is
ee
s o
f c
ol
or
 
• 
Pr
og
re
ss
iv
e 
dy
ad
s w
er
e 
de
sc
rib
ed
 a
s 
ed
uc
at
iv
e 
an
d 
gr
ow
th
-f
os
te
rin
g 
in
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m
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ve
nt
or
y 
(C
O
SE
) 
• R
ol
e 
C
on
fli
ct
 
an
d 
R
ol
e 
A
m
bi
gu
ity
 
In
ve
nt
or
y 
(R
C
R
A
I)
 
• 4
2 
in
te
rn
at
io
na
l 
st
ud
en
ts
 e
nr
ol
le
d 
in
 A
PA
-
ac
cr
ed
ite
d 
pr
of
es
si
on
al
 
ps
yc
ho
lo
gy
 
pr
og
ra
m
s 
• P
ar
tic
ip
an
ts
 
re
pr
es
en
te
d 
20
 
In
te
rn
at
io
na
l s
tu
de
nt
s w
ho
 re
po
rte
d 
be
in
g 
le
ss
 a
cc
ul
tu
ra
te
d 
al
so
 re
po
rte
d:
 
• 
Le
ss
 c
ou
ns
el
in
g 
se
lf-
ef
fic
ac
y 
• 
W
ea
ke
r s
up
er
vi
so
ry
 w
or
ki
ng
 a
lli
an
ce
s 
• 
M
or
e 
ro
le
 d
iff
ic
ul
tie
s i
n 
su
pe
rv
is
io
n 
• 
M
or
e 
di
sc
us
si
on
 o
f c
ul
tu
ra
l i
ss
ue
s i
n 
su
pe
rv
is
io
n 
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D
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ig
n 
In
st
ru
m
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n 
Sa
m
pl
e 
M
aj
or
 F
in
di
ng
s 
in
 in
te
rn
at
io
na
l 
st
ud
en
ts 
• A
m
er
ic
an
-
In
te
rn
at
io
na
l 
R
el
at
io
ns
 
Sc
al
e 
(A
IR
S)
 
• S
up
er
vi
so
ry
 
W
or
ki
ng
 
A
lli
an
ce
 
In
ve
nt
or
y-
Tr
ai
ne
e 
Fo
rm
 
(S
W
A
I-
Tr
ai
ne
e 
Fo
rm
) 
• I
nt
er
na
tio
na
l 
St
ud
en
t 
Su
pe
rv
is
io
n 
Sc
al
e 
(I
SS
S)
 
co
un
tri
es
 a
nd
 6
 
co
nt
in
en
ts
 
• 6
2%
 w
om
en
 
• 6
2%
 in
 c
lin
ic
al
 
ps
yc
ho
lo
gy
 
pr
og
ra
m
s 
• 3
1%
 in
 
co
un
se
lin
g 
pr
og
ra
m
s 
• 7
%
 in
 sc
ho
ol
 
ps
yc
ho
lo
gy
 
pr
og
ra
m
s 
N
in
om
iy
a 
(2
01
2)
  
 
• T
o 
ex
pl
or
e 
th
e 
ex
pe
rie
nc
e 
of
 
A
si
an
 fo
re
ig
n-
bo
rn
 th
er
ap
is
ts
 o
f 
su
pe
rv
is
io
n 
w
ith
 
Eu
ro
pe
an
-
A
m
er
ic
an
 
su
pe
rv
is
or
s 
R
es
ea
rc
h 
qu
es
tio
ns
: 
• W
ha
t w
as
 th
e 
ex
pe
rie
nc
e 
of
 
A
si
an
 fo
re
ig
n-
bo
rn
 th
er
ap
is
ts
 in
 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
io
n 
w
ith
 
Eu
ro
pe
an
-
Q
ua
lit
at
iv
e 
 
 
In
-d
ep
th
 
in
te
rv
ie
w
s 
gu
id
ed
 b
y 
op
en
-
en
de
d 
qu
es
tio
ns
 
ab
ou
t 
su
pe
rv
is
or
y 
ex
pe
rie
nc
es
 
• N
=7
 A
si
an
 
fo
re
ig
n-
bo
rn
 
th
er
ap
is
ts
 
• 5
 fe
m
al
e/
2 
m
al
e 
 
• A
ve
ra
ge
 a
ge
: 2
7-
43
  
•  
3 
Ja
pa
ne
se
, 1
 
Ta
iw
an
es
e,
 1
 
C
hi
ne
se
, 1
 S
ou
th
 
Ea
st
 A
si
an
, 1
 
In
di
an
 
In
cl
us
io
n 
cr
ite
ria
: 
• I
nd
iv
id
ua
ls
 w
ho
 
w
er
e 
et
hn
ic
al
ly
 
A
si
an
 
• 
A
si
an
 fo
re
ig
n-
bo
rn
 th
er
ap
ist
s’
 
ex
pe
rie
nc
es
 o
f c
ro
ss
-c
ul
tu
ra
l 
su
pe
rv
is
io
n 
w
ith
 E
ur
op
ea
n-
A
m
er
ic
an
 
su
pe
rv
is
or
s v
ar
ie
d 
fr
om
 a
 p
os
iti
ve
 a
nd
 
su
pp
or
tiv
e 
to
 a
 c
ha
lle
ng
in
g 
an
d 
di
ff
ic
ul
t 
• 
Fo
re
ig
n-
bo
rn
 tr
ai
ne
e 
le
ve
l o
f 
ac
cu
ltu
ra
tio
n 
w
as
 li
ke
ly
 to
 a
ff
ec
t t
he
 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 b
ec
au
se
 
cu
ltu
ra
l a
nd
 la
ng
ua
ge
 b
ar
rie
rs
 in
 
su
pe
rv
is
or
y 
dy
ad
s m
ig
ht
 p
re
ve
nt
 th
e 
de
ve
lo
pm
en
t o
f a
 p
os
iti
ve
 su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 
• 
A
s t
he
 fo
re
ig
n-
bo
rn
 tr
ai
ne
es
 
pr
oc
ee
de
d 
in
 th
ei
r c
lin
ic
al
 tr
ai
ni
ng
, 
th
ey
 b
ec
am
e 
m
or
e 
ac
cu
ltu
ra
te
d,
 th
ei
r 
la
ng
ua
ge
 a
nd
 c
ul
tu
ra
l b
ar
rie
rs
 
de
cr
ea
se
d,
 a
nd
 th
ei
r l
ev
el
 o
f c
lin
ic
al
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st
ru
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Sa
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M
aj
or
 F
in
di
ng
s 
A
m
er
ic
an
 
su
pe
rv
is
or
s?
 
• W
ha
t c
ha
lle
ng
es
 
di
d 
th
e 
A
si
an
 
fo
re
ig
n-
bo
rn
 
su
pe
rv
is
ee
s 
ex
pe
rie
nc
e 
in
 
su
pe
rv
is
io
n 
w
ith
 
th
e 
Eu
ro
pe
an
-
A
m
er
ic
an
 
su
pe
rv
is
or
? 
• H
ow
 d
id
 
di
ff
er
en
ce
s i
n 
cu
ltu
re
 in
flu
en
ce
 
th
e 
su
pe
rv
is
or
y 
pr
oc
es
s a
nd
 
re
la
tio
ns
hi
p 
be
tw
ee
n 
th
e 
Eu
ro
pe
an
-
A
m
er
ic
an
 
su
pe
rv
is
or
 a
nd
 
th
e 
A
si
an
 fo
re
ig
n-
bo
rn
 su
pe
rv
is
ee
? 
• I
nd
iv
id
ua
ls
 w
ho
 
w
er
e 
bo
rn
 a
nd
 
gr
ew
 u
p 
in
 A
si
a 
• S
tu
de
nt
s-
in
-
tra
in
in
g 
an
d 
gr
ad
ua
te
s f
ro
m
 
ac
cr
ed
ite
d 
pr
of
es
si
on
al
 
ps
yc
ho
lo
gy
 
do
ct
or
al
 
pr
og
ra
m
s i
n 
th
e 
U
.S
. 
• I
nd
iv
id
ua
ls
 w
ho
 
w
or
ke
d 
w
ith
 a
t 
le
as
t 1
 E
ur
op
ea
n-
A
m
er
ic
an
 
su
pe
rv
is
or
 d
ur
in
g 
cl
in
ic
al
 tr
ai
ni
ng
; 
ex
pe
rie
nc
ed
 
ch
al
le
ng
in
g 
su
pe
rv
is
or
y 
ev
en
ts
; a
nd
 h
ad
 
aw
ar
en
es
s o
f t
he
 
im
pa
ct
 o
f c
ul
tu
ra
l 
di
ff
er
en
ce
s o
n 
th
e 
su
pe
rv
is
or
y 
pr
oc
es
s a
nd
 
re
la
tio
ns
hi
p 
in
 
cr
os
s-
 c
ul
tu
ra
l 
su
pe
rv
is
io
n 
co
m
pe
te
nc
y 
in
cr
ea
se
d;
 a
s a
 re
su
lt,
 
th
ei
r s
up
er
vi
so
ry
 a
lli
an
ce
 te
nd
ed
 to
 b
e 
m
or
e 
po
si
tiv
e 
an
d 
co
lla
bo
ra
tiv
e 
• 
B
ot
h 
th
e 
su
pe
rv
is
or
’s
 g
en
er
al
 
co
m
pe
te
nc
y 
an
d 
m
ul
tic
ul
tu
ra
l 
co
m
pe
te
nc
y 
af
fe
ct
ed
 th
e 
A
si
an
 
fo
re
ig
n 
tra
in
ee
’s
 su
pe
rv
is
or
y 
ex
pe
rie
nc
es
 a
nd
 w
or
ki
ng
 a
lli
an
ce
 w
ith
 
Eu
ro
pe
an
-A
m
er
ic
an
 su
pe
rv
is
or
s 
• 
C
ul
tu
ra
l d
iff
er
en
ce
s m
ad
e 
a 
si
gn
ifi
ca
nt
 im
pa
ct
 o
n 
th
e 
pr
oc
es
s a
nd
 
th
e 
re
la
tio
ns
hi
p 
in
 th
e 
cr
os
s-
cu
ltu
ra
l 
su
pe
rv
is
io
n 
be
tw
ee
n 
th
e 
A
si
an
 
fo
re
ig
n-
bo
rn
 tr
ai
ne
es
 a
nd
 th
e 
Eu
ro
pe
an
-A
m
er
ic
an
 su
pe
rv
is
or
s 
• 
Th
e 
re
su
lts
 in
di
ca
te
d 
th
at
 th
e 
sk
ill
 
di
ff
ic
ul
tie
s a
nd
 d
ef
ic
its
 o
f A
si
an
 
fo
re
ig
n 
su
pe
rv
is
ee
s m
ay
 b
e 
ca
us
ed
 b
y 
th
re
e 
co
nt
ex
tu
al
 fa
ct
or
s:
 w
or
ki
ng
 in
 a
 
no
ve
l t
re
at
m
en
t m
od
al
ity
, w
or
ki
ng
 
w
ith
 a
 n
ew
 p
op
ul
at
io
n,
 a
nd
 w
or
ki
ng
 
in
 a
 n
ov
el
 c
lin
ic
al
 se
tti
ng
, w
he
n 
su
pe
rv
is
ee
s w
er
e 
in
 th
e 
ea
rly
 st
ag
es
 o
f 
th
ei
r c
lin
ic
al
 tr
ai
ni
ng
 a
s f
or
ei
gn
-b
or
n 
tra
in
ee
s 
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st
ru
m
en
ta
tio
n 
Sa
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M
aj
or
 F
in
di
ng
s 
Po
w
er
s 
(2
01
5)
 
• T
o 
ex
am
in
e 
A
fr
ic
an
 A
m
er
ic
an
 
su
pe
rv
is
ee
s’
 
pe
rc
ep
tio
n 
of
 
th
ei
r E
ur
o 
A
m
er
ic
an
 
su
pe
rv
is
or
s’
 
aw
ar
en
es
s o
f 
ra
ci
al
 a
nd
 c
ul
tu
ra
l 
di
ff
er
en
ce
s, 
cu
ltu
ra
lly
-a
w
ar
e 
re
sp
on
se
s, 
an
d 
th
e 
im
pa
ct
 o
f 
ra
ci
al
 a
nd
 c
ul
tu
ra
l 
di
ff
er
en
ce
s o
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
Q
ua
lit
at
iv
e 
(m
ul
tip
le
 
ca
se
 st
ud
y)
  
• 
Sc
re
en
in
g 
Fo
rm
  
• 
D
em
og
ra
ph
ic
 
qu
es
tio
nn
ai
re
 
• 
In
te
rv
ie
w
s  
• 
Su
pe
rv
is
or
y 
W
or
ki
ng
 
A
lli
an
ce
 
In
ve
nt
or
y 
(S
W
A
I) 
 
• N
=8
 A
fr
ic
an
 
A
m
er
ic
an
 fe
m
al
e 
as
so
ci
at
e-
le
ve
l 
lic
en
se
d 
co
un
se
lo
rs
 w
ho
 
re
si
de
d 
in
 th
e 
so
ut
he
as
te
rn
 
re
gi
on
 o
f t
he
 
U
ni
te
d 
St
at
es
. 
• A
ge
 ra
ng
e:
 2
6-
42
 
• M
in
im
um
 o
f 1
 
ye
ar
 a
nd
 a
 
m
ax
im
um
 o
f 3
 
ye
ar
s o
f p
os
t-
lic
en
su
re
 
ex
pe
rie
nc
e 
In
 a
n 
ex
am
in
at
io
n 
of
 th
e 
pe
rc
ep
tio
ns
 o
f 
ra
ci
al
 a
nd
 c
ul
tu
ra
l d
iff
er
en
ce
s, 
su
pe
rv
is
or
 
aw
ar
en
es
s, 
an
d 
th
e 
pe
rc
ei
ve
d 
im
pa
ct
 o
f 
ra
ce
 a
nd
 c
ul
tu
re
 o
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p,
 6
 m
aj
or
 th
em
es
 e
m
er
ge
d:
 
• 
C
ul
tu
ra
l i
di
os
yn
cr
as
ie
s 
• 
Su
pe
rv
is
ee
s’
 a
m
bi
va
le
nc
e 
• 
C
ul
tu
ra
l c
on
ta
ct
 
• 
M
ic
ro
ag
gr
es
si
on
s 
• 
Po
w
er
 d
iff
er
en
tia
l 
• 
H
ea
lth
y 
sk
ep
tic
is
m
 
• 
Su
pe
rv
is
or
s l
ac
ke
d 
un
de
rs
ta
nd
in
g 
an
d 
aw
ar
en
es
s o
f h
ow
 su
pe
rv
ise
es
 
pe
rc
ei
ve
d 
th
e 
im
pa
ct
 o
f r
ac
ia
l a
nd
 
cu
ltu
ra
l d
iff
er
en
ce
s o
n 
th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
• 
A
lth
ou
gh
 th
e 
pa
rti
ci
pa
nt
s n
ot
ed
 th
at
 
cu
ltu
ra
l d
iff
er
en
ce
s a
re
 a
 p
oi
gn
an
t 
to
pi
c,
 th
ey
 a
dm
itt
ed
ly
 d
o 
no
t d
is
cu
ss
 
th
em
 in
 su
pe
rv
is
io
n 
as
 it
 re
la
te
s t
o 
th
e 
su
pe
rv
is
or
- s
up
er
vi
se
e 
re
la
tio
ns
hi
p 
• 
Pa
rti
ci
pa
nt
s a
ll 
no
te
d 
di
sc
us
si
ng
 ra
ce
 
an
d 
cu
ltu
re
 re
la
te
d 
to
 th
ei
r c
lie
nt
s, 
bu
t 
di
d 
no
t d
ire
ct
ly
 e
ng
ag
e 
in
 d
is
cu
ss
in
g 
th
e 
ra
ci
al
 a
nd
 c
ul
tu
ra
l d
iff
er
en
ce
s 
be
tw
ee
n 
th
em
 a
nd
 th
ei
r s
up
er
vi
so
r 
• 
Th
e 
m
aj
or
ity
 o
f t
he
 p
ar
tic
ip
an
ts
 fe
lt 
th
at
 a
dd
re
ss
in
g 
ra
ci
al
 a
nd
 c
ul
tu
ra
l w
as
 
a 
sh
ar
ed
 re
sp
on
si
bi
lit
y 
be
tw
ee
n 
th
e 
su
pe
rv
is
or
 a
nd
 su
pe
rv
is
ee
 
• 
Se
ve
n 
of
 th
e 
pa
rti
ci
pa
nt
s d
es
cr
ib
ed
 
th
ei
r s
up
er
vi
so
r’
s l
ac
k 
of
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st
ru
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Sa
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M
aj
or
 F
in
di
ng
s 
un
de
rs
ta
nd
in
g 
of
 th
e 
A
fr
ic
an
 
A
m
er
ic
an
 c
ul
tu
re
 
• 
W
hi
le
 th
ey
 fe
lt 
th
at
 th
ei
r s
up
er
vi
so
r 
ha
d 
a 
co
nt
ex
tu
al
 u
nd
er
st
an
di
ng
 o
f 
m
ul
tic
ul
tu
ra
lis
m
, t
hi
s u
nd
er
st
an
di
ng
 
di
d 
no
t t
ra
ns
la
te
 in
to
 a
w
ar
en
es
s o
f t
he
 
cu
ltu
ra
l d
iff
er
en
ce
s a
nd
 th
ei
r i
m
pa
ct
s 
on
 m
ul
tic
ul
tu
ra
l r
el
at
io
ns
hi
ps
 
• 
Pa
rti
ci
pa
nt
s a
ttr
ib
ut
ed
 th
ei
r 
su
pe
rv
is
or
’s
 la
ck
 o
f u
nd
er
st
an
di
ng
 o
f 
th
ei
r c
ul
tu
re
 to
 a
 c
ul
tu
ra
l g
ap
 
• 
A
lth
ou
gh
 su
pe
rv
is
ee
s d
id
 n
ot
 d
ire
ct
ly
 
di
sc
us
s t
he
ir 
ow
n 
cu
ltu
ra
l d
iff
er
en
ce
s 
w
ith
 th
ei
r s
up
er
vi
so
rs
, t
he
ir 
as
se
ss
m
en
ts
 o
f t
he
ir 
su
pe
rv
is
or
s’
 
m
ul
tic
ul
tu
ra
l a
w
ar
en
es
s w
er
e 
ba
se
d 
up
on
 d
is
cu
ss
io
ns
 a
bo
ut
 A
fr
ic
an
 
A
m
er
ic
an
 c
lie
nt
s w
ith
 th
ei
r s
up
er
vi
so
r 
• 
Pa
rti
ci
pa
nt
s’
 p
er
ce
pt
io
ns
 o
f t
he
ir 
su
pe
rv
is
or
’s
 m
ul
tic
ul
tu
ra
l c
om
pe
te
nc
e 
an
d 
aw
ar
en
es
s n
eg
at
iv
el
y 
im
pa
ct
ed
 
th
e 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
  
• 
Fi
ve
 o
f t
he
 p
ar
tic
ip
an
ts
 re
po
rte
d 
ex
pe
rie
nc
in
g 
ra
ci
al
 m
ic
ro
ag
gr
es
si
on
s 
an
d 
be
in
g 
st
er
eo
ty
pe
d 
• 
Th
es
e 
ex
pe
rie
nc
es
 im
pa
ct
ed
 th
e 
su
pe
rv
is
or
y 
re
la
tio
ns
hi
p 
as
 w
el
l a
s t
he
 
su
pe
rv
is
or
y 
w
or
ki
ng
 a
lli
an
ce
 
So
he
ili
an
, 
In
m
an
, 
K
lin
ge
r, 
Is
en
be
rg
, 
• T
o 
ex
am
in
e 
w
ha
t 
to
pi
cs
 o
r a
sp
ec
ts
 
of
 
m
ul
tic
ul
tu
ra
lis
m
 
D
is
co
ve
ry
-
or
ie
nt
ed
 
qu
al
ita
tiv
e 
ap
pr
oa
ch
 
• O
nl
in
e 
su
rv
ey
 
co
nd
uc
te
d 
th
ro
ug
h 
• N
=1
02
 
su
pe
rv
is
ee
s 
• 7
8%
 w
om
en
/2
2%
 
m
en
 
1.
 C
on
te
nt
 o
f C
ul
tu
ra
l T
op
ic
s D
is
cu
ss
ed
 
• 
R
ev
ea
le
d 
9 
su
bc
at
eg
or
ie
s 
• 
R
ac
e 
w
as
 h
ig
hl
ig
ht
ed
 a
s o
ne
 o
f t
he
 
m
os
t c
om
m
on
ly
 e
xp
lo
re
d 
to
pi
cs
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K
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(2
01
4)
 
ar
e 
di
sc
us
se
d 
w
he
n 
m
ul
tic
ul
tu
ra
l 
ev
en
ts
 w
er
e 
th
e 
fo
cu
s i
n 
su
pe
rv
is
io
n 
• T
o 
un
de
rs
ta
nd
 
w
ha
t s
up
er
vi
so
ry
 
in
te
rv
en
tio
ns
 a
re
 
pe
rc
ei
ve
d 
as
 
sa
lie
nt
 a
nd
 
cu
ltu
ra
lly
 
se
ns
iti
ve
 b
y 
su
pe
rv
is
ee
s 
• T
o 
un
de
rs
ta
nd
 
ho
w
 th
e 
su
pe
rv
is
ee
’s
 
pe
rc
ep
tio
ns
 o
f t
he
 
su
pe
rv
is
or
y 
ex
pe
rie
nc
e 
an
d 
th
e 
in
te
rv
en
tio
ns
 
us
ed
 m
ig
ht
 
in
flu
en
ce
 
su
pe
rv
is
ee
’s
 w
or
k 
w
ith
 c
lie
nt
s 
Su
rv
ey
 
M
on
ke
y 
• P
ar
tic
ip
an
t 
de
m
og
ra
ph
ic
 
qu
es
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so
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ul
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tu
ra
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m
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ge
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 d
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ad
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/c
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m
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• C
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rie
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 c
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rte
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te
nd
in
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t 
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 c
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pe
te
nt
 m
om
en
t i
n 
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pe
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is
io
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en
de
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re
la
te
d 
di
sc
us
si
on
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e 
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nd
 m
os
t f
re
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en
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op
ic
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ss
ed
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 su
pe
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is
io
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 b
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el
at
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 re
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 d
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 C
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t c
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at
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 c
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 c
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at
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ra
ge
d 
op
en
ne
ss
 
(N
=1
6)
 w
er
e 
sa
lie
nt
 a
nd
 fr
eq
ue
nt
 
in
te
rv
en
tio
ns
 
3.
 C
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is
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ná
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 m
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at
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in
ic
al
 
su
pe
rv
is
or
y 
pr
ac
tic
es
 
C
on
se
ns
ua
l 
Q
ua
lit
at
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 o
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 m
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pe
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s o
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at
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at
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 p
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r m
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ra
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 m
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f c
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 o
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at
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l o
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ra
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C
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 o
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is
ee
 a
nd
 
5 
su
pe
rv
is
or
s 
w
er
e 
m
at
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ra
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l c
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 b
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re
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ra
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 re
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• C
ou
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el
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ex
pe
rie
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ye
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l c
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pe
te
nc
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 p
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w
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on
te
nt
/S
itu
at
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an
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C
ul
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ar
ia
bl
es
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A
w
ar
en
es
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 T
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 m
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t s
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ng
 
in
flu
en
ce
 o
f p
os
iti
ve
 e
xp
er
ie
nc
es
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f 
m
ul
tic
ul
tu
ra
l i
nc
id
en
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 in
cr
ea
se
d 
aw
ar
en
es
s f
or
 b
ot
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su
pe
rv
is
or
s a
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su
pe
rv
is
ee
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A
w
ar
en
es
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 re
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ct
ed
 
in
 m
an
y 
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er
en
t f
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m
s, 
in
cl
ud
in
g 
se
lf-
di
sc
lo
su
re
s, 
th
eo
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al
 
di
sc
us
si
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s, 
co
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t w
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 c
ul
tu
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l 
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ff
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en
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m
m
un
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at
io
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te
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tio
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 o
th
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rv
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y 
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ra
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s D
ev
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op
m
en
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rv
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l s
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si
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 re
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of
 th
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lf-
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 o
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ot
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r i
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nt
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te
rv
en
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ns
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po
su
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lth
ou
gh
 su
pe
rv
is
ee
s d
id
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nd
ic
at
e 
th
at
 e
xp
os
ur
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 c
ul
tu
ra
l 
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er
en
ce
s w
as
 in
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s d
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 d
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op
m
en
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W
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ra
l f
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rv
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ita
tiv
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-it
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rv
ey
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D
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ra
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es
tio
nn
ai
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N
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A
M
FT
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ic
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m
em
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ud
en
t 
m
em
be
rs
, 4
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Th
e 
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pe
rie
nc
e 
of
 h
av
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a 
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s-
 
cu
ltu
ra
l s
up
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ry
 re
la
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hi
p 
in
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of
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se
lf 
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t g
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ee
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 c
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ge
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• 
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H
is
pa
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c;
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Je
w
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th
er
  
• 
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w
ith
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A
 
de
gr
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M
A
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M
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s b
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at
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l f
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 g
ro
w
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 c
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 d
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ps
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er
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ly
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ga
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ed
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nd
 v
al
ue
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de
nt
s w
ho
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 b
ee
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rv
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ed
 b
y 
so
m
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ne
 fr
om
 a
 
di
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en
t r
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ia
l a
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r e
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nd
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w
n 
ra
te
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e 
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tu
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s b
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ng
 b
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 p
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m
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gr
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nd
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m
ph
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r c
ul
tu
ra
l d
iv
er
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tra
in
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g 
pr
og
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m
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A
lth
ou
gh
 M
FT
s r
ea
liz
e 
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po
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 m
ul
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tu
ra
lis
m
 a
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cr
os
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cu
ltu
ra
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up
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vi
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, 
th
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 a
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 n
ot
 fr
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ue
nt
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 p
ro
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de
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th
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op
po
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ni
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 d
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cu
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ul
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ul
tu
ra
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su
es
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ai
ni
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o 
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 su
pe
rv
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, o
r a
ss
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ia
te
 w
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 c
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le
ag
ue
s t
ha
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m
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fr
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 d
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er
en
t r
ac
e 
an
d/
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et
hn
ic
ity
 th
an
 th
ei
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w
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f c
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M
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r s
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 m
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Multicultural Supervisory Behaviors and Practices  
 
Part I Instructions: On the following page, there are 20 specific multicultural supervisory 
behaviors. As you read through the behaviors, please rate the behaviors into one of two 
categories based on its importance on addressing diversity issues in clinical supervision.  
 
The two categories are: 
 
Less 
Important 
 
 
 More 
Important 
Please ONLY include 10 behaviors in EACH category.  
 
Category 
Rating 
Multicultural Supervisory Behaviors 
Less More  
  Initiating dialogue during supervision about supervisees’ own racial/ethnic identity 
development 
  Acknowledging and discussing realities of racism/oppression during supervision 
  Encouraging supervisee to share, within supervision, their personal and professional 
cultural background and experiences 
  Communicating acceptance of and respect for supervisee’s own culture and 
perspectives through verbal phrases 
  Articulating a commitment to develop multicultural competence by discussing 
expectations within the first two supervision sessions 
  Consulting colleagues willingly about my own reactions to racial/ethnic concerns as a 
result of any supervision experience 
  Providing supervisee with a multiculturally diverse caseload to ensure breadth of 
clinical experience 
  Listening [to] and providing affirming statements to demonstrate genuine respect [for] 
supervisee’s ideas about how culture influences the clinical interaction 
  Inviting supervisee to explore and discuss possible existence of personal cultural biases 
and prejudices on the conceptualization and practice with clients 
  Acknowledging and discussing power issues in supervision that may be related to 
racial/ethnic multicultural differences 
  Self-disclosing own development of self-awareness about cultural/ethnic identity, 
biases, and limitations 
  Addressing feelings of discomfort experienced by trainees concerning multicultural 
issue 
  Acknowledging, discussing, and providing affirming statements that demonstrate 
respect for racial/ethnic multicultural similarities and differences between myself and 
supervisee, and discussing feelings concerning these similarities and/or differences 
  Encouraging discussion regarding multicultural issues by presenting myself non-
defensively such as maintaining an open posture and calming tone of voice when 
supervisee shows feelings of anger, rage, and/or fear when these issues are raised 
during supervision 
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  Creating a safe (nonjudgmental, supportive) environment for discussion of 
multicultural issues, values, and ideas through the use of verbal and nonverbal 
communication 
  Initiating respectful and explicit discussions about the importance of 
culture/multicultural issues during supervision 
  Engaging supervisee actively in discussions to explore clients’ cultural perspectives 
  Identifying and discussing racial/ethnic cultural differences reflected in parallel process 
issues (supervisor/supervisee and supervisee/client) 
  Providing recommended multicultural readings and related training experiences to 
supervisee 
  Modeling for supervisee by initiating, attending to, and demonstrating interest and 
respect for client’s intersecting identities and culture during case conceptualization and 
discussion  
  Additional important behavior(s) not listed above (please specify) -  
 
 
 
Part II Instructions: On the following page, there are 10 specific multicultural supervisory 
behaviors that you have just rated as “more important”. As you read through the behaviors 
again, please rate the behaviors into one of two categories based on its importance on 
addressing diversity issues in clinical supervision.  
 
The two categories are: 
 
 1 2  
 
 
 
Most Important Moderately Important  
Please ONLY include 5 behaviors in EACH category.  
 
Category Rating Multicultural Supervisory Behaviors 
Most Moderat
e 
10 specific behaviors rated as “more important” from Part I will be carried 
over/populated in this table for participants to rate again. 
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Permission to use the results (supervisory behaviors) from Successful and Unsuccessful 
Multicultural Supervisory Behaviors: A Delphi Poll 
 
from: Jeana Dressel <jldressel@gmail.com> 
to: yeung.chan@pepperdine.edu 
date: Sun, Aug 26, 2018 at 8:51 PM 
subject: Re: Request for Permission: Successful and Unsuccessful 
Multicultural Supervisory Behaviors: A Delphi Poll 
 
I, Jeana L. Dressel, Ph.D., give Yeung Chan permission to use the results (supervisory behaviors) 
from my 2007 study, Successful and Unsuccessful Multicultural Supervisory Behaviors: A 
Delphi Poll” in your research survey.  
 
Supervision was a favorite area for me as a psychologist and diversity was of concern to me then 
as well as now in these tense times we are in. I’m pleased that my study can be of help to you 
and I wish you the best with your research and completing your graduate degree.  
 
Jeana L Dressel, PhD  
jldressel@gmail.com 
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Demographic Questionnaire 
 
Instructions: For each item, please type in your answer or select the answer choice that is most 
appropriate. If there is not an answer that is appropriate, select “other” and type your response in 
the box provided. If you prefer not to answer any item, you may leave it blank.  
 
What is your age?  
 
________________________________ 
 
What gender do you identify with?  
 
_________________________________ 
 
Please describe your race/ethnicity.  
 
_____________________________________  
 
What is your sexual orientation?  
 
_____________________________________  
 
Which of the following best describes your primary theoretical orientation? Choose only one.  
A. Behavioral 
B. Cognitive 
C. Existential 
D. Experiential/Gestalt  
E. Feminist 
F. Humanistic  
G. Integrative/Eclectic  
H. Interpersonal (IPT)  
I. Multicultural 
J. Postmodern Constructive 
K. Psychoanalytic  
L. Psychodynamic/Relational  
M. Rogerian/Person-centered  
N. Systems/Family Systems  
O. Other ________________________________________________  
 
Which of the following best describes the setting(s) of your most recent work/training/teaching 
site(s)?  
A. Armed Forces Medical Center  
B. Child/Adolescent Psychiatric/Pediatrics  
C. Community Mental Health Center  
D. Consortium  
E. Medical School  
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F. Prison/Other Correctional Facility  
G. Private General Hospital  
H. Private Outpatient Clinic  
I. Private Practice  
J. Private Psychiatric Hospital  
K. School District  
L. State/County/Other Public Hospital  
M. University Counseling Center  
N. Veterans Affairs Medical Center  
O. Other ________________________________________________ 
 
Are you an APA Division 45 Member?  
A. Yes  
B. No 
 
How many years have you been licensed?  
 
____________________________________ 
 
Are you currently supervising any trainees/interns?  
A. Yes  
B. No (Please provide reason why) ________________________________________ 
 
How many years have you provided/been providing supervision as a licensed professional?   
 
________________________________________ 
 
Approximately how many supervisees have you supervised in the last 10 years?  
________________________________________ 
 
Approximately how many supervisees have you supervised in the last 3 years?  
 
_________________________________________ 
 
Based on your current work schedule (or on average), how many trainees/interns do you 
supervise each week?  
 
_________________________________________ 
 
Based on your current work schedule (or on average), how many hours per week do you spend 
on direct supervision (both individual and group)?  
 
________________________________________ 
 
Based on your current work schedule (or on average), how many hours per week do you spend 
on indirect supervision (such as reviewing session notes and recordings)?  
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_________________________________________ 
 
How often do your trainees/interns bring up issues related to culture/diversity during 
supervision?  
 
1 2 3 4 5 6 7  
 
Never 
 
Very 
Rarely 
 
Rarely 
 
Sometimes 
 
Often 
 
Very Often 
 
Always 
 
How often do you as a supervisor bring up issues related to culture/diversity during supervision?  
 
1 2 3 4 5 6 7  
 
Never 
 
Very 
Rarely 
 
Rarely 
 
Sometimes 
 
Often 
 
Very Often 
 
Always 
  
During the last two licensure cycles, how many workshops/trainings related to supervision did 
you attend?  
 
___________________________ 
 
During the last two licensure cycles, how many workshops/trainings related to multicultural 
supervision did you attend?  
 
___________________________ 
 
During the last two licensure cycles, how many books/articles related to supervision did you 
read?  
 
___________________________ 
 
During the last two licensure cycles, how many books/articles related to multicultural 
supervision did you read?  
 
___________________________ 
 
Please elaborate on any relevant supervision/multicultural supervision training experience prior 
to the last two licensure cycles.  
 
________________________________________________________________ 
 
Did you take a course in clinical supervision as part of your graduate education?  
A. Yes  
B. No  
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Did you take a course in culture/diversity as part of your graduate education?  
C. Yes  
D. No  
 
Have you ever received supervision of supervision?  
E. Yes  
F. No  
 
When you were a trainee/intern, how often did you bring up issues related to culture/diversity 
during supervision? 
 
1 2 3 4 5 6 7  
 
Never 
 
Very 
Rarely 
 
Rarely 
 
Sometimes 
 
Often 
 
Very Often 
 
Always 
 
When you were a trainee/intern, how often did your supervisors bring up issues related to 
culture/diversity during supervision? 
 
1 2 3 4 5 6 7  
 
Never 
 
Very 
Rarely 
 
Rarely 
 
Sometimes 
 
Often 
 
Very Often 
 
Always 
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Subject: Invitation for Research Participation  
 
Dear ListServ Manager, 
  
I am a doctoral student in clinical psychology at Pepperdine University. As part of my 
dissertation project, I am investigating the best supervisory practices to address diversity issues 
in clinical supervision. It would be much appreciated if you would kindly post the invitation for 
research participation announcement attached below on the ListServ website.  
 
Participation in this study entails completing an online survey to rate the importance of specific 
supervisory behaviors that address diversity issues in clinical supervision. Information regarding 
participant demographics and supervision experience will also be collected; however, no 
identifying information is collected as part of this study. Completion time for this study is 
approximately 15 minutes.  
 
Study participation poses no greater than minimal risk, as participants will be asked their 
opinions about the impact of hypothetical supervision practices and experiences. This study has 
been approved by the Institutional Review Board at Pepperdine University. 
 
If you have any questions or comments, please do not hesitate to contact me, at 
yeung.chan@pepperdine.edu. You may also contact Dr. Edward Shafranske, Dissertation 
Chairperson, at edward.shafranske@pepperdine.edu or Dr. Judy Ho, Chairperson of the 
Pepperdine University Graduate and Professional Schools Institutional Review Board, at 
judy.ho@pepperdine.edu.  
 
 
Thank you in advance for your assistance with the completion of this study.  
 
 
Sincerely,  
 
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University  
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ListServ Research Participation Invitation Announcement  
 
Subject: Invitation to Participate in Research Study on Multicultural Supervisory Behaviors and 
Practices 
 
Greetings!  
 
I am a doctoral student in clinical psychology at Pepperdine University. As part of my 
dissertation project, I am investigating the best supervisory practices to address diversity issues 
in clinical supervision. This study has been approved by the Graduate and Professional Schools 
Institutional Review Board of Pepperdine University; a copy of the approval letter is available by 
request. Participation in this study is expected to last no more than 15 minutes.  
 
A link to the web address of the surveys can be found below. Thank you in advance for your 
assistance with the completion of this study. 
 
http://pepperdine.qualtrics.com/jfe/form/SV_aY1qOnRLX6S8qbj 
 
 
Sincerely,  
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University  
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Subject: Invitation for Research Participation 
 
Dear ListServ Manager, 
 
A few weeks ago, I sent you an invitation for study participation to be posted on the ListServ 
website. If you have already posted this invitation, I truly appreciate you taking the time to do so 
and would be grateful if you would post the announcement once again. Information about the 
study sent in my previous correspondence can be found below. 
 
I am a doctoral student in clinical psychology at Pepperdine University. As part of my 
dissertation project, I am investigating the best supervisory practices to address diversity issues 
in clinical supervision. It would be much appreciated if you would kindly post the invitation for 
research participation announcement attached below on the ListServ website.  
 
Participation in this study entails completing an online survey to rate the importance of specific 
supervisory behaviors that address diversity issues in clinical supervision. Information regarding 
participant demographics and supervision experience will also be collected; however, no 
identifying information is collected as part of this study. Completion time for this study is 
approximately 15 minutes.  
 
Study participation poses no greater than minimal risk, as participants will be asked their 
opinions about the impact of hypothetical supervision practices and experiences. This study has 
been approved by the Graduate and Professional Schools Institutional Review Board of 
Pepperdine University; a copy of the approval letter is available by request.  
 
If you have any questions or comments, please do not hesitate to contact me, at 
yeung.chan@pepperdine.edu. You may also contact Dr. Edward Shafranske, Dissertation 
Chairperson, at edward.shafranske@pepperdine.edu or Dr. Judy Ho, Chairperson of the 
Pepperdine University Graduate and Professional Schools Institutional Review Board, at 
judy.ho@pepperdine.edu.  
 
 
Thank you in advance for your assistance with the completion of this study.  
 
Sincerely,  
 
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University  
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ListServ Research Participation Invitation Announcement  
 
Subject: Invitation to Participate in Research Study on Multicultural Supervisory Behaviors and 
Practices 
 
Greetings!  
 
I am a doctoral student in clinical psychology at Pepperdine University. As part of my 
dissertation project, I am investigating the best supervisory practices to address diversity issues 
in clinical supervision. This study has been approved by the Graduate and Professional Schools 
Institutional Review Board of Pepperdine University; a copy of the approval letter is available by 
request. Participation in this study is expected to last no more than 15 minutes.  
 
A link to the web address of the surveys can be found below. Thank you in advance for your 
assistance with the completion of this study. 
 
http://www.qualtrics.com/ 
 
 
Sincerely,  
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University  
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Subject: Invitation for Research Participation  
 
Dear Participant, 
  
I am a doctoral student in clinical psychology at Pepperdine University. As part of my 
dissertation project, I am investigating the best supervisory practices to address diversity issues 
in clinical supervision. I believe that with your particular background and experience, you are in 
the unique position of offering invaluable opinions and insights that will be helpful to trainees 
and their supervisors. I would greatly appreciate your assistance with my study.  
 
Participation in this study is entirely voluntary and is expected to last no more than 15 
minutes. Participation in this study entails completing an online survey to rate the importance of 
specific supervisory behaviors that address diversity issues in clinical supervision. Information 
regarding your demographics and supervision experience will also be collected; however, no 
identifying information is collected as part of this study.  
 
Study participation poses no greater than minimal risk, as you will be asked your opinions  
about the impact of hypothetical supervision practices and experiences. This study has been 
approved by the Graduate and Professional Schools Institutional Review Board of Pepperdine 
University; a copy of the approval letter is available by request. 
 
By completing the surveys, you are acknowledging that you have been informed of study 
procedures and are giving your consent to participate. The surveys are on the website Qualtrics. 
A link to the web address of the surveys can be found below this message.  
 
If you have any questions or comments, please do not hesitate to contact me, at 
yeung.chan@pepperdine.edu. You may also contact Dr. Edward Shafranske, Dissertation 
Chairperson, at edward.shafranske@pepperdine.edu or Dr. Judy Ho, Chairperson of the 
Pepperdine University Graduate and Professional Schools Institutional Review Board, at 
judy.ho@pepperdine.edu.  
 
Thank you in advance for your assistance with the completion of this study.  
 
 
Sincerely,  
 
 
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University  
 
 
http://www.qualtrics.com/ 
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Dear Participant, 
  
A few weeks ago, I sent you an invitation for study participation. If you have not completed this 
brief survey, I hope that you will consider participating in this opportunity to inform supervision 
practices for future trainees and their supervisors. If you have already completed this survey, I 
truly appreciate you taking the time to do so. The link to access the survey and information about 
the study sent in my previous correspondence can be found below. 
 
http://www.qualtrics.com/ 
 
I am investigating the best supervisory practices to address diversity issues in clinical 
supervision. I believe that with your particular background and experience, you are in the unique 
position of offering invaluable opinions and insights that will be helpful to trainees and their 
supervisors. I would greatly appreciate your assistance with my study.  
 
Participation in this study is entirely voluntary and is expected to last no more than 15 
minutes. Participation in this study entails completing an online survey to rate the importance of 
specific supervisory behaviors that address diversity issues in clinical supervision. Information 
regarding your demographics and supervision experience will also be collected; however, no 
identifying information is collected as part of this study.  
 
Study participation poses no greater than minimal risk, as you will be asked your opinions  
about the impact of hypothetical supervision practices and experiences. This study has been 
approved by the Graduate and Professional Schools Institutional Review Board of Pepperdine 
University; a copy of the approval letter is available by request. 
 
By completing the surveys, you are acknowledging that you have been informed of study 
procedures and are giving your consent to participate. The surveys are on the website Qualtrics. 
A link to the web address of the surveys can be found below this message.  
 
If you have any questions or comments, please do not hesitate to contact me, at 
yeung.chan@pepperdine.edu. You may also contact Dr. Edward Shafranske, Dissertation 
Chairperson, at edward.shafranske@pepperdine.edu or Dr. Judy Ho, Chairperson of the 
Pepperdine University Graduate and Professional Schools Institutional Review Board, at 
judy.ho@pepperdine.edu.  
 
Thank you in advance for your assistance with the completion of this study.  
 
Sincerely,  
 
 
Yeung Chan, M.A.  
Clinical Psychology Doctoral Student 
Pepperdine University 
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Dear Participant:  
 
My name is Yeung Chan and I am a doctoral student in clinical psychology at Pepperdine 
University, Graduate School of Education and Psychology, who is currently in the process of 
recruiting individuals for my study entitled, “Best Practices in Addressing Diversity in Clinical 
Supervision: A Survey of Experienced Supervisors.” The professor supervising this project is Dr. 
Edward Shafranske. The study is designed to investigate the best supervisory practices to address 
diversity issues in clinical supervision. Please understand that your participation in my study is 
strictly voluntary. The following is a description of what your study participation entails, the 
terms for participating in the study, and a discussion of your rights as a study participant. Please 
read this information carefully before deciding whether or not you wish to participate.  
 
If you should decide to participate in the study, you will be asked to complete a web-based 
survey containing specific supervisory behaviors and asked to rate the importance of each 
behavior on addressing diversity issues in clinical supervision. You will also be asked for 
demographic information about you and your supervision experience. It should take 
approximately 15 minutes to complete the survey you have been asked to complete.  
 
Although minimal, there are potential risks that you should consider before deciding to 
participate in this study. These risks include potential for discomfort resulting from responding to 
hypothetical supervision practices and experiences that may have been encountered before or 
will be encountered in the future, boredom and fatigue, and time spent responding to survey. In 
the event you do experience emotional discomfort as a result of viewing or responding to the 
survey, it is recommended that you speak with someone whom you trust. If you experience any 
other adverse events, please notify the investigator and/or discontinue participation.  
 
There may be no direct benefit to you as a result of participating in the study; however, your 
participation may further current understanding of multicultural clinical supervision and be of 
benefit to future trainees and supervisors.  
 
If you should decide to participate and find you are not interested in completing the survey in its 
entirety, you have the right to discontinue at any point without being questioned about your 
decision. You also do not have to answer any of the questions on the survey that you prefer not 
to answer--just leave such items blank.  
 
After approximately three weeks, a reminder note will be sent to you to complete the survey. 
Since this note will go out to everyone, I apologize ahead of time for sending you these 
reminders if you have complied with the deadline.  
 
If the findings of the study are presented to professional audiences or published, no information 
that identifies you personally will be released. The data will be kept in a secure manner for at 
least five years at which time the data will be destroyed.  
 
If you have any questions regarding the information that I have provided above, please do not 
hesitate to contact me. If you have further questions or do not feel I have adequately addressed 
your concerns, please contact Dr. Edward Shafranske at edward.shafranske@pepperdine.edu. If 
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you have questions about your rights as a research participant, contact Dr. Judy Ho, Chairperson 
of the Graduate and Professional Schools IRB, Pepperdine University, at 
judy.ho@pepperdine.edu.  
 
By completing the survey, you are acknowledging that you have read and understand what your 
study participation entails, and are consenting to participate in the study.  
 
Thank you for taking the time to read this information, and I hope you decide to complete the 
survey. You are welcome to a brief summary of the study findings in about 1 year. If you decide 
you are interested in receiving the summary, please email me.  
 
 
Sincerely, 
 
 
 
Yeung Chan, M.A. 
Clinical Psychology Doctoral Student 
yeung.chan@pepperdine.edu 
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NOTICE OF APPROVAL FOR HUMAN RESEARCH 
Date: February 12, 2019  
Protocol Investigator Name: Yeung Chan  
Protocol #: 18-10-889  
Project Title: Best Practices in Addressing Diversity in Clinical Supervision: A Survey of Experts  
School: Graduate School of Education and Psychology  
Dear Chan:  
Thank you for submitting your amended exempt application to Pepperdine University’s Institutional Review 
Board (IRB). We appreciate the work you have done on your proposal. The IRB has reviewed your submitted 
IRB application and all ancillary materials. Upon review, the IRB has determined that the above entitled 
project meets the requirements for exemption under the federal regulations 45 CFR 46.101 that govern the 
protections of human subjects.  
Your research must be conducted according to the proposal that was submitted to the IRB. If changes to the 
approved protocol occur, a revised protocol must be reviewed and approved by the IRB before 
implementation. For any proposed changes in your research protocol, please submit an amendment to the IRB. 
Since your study falls under exemption, there is no requirement for continuing IRB review of your project. 
Please be aware that changes to your protocol may prevent the research from qualifying for exemption from 45 
CFR 46.101 and require submission of a new IRB application or other materials to the IRB.  
A goal of the IRB is to prevent negative occurrences during any research study. However, despite the best 
intent, unforeseen circumstances or events may arise during the research. If an unexpected situation or adverse 
event happens during your investigation, please notify the IRB as soon as possible. We will ask for a complete 
written explanation of the event and your written response. Other actions also may be required depending on 
the nature of the event. Details regarding the timeframe in which adverse events must be reported to the IRB 
and documenting the adverse event can be found in the Pepperdine University Protection of Human 
Participants in Research: Policies and Procedures Manual at community.pepperdine.edu/irb.  
Please refer to the protocol number denoted above in all communication or correspondence related to your 
application and this approval. Should you have additional questions or require clarification of the contents of 
this letter, please contact the IRB Office. On behalf of the IRB, I wish you success in this scholarly pursuit.  
Sincerely,  
Judy Ho, IRB Chairperson  
cc: Dr. Lee Kats, Vice Provost for Research and Strategic Initiatives  
Mr. Brett Leach, Regulatory Affairs Specialist  
